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Thls report is 1n part131 fulflllment of NCES contract 300-78 0208

<

and is made to the Natlonal Center for Educatlon Statlstlcs and the Offlce

of Evaluation and Dlssemznatlon, Department of Educatron..<The;work

-

statement ealled for this report as follows. I .,, ' i ;, :
,The first task will be a review of the exxsE;ng 11terature on
postsecondary educatlonal plans, both by high school students.

" and by their parents, and preparation of ‘a conceptual deslgn L
based on this review. = . ) ‘- -

‘-

. This. report, aceordxngly, is in two parts. iThe'firat part»is
"a rev1ew of the literature .on faetors affecting the postsecondary e
dee;sion-makingiprocess, with special emphasis on parents'uand atu ”nts'
.characteristics and-attitudes. Thls revxew, however, looks at research

- * - -,

on faetors beyond s1mp1y the parents and students, lookxng at the lnfluence
on choxces for post-hlgh school actxvxt1es of scho/}s and of ;he altar-‘
‘natives ava;lable to a student after hlgh school. These ‘factors from

outside the fam:ly will condltlon the declslons that a' given Lnd1v1dua1

makes about seekxng tra1n1ng and-employmen€ after hlgh school. The link

between. these condltlons and the famlly declslon-maklng 1s the knowledge

i

about the available opportunltles held_by studenta.and thexr parents. -

The little research on this link is also reviewed. . =~ _°
A . , o b L o
.This "literature review‘suggests‘research that would use data

‘( "
from all parts of the’ ngh School and Beyond surveys and thus , complements’

the &nceptual design for the student survey v(Cloleman et al, 1979) aed
Tor the Hlspanlc supp lement (Nlelsen 1980)4 It is used Qerp Lg the

second part of the reporE'to develop :§>onoeptua1 design for the analésis

~ . . -

. 2 . . . . f»
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of the parents survey ‘data. This second part of tnetreport'suggesty S

the ways in which the parents data might be analyzed to fill.in the'gaps‘k
S _ ’ L . L T
.in our knowledge about family decision making concerningfpoitsecondary

N
-

Jeddcation, focusing on the ways the parents asp1ratlons and expectatlons

-
' K

‘for thelr Chlld are developed and affect their chlld s plans, on the

- parents’ knowledge of postsecondany educatlon pptlons, on. thelr w1111ng

B -~ t A

to’' pay and thelr'planning for‘financing of their child's further edu-.

s ‘ N - - 3 . B Co. ‘l. . 3 ’ , bc '. -
*cation; and on their ability to make the contributions to their cnlld“s

.postseoondary eduoatlon expected nnder different'methods of needs assess-
:;nent for'flnanoial aid., c » I . 4‘ p E
- I‘gratefnlly acknowledgedthe research'assistanoe,of:Lorayn.Olson, e
Thomas Reif,.and Cladys Eotin;; as well'as'the assistance\of Patrick . .
v~ > L ‘ - « S
Bova, the.National Gpinion Research Center liorarian, Susan Campbell
W .

the NORC edL;or, and Tosh1 Takahashl, Chris. Lonn,,Irene Edwards, and

Jane Martin of the NORC Word Processlng Center. I Ehank,also James -
- ! : Y
4

Hearn, of Amerlcan College ;Estlng Progragzﬂfor h1s thoughtful -comments. -
. ! >

‘.
-

and suggestlons. s 3 oL . . o
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PA;T I. REVIEW oF LITERATURE ON POSTSECONDARY
- EDUCATION PLANS AND CHOICES . v

, N
. 1. Introduction , .
- ’ L

:
Theje are many goals that could guxde government po11c1es that’

~affect who goes on in school.after hlgh schools - One goal 1s that a11

"',students have the chance to gobonm, regardlesg of ab111ty or fxnahczal
c1rcumstances. Underlyzng such a goal might be a concern for 1nsur1ng
that equalzty is. prevalent in a socletp, for redistri butlng income (since

at a g1ven tzme, those w1th B1gher educatzon usually rece1ve hzgher income)

1 )

) or for guaranteezng that there is in the soc1ety an - educated c1t1zenry
‘ capable of exerczszng the 1ncreas1ng1y complex rdgh&s and- re3pons1b111t1es
of a democracy (Orw;g,.1971). To achzeve this goal, governments at var;ous

' levels. might subsidize education. Today in the. Unzted States there is
}_ kY

the goal that a11 chzldren should have equal access to at least prlmary]

and secondary schoolzng, and governments contribute to thzs‘schoolzng

. ~ - ‘ ~ s
accordingly. Another goal with respect to who continues in school’after

.hzgh school mlght be\that those who merzt going o have access to further

‘- -

‘schoolzng, that there\\e egualzty of opportunzty rather than equalzty

]

. og access. The idea that merztocratzc select;an results in the post

effective allocation of resources and in the greatest productivity (see

. ‘ ' ‘ N S L

Davis and Woore, 1946) might lead a government to chbose this goal and
) 'v ‘ 9}

to provzde scholarsths based on ev‘pence of the promzse of ﬁozng well

i school or to simply subszdzze the postsecondary educa on of_éll -who

1

qualzfy’for,%t. In theory, the'lat:er policy is applied today in the ' -
| U.S.S.R‘m(although‘there ts evidence that the actual selectién of students

-l- I
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. for. postsecondary educatlon 1nyolves more than merlt cOnslderatlons)

Stlll another ooal d1rect1n" pollcy could be that those.who want an educatlon

T -4

| : pay for it. The Just1f1catlon for haV1ng thls goal could be a belief

that educatlon is like other consumer goods, hav;ng beneflts that accrue

'to‘those who buy'it} Educatfcnal pollcy then would involve not . sub81d121ng ‘
o oo
+ ~education. With respect to educatlon generally, thls s lndeed the att1tude
{ A‘;,
-that prevailedfin the United States before the late'nlneteenth century.

In ac;pallty, of course, it is not always clear what goals are
gu1d1ng pollcy.. In part thls is because a comblnatlon of - goals (and

even sometlmes contrad1ctory ones) are behind pollcy. In the U.S. today, r

) N -

for example, goyJ;nments have as a goal 1ncreas1ng equallty of access

to hlgher educatlonhr At ‘the same t;me, there is a’ bellef that parents

-

and students have a respons1b111ty to pay what they can since there 18

<
]

! -
the perceptlon that at least some of the benefits of postsecondary education’

4 »

. are individual rather than socialz Also, one needs to keep ;n mind that - ,°

declslons concerning who .goed on to pos;secondary educatlon involve actors
~ -

other ‘than governments. Postsecondary schools usually 1mpcse at least

}_minimal\criteria for adm1331on. Students and thelrrparents choose among

. alternatives using‘their perceptions‘of opportunities,-copts, and- benefits.
_ e A = ‘ . .
Tésting'the extent to which educational policies have been effective

1n achleV1ng d1fferent goals and determlnlng the eﬁﬁent to whlch g}ven : ;”3
types of pollcles can be effect1ve, glven the" other actors in the equatlon,

W

requ1re a careful analy31s of the factors behind students' declsxons

_ as to what to do after hlgh school.p
v. f - '|

The followlng review of.the 11terature on postsecondary‘education

v
.

plans and cholces focuses on’ the characterlstlcs, attltudes, and behaVLors

.

of the student and h1s/her parents as they affect the nature of ‘the student s

- . ] ,
- v !
) '
. N

-




-
post-high school activities Studeht characterlstlcs are’ expected to

be important--given merztocratlc selectlon, students abllzty and school

C-

: performance would Lnfluence the1r postsecondary educatzon plans and behavzoq.

A

One would.expect also that_famzly oharacter;stzcs_are‘xnportint*-some

of the studeif's characteristics will have ‘been shaped by the family

‘(e.g., aspzratzon! for the student may affect the student s plans), and

¢

the fznanczal posztzon of the famlly COuld be a factor in dec1s1ona about
what to do after hzgh school, gzven that parents have responszbzllty
for pay1ng for thezr chzld s further educatzon However, the 1nf1uences

on the student' deczszons extend outs1de the fam;ly, to peers, teachers,,

“the schpol structure, and the communzty.' The structure of opportunzty .
also affects postsecondary educatlon plans. the type, 1ocation, .and’
number of postsecondary 1nst1tutlons, job opportun1t1es as alternatzves

-

to further educatzon, financial . azd, general economic and polztical con--'

dztzons. , ' S
s ) N ' o
Opportunztzes whzch are avazlable but about which nothlng is
known are effeﬁtlvely none stent : Knowledge of thefopportunity struce-d.
ture modifies the range of avazlable opportunltya The type of knowledge
a student and his/her parents possess may well be affected by student
and family, and by schoo}eand community characteristzcs. This raview
| will 1ook at %tudant and family characteristics‘and at the effects‘of'
opportun1ty characterzstlcs, 1nc1ud1n3 the extent to whzch there is [
adequate knowledge about the nature of post-high school opportunzty.
Only by examining the whole constellatiOn of Esctors involved in the
postsecondary educat10n choice process can effective policy be’ formed

An 1mportant point must be keptgan mind in reading this review:

the effects of student and EAmily characteristics upon postsecondary

e ~
”
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educatlon plans and behav1ors cannot be understood samply by look1ng
-

‘at what exzsts at tHe end of hlgh‘schOOl. These effects -are part of

" a/process.- To the extent that parents affect thenr chzld 8 deczszons

~
o ~

through encouragement, this encOuragement develops and is in resp0nse

to the chzld ) asp1rat1ons and abllrty In caseS'where fznanczal prep4
)

aratlon is needed, it often mst begln before 12th grade,»and may affect

+ .. the declsion made"at’ the end of 12th grade about whether to cont1 e

on‘in school Plans~may affect 1nformat10n gatherlng by both stud ts

- ' [

and parents, and the 1nformatlon gathered may affect plane. Further,sf'
the declszon to contsnue schoollng is not one but a serles of deczslons'
(see, for example, Mare 1977) whether to contlnhe in secondary school'
and, if so, what courses - to take, whether td get a hlgh school d1plomaf
whether to plan on golng to college at all, whether. to go rxght after
hxgh school or wait (as ‘more students are doing today), what sort of

1nst1tutlon to choose,‘whether to transfer or drop out for awhxle, haVLng i

v

~entered some college whether to attend full- or psrt~t1me, whether to e
“

continue in college ‘or other schoollng unt11 graduatzon. Fumlly and
utudent characteristlcs msy have an effect at ull stagee of the decision-:

making process, setting the _conditions--along Wltg exogeneouu factors--

S

for deCIBionS at. the next stage. ‘Only by looking at the procasa, as
... vell as at the. factors thhin and outside the family that affoct pos:~'
—‘> secondaryidecislons, can policylbe sffective "in achieving edncatlonal

goals. In most studies reviewed here, high school students, usuully ‘

i'.' B ’ . - . L

. 4 . . . .
seniors, provided thg data. 'Therdfore,lfox them, the end of high school

hnd been ‘reached .and the dccisions to be mnde were primurily whuchor k.’

fand how' to continue schooling after recelvxng.a high achool diplomu. '”f"

‘\ " o / v. “". ' o ;
. :

. o : /
: “" )
- , .

.
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2. Studéntuand”FamilnyhéréctéfisticSﬂ" : B
. \“H'_\' ) o o ..“‘, e ,‘ t ‘ -, .', f : - “)'10_ ’ o T —
Do Socxologlsts have tended to focus om.student and f%Elly charac—;ja

(';“ N A t

terlstzco, as exempllfled and rexnforced by thelr relxanoe on’ su;;eygid LQ

N of students and (occaslonally) parents. In assesalng equallty of oppor-

e \

-

tuulty for hxgher educatlon, they are often 1nterested id comparlng the .

effocts of student ablllty w1th tbe‘effects of other varlables. In a

btrlctly merltocratlc socxety, ab111ty to do well in school would be

'a pr1me factor 1n predzctzng postsecondary plans and behavzor. " One j”'

3

'Acon31stent flndlng 13, 1n fact, that ablllty, as measured by I. Q sco:es,i

. -

,other test scores, grades, or:class rank,’does have a. largo effect on e

fwhether and where a student - contlnuea formnl édut&tlon afCer hzgh school..;

| - Many stqdles have produaed eV1dehce of‘the effect of ab111ty '
: f;”_on postsecondary pdans and attendance._'Thomas and her co-authors (1979' o
o 151), uslng the 12]2 Nhtzonal Longltudlnal Survey of Elgh School Senlors

(ms72),,cdnc1uded that "academic créde

~ c"",l.

_were the ‘major dejfrmlnnnts

dof college access for all groups and’ Shah (1967), usi g data

from,a survey of Wisconain hlgh sch' 1 oniorn~in 1957 (the Wlsconaln

;study); found that acholastic abxlzty had dlrect effects on plannlng

«
]

to go to collego, on actu&lly attendxng tolloge, and won collogo 3radu* ;.v

“““ation.' For exAmplo, 12,2 porcont of tho'males and 10 b percent of the
by females Ln tha low~abi1ity ?uartile planned to. .go to oollego, cbmpared . -
thh 65 2 qucent of th« malas and 53 J,percent of the’ Eemales in the ~J} :

f,: ~high~ab11xty qunrtila*% The corfflationu of meﬁtal abillcy with collegev

plgns, Attenﬂance, gtaduation, and genoral educatlonaliattaxnmant wdre ? .

e ' S

.43, 45, ao,,waa for mon And 35, .35; .33, 1'37 for woﬁih (see also

. L e ' . - o o ‘
. . A . U W . . ! . .. . )
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'1‘ 1 -of sdmlssibn of
______,1_‘._, ._L‘?_;y:? - A T

iThese two‘vafiables, nteilctg

AT SR \\ S eyt
“5“\ ana thére'ls‘% greategxscore effect for students‘w1
”Le a.greatdé effect ‘on- admxs tonS'yh\n’thef
» » ‘:’ - . ;
student is be&ow the cbllege s medlan SAT. Data from th' Natlonal Longl'
o8 L PO R : A

’ v

‘vl:E\to~24 years of age in 1968 llkeWLse lllustrate the effects of measured};
P r"u’ . ’ e
I ot Q on.college plans and attendance.v F6//example, the propgftlon of r

.qg
young.whlte women frou famrlzes w1th'annual 1hcomes of $l3 000 who have

R & Ceni il A :

I Q s of 90 deszrzng to go to college, expectzng to go to college, and

Y L

’,actu&l*y gOLng to college was .68, 64, and .43 whlle fornthose w1th

I Q.s of 110, it was .97, .915 and 77 (Sandell and Johnson l977) ' Uszng ~ﬁ;

.\' .)-.

the NLS72, Jackson (1977) found that the Educatlonal Testzng Servzce

(ETS) cognztlve scores and ETS summary of class rank, percentlle, and

>
ke
L

course grades (from school recorés) explazned 14 percent of the varzence;f;f‘

in applzcatzon.and 29 percent of the varlance 1n attendance, mpre than

-~

any other. set . of varzables except college plans.~ In terms of the process}

PR

"~. by whzch "abzlzty" affects educatzonal.plaqs and achleyement, mental

S



'_-7- Lo . ,
°, T <

, ;\ Mbntal abzllty, grades, and other academzc cred‘ntaals aleo

affect where a’ person goes to- school after hzgh school.r Sandell and

; .Johnson (1977) found that for white women a hzgher I Q led to a better

1

A S
, qualzty (wzth,qualzt def;ned uaang a varzety of 1nd1cators) and more o

N

o

expens}ve college.; F example, a. 10 point 1ncreafy:f'!

in a $62 xncrease i tpatzon pazd., Peng and a!sociatea (1977), 1n thezr

e .

: although 1t is- true that low abzl;ty students 1n 1972~73 were mofe lzkely

_ between 1961 and 1973 came from those of maddle abzlzty., Fhrther, the

rev1eu of results of %he NLS?Z, found that lowe§ abzlxty students were _ ??

W

to go to two-year colleges, the Increase 1n attendance at such schools'

proportzon of hzghly able students gozng &n to fdur-year colleges dur;nga

the same perzod went down-zn 1961, 70 percent bf those 1n the top abzlzty '

quarter of thear hzgh school clasées went ‘on to four-year colleges,.th?%?;;f

1972, 54=percent dzd. Thomas and others (l979)r-zn comparzng tﬁe effects

- - . ,“'i.‘

of academzé credentzaLs 1elatrVe to other factors, suggested that changes

1n adm;aszon polzczes over the last 25 years had made~these credentzals
more 1mportant for later cohorts than earl;er ones, sznce admxsslon to gvd-

A T -

* many unzversztzes~and colleges hadvbecome'more selective-by the»mxd- e

e . B 6—

-

1970s . Thzs is -consistent w1th the 1ncre§se in. communzty college atten-'.w;

AR o {

dance by those‘thh mzddle abzlztyf waever, 1n the short run at least,

Y . %

| °ther factors wdy. e :anolved. Sandell and Johnson (l977) noted that =

a~ o P . LR

%he meortance-of I Q for college attendance declxned for senzors of

.

1968, 1969, and 1970, net: of other factors. GLven the decrease in the":ff4

4.\'

-

popu’atzon of 18 to 24 year oldsy the tradztmonal attenders of colleges_,,;ﬁ




S P S /
and unzversztzes, it may 1ndeed be t&g case ‘in the future that 1nst1-_

DA. .

tutions eager "for students wzll be less selectzve.rnéfﬂgf,af—7

‘s

Abzlzty, then, has an effeot._ A polzoy 1ssue related to how
great an effeot it should have is - that of open admlSSlone., As Stanley

(1971) poznts out, thzngs sug as SAT scores do havefpredzotzve power

"

w1th reSpeot to perform e and oOmpletzon of oollege.; Astzn (l977)
. e -&u M

e ._-__,.r._,. SRR OO SIS

argues that most colleges are not able to meet needs of students who," v

o B 1
' are not well prepared. In h:.s analys:.s, he found lu.gh grade po:.nt averag;g

(GPAJ and partzozpatzon in-an honors program‘zn college are. best pre- _'~

ddoted by the student s hzgh school GPA. It may be preferable €6 equal-,'

ize acoess to. postseoondary schoolzng by 1mprov1ng test soores rather .#' J
than by ohangzng seleotzon prooedures.i Further, Jenoks and h1s a:soc ? e
) 1ate! (1972) argue for provzdzng alternatzve services and opportunztze;M
. for those who will not‘benefzt fro%%hzgher eduoatlon rather than push:ng
equalzty of edueat:onal oons:mptzon. ' . x | ‘ s

N

S

- 2.2, Aspzratzons, Expiotations, Motzvatzon

‘7 Another set of 1nd1v1dual-1eve1 oharaoterzst&os that has been e

examined for’ posszble effeots on hzgher educatzon 13 that of aspzratzons,
. o -”'
-;§oeptatzons, and motzvatzon. Aspzratzons refer to what someone would

¥
g

vlzke to do, expectatzons to what the. person expeots{f do }and motzvatzon ‘
to both of the preoedzng terms as’ well as to other psyohologzoal con- Ti;»*

',struots.lf potheszs behznd the 1ncluszon of suoh varzables in models

of eduoatzonal a ta;nment and oollege attendanoe 1s that what people

~

faotors. A number o tud:.es o:.ted aboVe have also found effeots of

want to o plan to\<z:;hould affeot what they aotually do, net of other f;j

-\

. asp1ratzons and expeetatlons'on the extent of schoolzngwafter hzgh school.~
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Jackson (1977), using the NLS72 data, fgund that 14’percent of the,vari- .

- ance 1n appllcatlon to college and 31 percent of the var1ance 1n atten-3 e
\

il

dance was’ explazned by theﬂre3ponse to'a questzon on how many years of

educatLon %eyond h1gh school the scudenﬁ would lzke. Sewekl and Hauser

4

(1975), uszng the Wzsconszn data for 1957 h1gh school senzors and the l;lfd

follow-up surveys, report a correlatzon of: .66 between educatfbnal atta1n-l;

\

ment and college-olans and of .51 between educatzonal attalnment\and

occupatlonal'aspzratlons. Gtto and Haller (1979), comparzng 1957 Lenawe N

-

County, Mzchzgan, results wzch chose from the 1957 W;sconsln study nd B

‘ of Opportun;ty (EEO) studys conclude th;t\ 4”;#

fhe Exploratxons 1n Equal

aspxrat1ons have substantlal net effects on educatzonal attaznment. =N

) 41vatlon" (thh \ N
the meanzng coverzng aspzrations and expeétatlons), Spenner and Feaﬁherman\\

- In an extenszve revxew oﬁ the research on achzevement

(1978 ss) concluae.~‘

. AFon~the total amount of school;ng an 1nd1vidual eventually obd
tains, educatzonal asplratlons ‘during high. school hold modest’
predictive power. Evzdence from longztudznal surve?s, using -

- simple recursive specxfzcatlons, shows that about 10 percent
of the variation in educational attaimment is attributable to
the ‘net unpact of asplratzons among white males. . . . Occu~

—_— patlonal aspirations have a small direct, effect on edncatxonal

3?’- ) . attaznment (beta approxamately .03 to-.19) - .

S,
P 4

It must be kept in m;nd, of course, that goals and expectatlons are formedg'
L before thh grade, and that these are revealed in. the atudents -choxce o

75 classes throughout the high. school years.

J

52;?- Raceﬂadd Sex - o S _ » :._ .

L ' N AT

’ .
. ! ,
\ . -

.:‘Of course, not all able and as 1ring students have the same'chances}
to go to college or other type of post econdary educatlonal Lnstltutlon'.wf:
'Attendance has varied . by race and sex. :Further, abmlxty (as it is usually.u
measured) and asp;ratlons are affected by non-nerztpcrat;c,characterlst;cgif

such as'race; sei;tandffanlly'socialfposition.
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leferences by sex and race have been decreaslng. Peng and ﬁ,l?

others (1977) repért that the percentage dszerence between the sexes

[ a*v

for those attend1ng two- and four-year colleges went from 9 4 percentage,
.\ B

poznts in. 1961 to 3. 7 percentage p01nts in 1972. The net effects of
sex on: college appllcatLon or attendance found w1th the 1972 NLS data

dlsappeared when aspzratzons were. controlled (Jackson 1977) 'By 19%@$ ’“7}

JUURE OOV S U, SR U U SO, e i e e

v i the college enrollment rates of men and women were the same (Suter 1978 o
using Census Bureau data), and a 1978 ACE report concluded that, "Gener--f”

ally,: more college-age women than men are now enrolllng 1n college
N

V- .
(Henderson and Plummer 1978.111) There are Stlll .some dlfferences in

attendance by race. :As of 1977 “blacks were less llkely to - attend some’

r

ut;pe of higher educatlon than whltes, but college'enrollment of blacks o
had 1ncreased from 6 percent of all college students 1n 1967 to 11 per-

cent in 1977 (Suter 1978) With ab111ty or - famrly 1ncome controlled, L

>

‘ black h1gh school graduates were about as llkely to enroll 1n college

. as whites (see also Race 1376) However, blacks are. Stlll less llkely

f »

_to regdain in college, as compared &zth éhltes. ‘(Other studles, thougn, f,
" ‘fail to flnd dlfferences 1n w1thdra&al rates by race. See Kohn et al.
1976 NCES 1977 ) Also, blacks tend to go to schools of lower selec- -
tlvggy as measured by a scale deve10ped by Aat;n (1965) (whlch may be
in pert an art1fact of tpe.mankangaglven to black colleges)- :7l'percentc
" of the blacks in 1972 compared*W1th 49 percent ‘0 : Les ' ‘

| to less select1ve Lnstltutzons (Peng et al 1977) Incthe area ofvoverét*”'

. \
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"from a study of f1ve southern states showzng éhat -race d1fferences are .

due to socroeconomlc status composltron d1fferehces rather than "1nnate" "

. -

’ fy
race d1fference. (However, see also Kerckhoff and Campbell 1977, for

. a d1scussron of other d1fferences by rTace 1n the process of developlng

.

,’w-

asplratrous.) There 1s some evrdence that race and ethnrclty effects

are stronger w1th respect to earller dec1s1ons, such as whether to con-»f-

e e e e o ‘Q o

tznue in’ hlgh school, than w1th respect to the decrsron of whether to

gd on in school after flnlshrng hlgh ;chool (see Nrelsen 1980)

5. ) . . ) T e

244, ﬂFamilz Bac ground K

In genera}, gsex, and race effects tend to be much smaller than

effects of famrly soczoeconomrc status. There is some evrdence that

.*y.

. w;}the effects of soczoeconomrc background on educatxonal attalﬂment have
&

also been dec11n1ng over the years (Hauser and Featherman 1975) U51ng

[

. the Occupatronal Change in a Generatlon 11 (OCGII) data on U S. males ,‘“:“Q

‘ 20 to 64 years of age, . Hauser and Featherman found decreaezng effects |

B of father ] occupatlon and educatlon, of'berng in a broken famlly, and-

. o of farm background (see Mare 1977, for a methodologzcal drscusslon o@x
th1s trend) Strll, the effects of socioeconomic background are large. :
In 1977, 28 percent of persons of college age were attendrng or. had .
completed some college in famllles~wzth 1ncomes "of less than $10 000,

' whzle the flgure for famxlles w1th incomes'of $20,000 or over was 66 :
percent (Suter 1978) " Using the NLSZZ data, Thomas et al. (1979) found
that students whose fathers had completed college were: two and one-half o
times more. llkely to attend college than those. whose fathers had not- “.‘

g completed high school. Hogan (1979), using the OCGII data, has shown‘;{ff':

‘fi that parental soc1al posrtlon also affects how long it takes to flglsh o
‘ " a given level of‘schoolmg,&ft:er h:.sh schoolv - - o o ,. -

oy

‘l' .
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‘ o | Famlly soc1a1 posltlon and background can be measured by a var1-{ff
- ety of Lndlékters, as already shown here. One way of gé!tlng a sense jtif
N " ~of. how much educat1ona1 dszerence 1s due to a11 the_forces thhln the ;"~
: - : ) e v ht

fam11y 1s to correlate data on s1b1xngs.' Do1ng th1s, Hanser and Feather— f

' man (1975) concluded that perhaps as much .as two-thlrds of the varlance f'

I
'

Co in length of schoo11ng among u. S. men ls\due rn someﬂgazwto“famlly lnflu%

ences. Jencks and associates- ¢1972 143), after separatlng out the genetlc'

1nf1uence of'the famlby (s0meth1ng not done by Hauser and Featherman),

suggest that famlly soclal posztlon and background accounts for nearly o

3

half of the var1at1on in educat1onal attaxnment. : ' _-'-__' i -3
' / Lt e S
To get a sense of the relatlve meortanhe of academlc ab111ty

and. soc1oec9nom1c background, dg'turn again to SeWell and Shah (19677« ok

B They measured 1ntelllgence w1th the Henmon-Nelson Test of MentaL Haturlty, :

- admlnzstered 1n the Jun1or year, and - socloeconomlc status (SES) bY 4

: "welghted comb1nation of father s occupatzon, father's: formal educat1on L
;y_' level, mother s. formal educat1on level, an estzmate-of funds the famlly
S cou1d prov1de 1f the student were to attend college, the degree of sacr1- -

- f1ce ‘this would enta11 for the famlly, and the approxxmate wealth and

1ncome status of the student's famzly" (1967 7) They found approxlr
mately equal effects of SES and 1ntelllgence on’ college plans and atten--'

2 .
re1at1ve to 1ntellxgence on plans and attendance for females., (See :'

Thomas et dl.. 1979 for comparzsons by sex and race 1nc1udxng more varl-{z':5
I ab.les.,‘For wh:.tes, ’l'honas end her. assoc:.ates found greater effects of o
p .

SES»shaP of 3 :'1ty for b°th males and females, controlllng fgr currlc-'muﬁj

ulum and claif{xﬂ K, and greater effects of 8Pt1tude then SES for blacks ifﬁ

ﬁlihn controlang for curr1cu1um and class rank‘9 For

B R

of both sexes,

“.
N

those attend1ng college, however, Sewell and Shah show that, for both

N ‘ , ST e :
. 2 . . . . v T
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1

‘mien and women, SES has Only about half tbe relatxge effect (standardlzed

v 7 J' »

ﬁl.coefflclent) of 1ntellmgence on college graduatlon. 'Once students are-

. LN

in- college, the effect of SES tends to decllne, and ab111ty becomegfmore :

TR
q

_1mportant 1n f1n1sh1ng college, but the effect of SES does not d1sappear.ﬁ?

- \ R »__-,,_ .

Another way to. look at thzs 1s in: terms of varlancé explalned 1n educa-~3

t10nal attalnment. Agaxn uslng the Wlsconsln data, but.pnly for’mzles

At

of non-farm Orlgln, Sewell and Hauser (1972 856) report that "When aca—%‘ :
, e

. demac abllxty Ls added to the model (1nclud1ng‘ﬁather 8 educatlon, mother s:

educatzon, father s occupatlon, and average parental 1ncome) the explalnedT
M } L Y !"
variance in educatlonal attalnment almost doubles, r}slng from 15 to ' ~;3,;

«

28 percent. Us1ng data fram a cohort of senlors fzfteen years later

: (the NLS72), Thomag and others (1979) found,that SES (a compoarte of

r
A

father s educatlon, mother s educatlon, father s occupatlonal status,'”“

\
P

'_ and a household 1tem 1ndex) explalned 12 7 percent of the varlance 1n

B

'.-

college attendance among whlte males, and that academlc credent1als ?Tiﬁ,n-w

(class rank, currlculum, and a measure of scholastlc aptltude formed

N
Y . ,...‘

from verbal, math readlng, and letter groups test results) explalned e

an add1t10nal 21 l percent of thg varxance. 3"'

Sewell and Shah (1967 22) conclude,'"From all of thlS ev1dence

T

‘o

Lt seems clear that although 1nteblxgence plays an 1mportant role in -

determlnlng whlch students wzll be: selected for hxgher educatlon, soc1o- ﬁ?

R - . e
economz& status nebertheless seems to be an lmportant factor in deter~ SRR

I

- m1n1ng who shall be elxmlnated from the contest for hlgher educatlon L

A £ th1s cohort of Wxsconsln youth." From the ev1dence 1n other studles, '
,\ L Lo »'
A it seems that the1r concluslon cad‘be generallzed wxdely.,

— ~

The nature of famlly 1nfluence is complex. Hauser and Featherman

. (1975:37), for example, found that only about 55 percent of the correlatron
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3

\.

. cent was. unexplalneda There seem to ‘be’ at 1east four types of 1nfluences;:
: v n X

LT --14--»,' L e A
between the schoo11ng of brothers could be euplalned by father s edu-' '
; . g . \,'
cat1on, father s/;ccupatlon, number of s1b11ngs, broken famlly, farm ST

\

orlgzn, Southern b1rth, Span1sh orlgln, and race. The remalnlng 45 per-ff

/ .

| thtt~the fam;ly nght hav% (1) genetlc, (2) generai cultural values.\

Pag!

fi-:- S

]

and role modellng, which: would g1Ve a ch11d the values and sk111s necessary

to asp1re “to h1gher educatxon and do well in school, (3) d1rect encourage-°

: ment' and (4) f1nanc1a1 as31stance and plannlng._ The general tonclus;on

'~

:\\ _

N

from research on famxly eﬁiaifs is that the 1nfluence of the famlly defl-n-

n1te1y comes from ‘more than Just f1nanc1a1 factors..,"

. . S, A L .

i 2.4.1; Genet1c Influences : . : ) ”“”j* v H‘—;, N

Some of the effect of family background on a ch11d s attalnment

‘ shous.up,as an. effect on séholastlc ab111ty, whlch.ln turn affects;collegel

B
29 ar €
- . T

\\ attendance.. Thomas and others (1979), for'eXample,-found that about

{

' one-thlrd of . the class effect on college attendance is through an effect

. on scholastlc aptztude, whi

\

1nc1udes Lo Q., academxczgredentlals are

\

¥
1mportant, but are” affect by fam;ly backgrouud (seelﬁlso Sewell and

3

Bauser 1975) However, Jencks and assoclates (1972,138-139) suggest

e

ﬂ ';that less than\lo percent of the overall 1nf1uence of fam;ly SES on

’

'educat1ona1 attalnment comes through I Q I Q. is only onb convenlent

ka

measure of ”ablllty," whlch may represent e1ther'"1nnate" or "Learned"

',factors or: both. (Scarr and Welnberg 1978 and papers 1n Soc1ology of

-

"Educatron, voly 52, July 1979 support the "1nnate" 1nterpretat1on.. See ;éf

1

”;1a1so Wllllams 1976 for a dlscusslon of "1nnate" asz;dy and famlly enVLron-

R

g ment') Genetlc 1nf1uences may be transm;tted through other, 1ess weII _'H*

studled factois as. Well. SW

e




}a’academlc ab;lxcy of men from socxoeconomzcally advantased homes ully

2.2;2; Values _and Role Models - f4'7'~-‘   §  ~¥;;;

Anocher way zn whzch the family mlghc evencually af}ecc a

S
studenc s posc-hlgh-school plans and behavzor is chrough tthSeneral

'-values add culture of the. fam;ly, through acczcudes coward"work aﬁd

-

school, and through role modellng.

;.evidence of role modelzng.r In parczcular, Che larger effeccs”f;ﬁ” t
educatzon on daughcer s percepclon of parenCal encouragemerf,*‘L*f7fft
_;and expectaclons mxgh; be con31dered supporc for thzs (Sewell

’ 1979, see also 'discudsien in Rosenfeid 1978)._ Krauss (1964), Ln searchxng

--for "sourtes of educaclonal‘aspxratlons among worklng'E ass youch" (usznghj

. 1959 daca on Bay Area hzgh schcol senxors), found chac che father
o
_havxng hlgh occupazlonal staFus withzn the wor&;ng class and havzng

' 'completed hlgh school were assoczaced WICh :he Chlld havzng college ' ;Q:r
; . ". - / e S
' aspzratzons. In jirevzew by cha Natlonal anpower Ins:ztuce (1978),
E S .‘
SCudzes are descrlbed zn whzch 1: was reporced chat for blqsk male youths

3

" the avallabzllcy‘ef anaadult male role modal (noc necessarzky the facher)

was p031t1ve1y correlaced w1:h hzgh self-esceem, school peréormance,

r L ) Lo T e

Hand aspxratzons. T - ~fu;+f=-;n j[*ﬂ ;'ffffj'fj"_5j,i_ D
. : L : B _r‘ I .., > 'r.-‘_}
KOCLvaC1on "work hard" mlgh be choughc of as a way in whlub &
: ,SgS dlfferences -in values show.themselve ys buc those WICh che same cnsc :

o,\ 5 ‘- . e "
Qe Cend o got .He same 3rades regardless of SaS "Thus, che hlgne.r;;r;

~~

T,

[

;accouncs Eor the modes: effec: of t&e backg:ound vargaalas on grades.;5”i




'-school

whzch is 1ndependent of background" (Sewell and Hauser 1975 91) 1:}:f ‘i
iorh\posrtzon L

affect a. chzld s future attaznment by placlng emphasxs_on self-dlrectlon'h

”

‘(for those with mzddle—class Jobs) versus conformlty (for those from

o

_the workzng class) By passlng along these work-related values, chxldren :

j;from a: gzven class wqé,d tend ‘to get only enough educat1on4to end up

in the same class as_their parents. Ker;khoff (1971) 1ndeed found class-'l

related dszerences in parental values Wlth resPect to conformzty and
14

: self—dlrectlon. Morgan, Alwzn, and Grszxn (1979) u31ng 1973 dsta on
Letzngton, Kentucky, 12th grade students and the1r mothers, looked directly
.,at the effects of paéEntal self—dxrectzon versus conformxty. They falled

t9 fznd an effect of matennal values on grgﬁes, academlc self—esteem,
S A o "c-".
or educatlonal expectatlons, but found slgnaflcant effe ts of more common

e
s- PP

1nd1cators of soczoeconomzc status such as. parents occupat1ons and

' ‘ . ” .
¢ )

famzly stabzlzty. One maJor problem Wlth the1r wor& 1s that conformzty

: & -
and self-dzrectzon nght both faczlztate academzc achzevement in- hugh .

*'v, L. o iy _ o ) RS ..,__

Lane (1972) suggests that the part of paren 1*iﬁ£1dehéé”:e¥i,‘f‘

L3

" -lated to values nght work through perce1ved abzlxtx to- plan for the ﬂ‘fkf

'7future. Fot someone from a home 1n whzch employment of,the head of

household is- 1nterm1ttent, 1mmedlate gazns maght seem'more relzable than

R gaxns in the ruture.i Gozng to college mlght seem Les

.
kA




S S ‘ o, . . 4

' correlaclon for b acks. For both whites aud blacks, the correlatlons ' 1

l ‘e

of facallsm wzth abxlx:y anﬁ GPA were. scrouger.- Net of che ocher Varx-" ”

-ables Gparencal educa:;on, abxlxcy, aﬁd Géa),bfatalxsm had axgnxfxcanc e

.argue. chac ochgr_nnmeasured_SEs.factors da_ xﬁ

1n curn affeccs educaclonal expec@éixon;.. Lookingf

: class m;ght hxnc at such values. o

N ‘C‘

.\ . A T s' . .. \‘
, had some collega crarufhg 1n concrasu co ¢~facher‘un :hq'wo?kngvclasé)

A N 9‘

- were. assocxaced wmtﬁ college aspxracxons. Suc‘

\.

3 ellngf parents have abouﬁ‘thexr soczoecdnomft posxtxon.

dxscrepancxes could glve

*

'clues as ta the

P

et -v .
Y,

As Jennzngs an

{"xeml (1974) poxnc out, che affeccxve sc:uccurQ of che  ;}1
“—v famxly affec:s lmlcacxve.processes.- The Nathnal Manpower Inscxcuce
1 S o

reporc (1978)<:uoces Rosenthal a& sayxng chac parencs sacxsfaccxon wxch?

' 'cheﬁz’own livess“and w1ch ﬁﬁelr occupatlonal posxcxons consCLCuted becteri '

_predzccors of sqn s 6ccupgcxou¢1 aspxracxons‘aud expecta:1ons c n’ che'];wﬁ

v K
- Nt

g parencs currenc anome and oqcupacxon.. The effects of wor&xns mpchers .

[t .. LN

.;;?fon &heir daughcars aspxracxons and caree:s have also been fOund co f

'.aneracc wzch the mochers sa:1sfacczou wxch thexr lzves (Rosenfeld 19}8)

“st .

‘SOclal class dlr:erencés in values nave ozben been scudled chrough

d exaﬁfhacxon of varmaﬁions nn educacxonal and occupa:xonal expeccanzons"
versuﬁ aspx:aczons. Qa:o (1965), for example, ln@argrgcs class ifferencesw
'1\ U . ; »_A_J

11n dxsparz Les oetwqen'ﬂégbtced occupaclonal aspxracxons and expecta:xousaf




7

_ferences 1u pe:eeptxon ofdacee:smbxlicx, ot frbm":Iniybﬁifferenc‘a“lhl;fﬁ

I

uﬁ" ‘_ f Della Fave (1974), ulxng d :n on whlce mnles from fou‘

ehusetcs communlcles, found elele dlfferences in preferences for Varioua

L

©oar

<

for given lowesc opclons. However, there was consfﬁireble overlag Ln

’., .
esplraclons trom class to class.- The relaclonsths between soeial clasa

“_&~
@hnd educaclonal preference and colerance, alchough moderace,;were,leeag,ﬂt

Kerckhoff and Campbell (1977: 712) have suggested chac same-of

v

lche Eamxly effeccs no: capcured by other meaaures ng&: represenc degree .

Y

of knowledge about the educa:10ne1 sys:em.; carwzn and Kbnt,(1978 $61) - L.

‘revlew Tolletc as flndlng-a correlaclon becween parencal 1nvolvemenc
- ¢ v f’,

in school (e g., VISIClng che school) and che chlld's achlevemenc._ EVl".

~

”r'.dence on :he lnfluence of knowledge of pos:-hlgh-school alcernatlves e

-on'a scudenc s dec1310n-mak1ng w111 be Crea:ed egain 1n ,lecer aec;;qn;"g
‘ : : RS r[_‘fﬁﬁj’-_'“

v

"2(4.3. Dlrec: Encoura ement and Parenca

Asllracxons 'nd Ex eecaclo\B,

When parencs are asked ebou: thelr asplratldns end expec:a:xons'“

.

or their’ chzldren, it appears tha: vxrcually ill paren:s, regardless ; ?:,L

of educa:;on, occupatlon, or xncome, would llke_Chexr chaldren co go-'

s 1.

;:on to college.» Around‘World War II, abouc 81 percen: oﬁ,paren:s sald >\f

r;chey would lxke :helr chlldren to go’ on to college, xn 1960 97 percen: B

e AU ;-- .

;eald they would., Large propbréxona xntended (expec:ed) co send chelr
L T _




AT deairing thelr chxldren to conclnue school Were targer than che propof‘l:f

(;v cmon §f the 56udents chemselves who say they plan c° 80 on. (Sqe als° e
,"‘f . s '
“““’ Kerc&haff 1971 ) Howevpr, whq\*?erenta were asked whether chey chought

‘- ve

cheir chxld»accually wpuld go on co college, lnrge dlfferences by lncame

-y

, : '.4~ /

" he Cescs 1: usxng data from 1961 Boulder male hlgh schoolxs:udencs.

P

v

o . + S

He. also flnds a relatxonshlp be:ween che encouragemegc parenCS are seBn e

. as 31V1ng and hlgh educaclonal asplraczons. The encouragemenc parencs

Y
b : .

are seen to’ nge is noc unrelaCe( CO socloeconOmzc pOszcxon, though.,.,g

Agazn uslng che L957 Wlsconsln daca, Sewell and Shah (1968) show chac ’

e

.SES has a greacer effecc on gereezved parental encouragemen: co 30‘30 3?&@'

,.egllege chan I. Q;, end that éereexved parencal encouragemen: has a gre‘ter
relaelve effecc -on college plans chie thac of excher SES or I Q The 'E<,?7

same eorcs of results Jééaé w1th1n more elaborace models usxng educa- ;5ff"

n' w » -

C czonal attalnmen: as the dependenc varxable._ Comparlsong of socleﬁrqf;ﬁ'

K d

-

, psychologlcal modeks of achzevemen: (whxch anlude encouragement from

slgnlflcanc ochers, Lqeludlng parenCS, as lmportanc varlables) usLnS

a ',,-«

“the Wxscon31nj Lenawee‘Coun:y, Mzchxgan, Explorecxons ;n Equalxcy of

s ».‘. i ks

Opportunzty, and Youth Ln Translzlon (YIT) daca 3 t 'Qre.g;eiented;}n?




I

.

LN

'{l' o

‘ Ft.'Wayne, Indlana, sohools, Kerokhqff (1971) also”found that peroelved

In hls models, parental encouragement was predxeted.by_l Q and=gtades*

affect. pl;::: IR 5 e )

In a study of 1969%31xth, n1nth, and twelfth:grade males 1n the

.y

encouragement was a powerful pred1otor of eduoat1onal expeotatxons.,g}_

Al

and to a Iesser extent by SES. Havxng found the sttong effeot of ;ar tal

-‘.The'probabzlxty' parental 1n£1uenoe in the" settlng,of eduoa- b
'tIofal and occupational goals-should:- depend. to’ i

"~ extent -on the
,hxs parents.

AN



":here xs lets than perfecc agreeman: between parencs anc their

_1n chelr-percepcxons of‘ea h ocher s hopes for che chzl

-~
- +

l ¢
daca wxll znclude bo:h tcudents percepcxons of thex

o

aclons and expeccatxons and che parencs 'bwn‘acczcudes.

\

Y

ERIC

Aruitoxt provided by Eic:




_ :.ncomes ’

and t:as t:es o

&\
o 24 year {\oltfs (1919-1964) could be explaxned by
’ posable :anoqe and tu:.t::.on costs.
_ / :unportant factor :Ln access to college.v However, resul‘

P AR

analysxs. &
The nat:uré of reiatxonsth at the :Lndzvxdual Ievel 'between pos

'secondary edu;:at:.on and parental mcom.e :Ls unportant.- ‘Unzvers:.t:.es and

Sy ~ . L ! \n

the var:.ous governmental agenc:.es expect parents to contr:.bute l:o~"

attendxng an. xntergenergtlonal on.e-.; Further, parent:al income:-is’ a“'fact:or




o234 :;t"[.:;ﬁlr;{;'ﬁ”J]Jlk

2 -

Much of the effect of famzly in ome occurs through effects on

~
mental abxlxty, academic performance, slgnfxcant other s. xnfluence, and

aspxratlons--about 78 percent xn the Wzsconsxn date, 85 percent in: EEO,

and perhapl 59'percent xn Lenawee County (Otto end’Haller 1948, Thble 3'

~.
Dy e T e e e i e

Some effect 13 dxrect, though small. Lookzng agaznl t,the stconuxn

Y

‘sex comparxsoqp) Jackson (1977), uslng 1972 NLS:

xstxcs. Kohn and assocxates (1914), calculatxng

o and college attendance., thlc xn thelr model-th

o~

v &

!ﬁit costs._ Tho argument 13 that "Them that has, gets,“ that the cost of

.-,-"& )

borrowxng to fxnance a. chzld's educatxon wduld be les:jfor those thh L

ﬁ-.» o r

2 hxgher anomes. There are dxfferences Ln proportxonal“amount borrowed
- o

'.... . ,v‘

“For - educatxonal expenses by parental xncome. In 1&76-77, mzddle anome

'04.

;" familxes borrowed about 15 percent of .the cost of coLlege, whxle groups»?gjﬁ

N e,

wzth lower xncome borrowed about 10 percent (Froomkin 1978). Lazear

- B A UL . JETE VA




ERIC

Aruitoxt provided by Eic:

LS

‘a‘college years. o 'o'q

'one-flfth of the re3pondents replzed that they dropped ou: of oollege

' beoause they ‘could not afford to oontlnde. Thzs, howaver, 13 not oon—

*_fthezr college aotivzty,rewardxng enough to oontxnue. Parental znoome S

'
T

. . R . . ¢ et
. . . : Ry
N

Lookiné'ah‘the issué.of money'frondthéfoorooeooivé'o

RS
W

>

o s 4 [ ce -

,¢1u31ve evzdence of the lmportanoe_of moneyeonwcollege oontlnuacxon‘sxncef]

. i \‘., f
v‘,.. 2. ...

'.fxnanCLal problems may be only part of the reason for droppzng out, and

Jthose who oontxnue may have money problems But fznd ocher aspeots ofo;:f

. ,,..-.,

: i -
:rhi ﬁzh&nc alzconz*xbuzx n.



of-the fsmlly to a chzld’s postsecondary educatzqn,depends not only on

L ﬁcome at the tlme the chzld is graduatlnq.from hlgh school, but also .-. )

the parents wzlllngness to contrzbute, on theLr overall economlc
\ . .

f‘  ‘ weil-belngr on the;r past economlc cztcumstances and expectatzons for

e ot v et e e e i [ L A

('_ . 7/

A »the future, on’ the numher of other thldren, and én anz plannzng they f.#

haye done for thelr ch11d (See dzscusslon 1n Longanecker 1978 on - thele:7*

> .
K : \ )

usefulness of after-tsx 1ncome for-meaturlng abxlzty to}payifor a.chzld'




-

t

now supporc chzldren xn.graduateégcheol asga"

2 4 4 1._ The Demqgraphxc nggeze e

percenc. Of famlllea wzth anome over $25 000, one ln;fxv

éhan one person in aome postsecondary course.‘

mnl:xple famzly members 1n college.- Furcher, a larger‘number of“fsml_les

A

.q

g:aduate sczpends (Froomkzn 1978).'

[} . v .-r

l

’
e .
4 . o

che currenc generaclon of college~a3e people.“ One nghc speculaxe,:




: such payment may have effects on the chlld‘s'plans for after hlgh achool

C s 7 . .
el ; i,

thaﬁ are not‘representéd by 1ncome alone. %ost parents say they are
'w1111ng to contrlbute to thelr chlld's educatlon.f In a 1971 survey ‘of
R TL ut"_""" L -~

Ontarlo students and thelr parents, Porter and othe:s (1979) found that "

. - . . N 3
e T e e [ 5 SN ol S ,___L...__ (R S VA S

85 percent of— the parents expected-to help supportm their ch:.ld 1n pos’

.”%“ seédhdary 5ducatlon (97 percent of hlgh sgs parents, 73 peroen: of lowrw~””

t{“ SES parents) However, lerge proportion-of parenfs had not planned

cxal plans W1th respect to thelr chle's educatlon.

IS4 a
-1" 3 . ‘.

. . At thef ameltlme,~‘
fundxng. COnparlsons w1th U S. studaes from the 1950s and-l9603 are

apprOpraate, 31Ven che lower costuof educatron 1n*Chnada."

Roper study of the college plans of parents w1th ch:ld

)

of age,(not Lﬂ college, parents planned to pay 70 percent of college

t costs._ However, “ia the:r,estimates of future'costs, paren;s d1d not

AR

of sources tojfznance college expenses.; S1xty-seven parcent sazd.vhey

. ¥

.'.L".'l ’-e .‘.

;scholarsth, and 28 percent expected the

anta




funds.' Not surprxsxngly, famxlxes w1ch hx;her zngom and fam;lzes with

and Eckermgn 1964) fbund much the aame.‘ Agazn, 50 percen: of those who

v e expected CO sand one or more chxldren co college had samechxng saved,,i~:

R ST

1nc1ud1ng xwo-chzrds of those wzch chzldren ased 17 and 18.. Fbr chose ‘

ERIC

Aruitoxt provided by Eic:



~‘”year pricr o gheasurvey wes $162. savxns was least lxkely among thoee ‘h
."_'{r.'.’ o -
e e of current #ncqme'.L

only .3.

iR

rfrom A number of sources.

B

;f . able.to draw on funds

a..

{." the mother took a job

to help w1th QOIIese;bLAIS ~and 1n:8“"e.

che fam;lxes the-father toak on‘extrafwork.,»Fo;t = urT'

/',-

e Ix

’5‘ felt they gave what was - needed. Those more lxkely to fe

ERIC

Aruitoxt provided by Eic:



thelr daughters to- go.

sttpe tower"

~

; v educatxonal aaplratxons,felx, and ssate) of xhose plannlng to go beyond

hlgh school expected thelr parents to take care of 1t (CEEB, 1968).,~'

‘Of course, these students,came from a W1der range ofioatkgrounda than

the people in. the studyiof the 1961 college graduatee.

.

n

"v} another 13 Percent gave $250 or less., The average annual:contrlbutlon~

wae $1 099. The level of parentel contrlbutlons varled,;e‘—nght be

expected, by type ofﬁ;netltutlon. Haven and orch p:e n ec the 'o‘

1¢W1ng breakdown for . parents who vave no azd' “i7f Y

T students in publ;c four-yeat‘sch' 13’(26 perceutifo
o Y 4 .

e @rlvate four-year'schools,




- v _Lj

PR of thoee witk students at other ;nstltutlons.' The percentages of parents

o

ngzng over $3 000 were 3 percent for fout-year publzc ecﬁools, 19 yer-'l'”

é;h’ cent Eor four-year przvate schools, 1 percent for two-yea: publzc schools_«

Py
» o’

and 6 percent for other 1nst1tut10ns.: Thougglthe amodnt of perental*lje

s,

_Ti}; contrlbutlon 1e clearly related t5 the tyye of instztutlon and probably? 27

p . 7

Ch01ce of 1nat1tutlon may have been made on”thelbaszs

' sec 1onal data.‘

A,
Ao

)
generally made equal to need, or there‘
the two. (See Eaven and Horch alao for a‘breakdowu cf.éther
commuter etatua.) f
l975-76, for coat 1ncreaaea of about $1 100 pcr full-tame epan
o - v‘u PN »‘_ B e ’ -
parental contrzbutzon 1ncteased only 5246, so that the ehafe df"
. ‘_\,:\ ‘,) )
F' ¥ costs by parents declxned by 8 percent. The ahare from grante and loens

i

durlng ahze perlod 1ncreased about 7 percent (Froamkln 1978)

based nature of much a1d 1s perhaps reflected 1n the aasdc;atzon of actual A

W -

parental contrzbutlon to etudents who do go on~ Ln school w1th parental

to defray the academft and: lzvxng’costs of thezr dependentsl Earents~

X wlth 1ncomes between $7 500 and $12 000 c0ntrzbuted an average of $748 k




.,v,$25,000 a year averaged $2 672.". WLth*the lncreaae 1n needs~besed a1d,

'-»“famLIy eupport.‘ Aa Davxs and Van Dusen (1978 36) emphasi;e;'"ln all <l;

o Log parentl with fncomes between $1z ooo and 315 000 anreaaed to 51 oss,‘d;‘

‘:”the £1nanclng”of thelr chlldren s postsecondary educatzon. -

« PR

- rather than w1111ngnesa, to pay for edutatlonel cpsta.‘ The financlal

.o . .
Cnnk o, <

- Cd e, o - ‘r,«'j_.
;-between $15 000 and $20,000, $1 905, and thoae wlth lncomes greater than,;g@

3 ‘J Y. !

nnny connected wzth the leg;aletxon and adm;nxatretron of fznancxal az

S [RS— o . o

[ ; . H PR
. s

';progrnua have exprhsoed concern thet parents are no€ planning for or

'-
- \"""

‘5v1111ng to make the contrzbutzons that are expecced from them to complete

jm. O .
. ey '. . - S
. . 3

"; VA.~ Analysea of contrlbutlons from parente of studenta uho Ezked

.%for ald shed addltxonal lzght on the cbntrlbutxone og parehta whose V;ﬁ:-

el } N '.
b. e . A .

children feel the need’for fznanclal ald beyond the1r own earnznga and

" Y. ,g

K A

'f;needa analyszs systems, the key factor 13 the determznatlon of abxlitz,‘u!

LT
BN BN

n1d formulae generally assume that‘parents w111 contrxbute somcthlng, i&f,f'

. ..
-

and base other ald on an expected contrlbutlon. In a 1972 atudy (McMahon ‘

and Wagner 1973), 25 percent of the parents contrlbuted nothzng, 10 per- '

cent contrzbuted under $150, and another 11 percent contrlbuted $150 .;.
¥ B

to $299. Nelson (1974), plso us1ng data from 1972-73, found pirents ~“

c contrlbuted about half of whet needa anaLyszs expected but about 95 per- '{€

cent “of what, on-the average, was neceasary to neet sthdent expenaee,f”’

- .
- \- q,’_{

at varzoua,lnqtltutzona. Plerog (1976) found dlfferences by income Lniy

‘~jwhether studenta reeeived expectej parental contrxbutxons low-xncomeA

\'L

13 ];students were more . likely than hxsh-xncome studen 3&% reeelve the ex—

- i s ..._ -, n' -

'pected contr;butlon. (These last two studles are revzewed 1n Davrs andf

f}-Van Duaen 1978 ). A~1976-77 study of,famxllea who flled‘the Parents

f~;Conf1dentzal Statenent of Flnancxal Ald_Form, using a aample sxm;lar: v

DA TK‘,

-

. to that'of YcMahgn and Wagner, found less parental wxlllngness to con-.ﬂ

v ._"(

ftrlbute-




scloction is biesed cQwerd femilzes W1ch 1owér 1ncomeland fewer hseecs..”
R oL ' AL .
1n Eaec, the sample\Nelson et el. uaed had lowe: anome end fewer asse:s

’ ', ‘. ‘k‘ mw’ -

chen che femxl:ea applyzng £or azd zn the prevxous year‘(Neladn e'

l ‘e

197&:71) Be:e che mean emount offered by pareuts, according co the

Y S P -

L needo aasosdment ddcumuncs, vas 3422, an’ emouut below thot.celculated wf

\

s,}~f u;ig& ezther Conseneus Mechodology (CM, for whzch expeated contrxbutxon

o \.7.,.

was 3762) ot nesio Ggant (BG) mechodology (wmth meen expected con:ri-’

' buc:on oﬁ $L,293) Nothzng wesfoffeted_by 54.3 geroent, oompared thh

..
A
v

.,yJ over $24 000,L abouc one-szxch said they would ooncr

Lbute'noCthg.z Faml-*f'

Lzee ownxng busxdeaees or’ farms, two-parenﬁ femllze;> peren:s ownzng ~-ifg
? . .,.

~

f,*mote wzllzng co contrzbuce'somechzng.- As 1noom3 Lnoreased,

‘

» T : : ﬁ

N 7Be5yeen w1111ngness and expeoced ooncrzbuczon increasedi.” D1ffereooes -f;j{
- befween expected and offered ooncrzbucxon drd doc.deofease.when studen:f
e contrlbucxod and oo:cs were,ooncrolled. Also, wh11e parencs of freshoen .
ﬁ“'ku were somewﬁat more 11ke1§ thao'perents of prevzgualy enrolled studen:s
R co*offer somechzng, chey wera less” lxkgly co offer as much as expeo:ed.zéef
Theré were small zndlcacxons tLac, idjgeneral, thOSe oeekzng’gccessﬂfor ;mté

/‘




1s calculated. Parenta thought that the i

dzsoussxon of lzterature on needs analyszs ) Studénts whase parents
cannot or wzll npt oontrzbute m;ght be 1n dxffzoulty, despzte the avazl

v

abzlzty~of new kxnds.of a1d. Thzs is one reason for the xndependenoe'ftiiV

RN

the baszs of the1r personal 1noomes alone. It is often dszzoult to

.

;.be deolared 1ndependent for fxnanoxaliazd purposes, sznoe there 1s a’“f!
strong presumpt;on in the a1d prLgrams that famllzes should ptovlde for
the1r chzldren § educatzon. Tth agaln razses the 1ssue of who benefzts

*rom postseoondary eduoatzon and who 1s responszble for provzdxng 1t.

_ou1d students be punzshed for havzng unoooperatzve"arents, or should ?;

-‘»,w . R

pay thezr way?

e Obvxously, general eoonomzo oondztzons wxll affeot a. famzly s "

eoonomzo posztzon and ab111ty to help a ohzld w1th thefcosts of post-t

o the ohzld varzed thh the parents peroeptxon of the1r relatzve eoonomzo

e b




'=_j:he1r chlld to go to college.;5

gsome sav1ngs (agazn, not all of :he survoyed fam;lze‘ihad_chllurenﬁ”

~buc only 26 percen: saved regulnrly'and¢24 per n: hed.dlpped in:o saV1ngs :

'Vto meet curren: expenses.' People feeling :hlmcrunch of xnflotlon (or f

-l
T . .«‘v'

-,
havxng unexpected expentee) may deple:e or reduce any aav1n ;!:hey hav

'.accumulaced for :hexr ch11d s educa:xon..

_In any case, on1y'17_percen:‘

N4

werse. sav1ng f?r :helr Chllj e educatlon, whlle 70 percen f

. ,l'-'

' ‘were aav1ng;for an emergency (more than
.*;One concluslon of the survey wae iha: Amerlcans ‘are’ "psychologxcally
"‘xll-prepared for*hard times." "Two decades of relatlve economzc s:abll- |
: 1:y and rlszng affluence have crea:ed an env1ronmen: 1n Wthh many :hlngV.
dnce conaldered luxurles are now :aken fo: gran:ed.ff Flfty percen: of'.
 the Amerlcanwiamzlles felc tha: the governmen: hae che obllgatzon :o |
provzde each fam;ly w1:h work and a good a:andard of 11v1ng. ‘A maJorlty,
in 1975, fel:w;hzngs would con:1nue to 1mprove flnanclally. Among :hose ihg
who were not op:zmlstlc,.abou: half fel: :ha: they had the rlgh: toan .
1mproved s:andard of 1;v1ng each year, and . abou: half fel: :he economlck
.'eztun:ton_wno no longer under :helr con:rol. The economic sltuatlon |
W

. may affhc: ablllqy to pay educatlonal costs, and a::x:uﬁgg such .as. these

o may affect. wzhlingness to pay.

l"b - . . 7. N

The concluslons of Peng and assocxa:es (1977 6) abou: the" effect

of famzly background relnforce che ev1dence evlewed Ln :hls ‘last secclon: .

iy
- . r -

. .. it is highly merobable that" economzcs xs'the answer to
pefsistent attendance differentials between hxgh and low SES"
_students. Whe:her ‘or aot one chooses to go :o college apparen:ly

L. ¥ . . .
A . . 3 P / ) e ]
3 L - ) . P . .
“ R . A . / . .




- NG -,A~own perception of'thc value_yfja colleg
m }yklnd of atademzc prepawat obt

,fxret grade.v_.

.
e .

-teachers. At the same. . t1me, school and communxty m1ght have effects

Y [

1ndependent of famlly background. Most communlty effects w1ll show up
. .

as school effects.- There are seVeral dszerent ways in whlch'th school .

_Zmlght affect 2 student s ‘decision- to contznue schoollng{sfternhlgh school;f
. : ,, p .
(1) through encouragement by teachers, (2) through counsellng,

) “'rehfougs.__;

Lo

B the kznds of peers a student has, (4) through the qualzty and "normatlve

_,,4
. e

cllmate of the school’ generally, and (5) through tracklng and courses.

v

“o3.1. Teachers" encouragement - . j>" vn_;;,'--*' : ';1ﬁ

-

Sewell and hzs assoczates (e g., Sewell and Hauser 1975) have

exam;ned the effccts of percelved teachers’ encouragement. 'They found

- that the percpzved teachers encouragement was more affected.by academxc f¥¥

(28

e

‘abzlzty and performance than by soczoeconomic orlgln, especzally 1n con-‘

trast to parents encﬂﬂragement and plans of[frlends. A parental 1ncome \'f

K

effect on\teacher s encouragement, though smail, was present, however,:“-“

’l'and perhaps represents to a teacher f8831b111ty of hzgh ducatlon for

a student. The 1nfluence of teachers, although basedJon more merztocratl

. e




e
.

alternatxves (the latter thpxc to ?9 dzscuaaed later)

L

acounaelxng 1n hxgh achool apgeqr to be small. Ihxa'is unfortunate“sznce

woe

‘to atudents awarenesa of posﬁseconda;y opportunxtxes, but‘auch awarenesa’l

plays a :elatxvely m;nor role among the. determ;nants of poataecondary }-;
P R . ﬁ - ,“
:attendance by moat routes and to. moat destxnatxona. The exceptxons are

PN

“lin xmmedxate attendance at vocatxonal and technxcai programa and,;to

Y

, e
K LN

ANEY . .

a lesser extent, at two, year college programa .;.V Bowera et al._

. ,4 o P - ]

EA

go on to suggest that the potent1a1 efﬁectwof counaelxng could be real— :
L. xzed by-havxng counaelorq deal dxrectly w:th sxgnxfxcant others, such “
as parents, in the’ dec;sxon-makzng prccess. Wxth respect to awarenees
of occupatxonal opportun;txes, Mott ‘and Woorc (1976) and Pa:nes dnd Kohn :
..(1973), both usxng Parnes data, found that the nunber of counselors xn
’the school seemed unrelated to occupatxonal knowladge Eor both males it;fﬁ

and females (as measured by a test asking for the descrxptxon of the g

typxcal educatxon level and the xncome of ten occupatxons) Although




|3ﬁ3a Peer Networks f‘j i{}f

NI

college of the students fr1ends.

/":-

\"

rnof fr1ends plans ‘on the students educatlonal attalument of a magnltude

L&

equal to that of the parents aspxratxons. The ptans of“frlends were

affected by the . students' socloeconomlc background as well as by the

'students grades (Sewallkand Hauser 1975) Jackson (1977«6 24) found

7

that the effect of fr1ends plans var1ed WLth the students grades.

"C students seem ;o be partlcularly seneltxve to the1r fr1ends' and cIass-
. X “ ,;_‘

..;«.,
S

’ that what a person s fr1ends are plannlng to do is: 1mportant for what

-that 1nd1v1dual is plannlng to do. Kerckhoff (1971), 1n comparxng modelsV“

| though, that the effects of fr1ends

boys reach the beglnnlng of hlgh school.

—ay,
RIS

\ . ! 3 L. . Al
/3&4. Qua11ty and "Normatzve Cllmate" of School

S Ihere has been conslderable speculatlon that the average charac-f,

however, have been hard to f1nd., Jackson (1977), for example,‘found e

" no effect on whether a student applled to college of the_percentage of




.

Alexander and aaaocz,:ea (1979) looked dzrecc‘;

.4 ,".

L —

nac;ve clxmare,(aa extracted fron acud it

/|

- excellence.m Though earller reaearch found an effefp

n._

' che characcerlsclca of acuden:s in- che school. The effeccs of dlffer- -“3

ences 1n qualzcy in terma of expendzcdre and programa have also been ”_

G a concern slnce aoc1oeconom1c background may affecc reazdence in placea

with’ schools of varyzng qualzcy aa measured in: theae cerme.; Jencks ec

-al. (1972), with ProJecc Talenc and; EEOS da:a, eecxmace chac no more

chan abouc 2 percenc of the dlfference Ln educaclonal accalnmenc 13 "

accounced for by dlffercnces among schools in” chelr resourcea, and chac

W

moa: of che apparenc dlfferences are due to dszerences in scudencs cha:j”

g




"n. ﬁhile. Oneaﬂrgument for the lack of success 1n thls search is that the -

A meth°d°1°8Y is 1ncorrect (WLley 1976)., In: eontrast, Nelson 61972) andw. "

.‘ﬁ'

others (e.g., Alexander and‘Eckland 1975, Jencks et, al 1972), suggest

; that the effects of school compo81t1on &re mire- complzceted. At any

K .”\/5.

ay lncrease colLege'f

Ibut loWer the student st;
b .' - o
class rank,,another pred1ctor.' The -two net effects may essent1ally cancel

asp1rat1ons, one predzctor of college attenﬂanc

& - .‘ N

each other~out. Further, Alexander and Eckland (1977) found an effect

of hxgh“chool status ‘on where one went £ college._ atwleast for boys,

Ly
./ .‘,\

3.5. ‘Curriculum.Placement
S o q . f ..
Unlzke the pre01ous school varxables, currzculum placement, whlc%

1mp1nges more d1rectly on the student, does have an effect on the post-. ,

1

secondary deczszons 8" student makes (see analysls 1n Alexander et al.,‘jp,f

‘, LN, T ..-A'.’ .

;.-1-‘ e \.,

1979) _ Bowers and others (1977) emphaslze that ‘not enly; bexng in a non—jln.

academlc track depresses the chances of college attendance, but also.”

\(,-‘,"-

postsecondary schdol attendance both 1mmed1ately after 1gh schoolﬁand

".*' L '\".'"" . I. .

;later, and that it even h1nders chtinulng 1n a program. And hese

L.

'effects appear even for attendance at - and. cont1nu1ng 1n two—year and

vocatzonal/ technzcal programs, the sorts of’ programs for whzch nonacademic;

AN .. . v.*

S




where :hey are, placed.z Thxs is "poc the: marn explaﬂatxbn -fo ldszer—

L

oy

@

Jackson 1977) Comparzng the effects of currzculum (academ;c program/'

anes), followed by scholaa:xc aptztude. For blacks, currzculumvand -

, ap:xtude were abouc equally'xmporcant. Currzculum pladement-wns :hus
»;'I"\; v.‘«\' ' . . .
lomewha: ledQ meortant for blacka than for whxces._ “For those who main-

tazn :ha: such strezmzng restrlc:s the educatibnal op:;ons avaxlable

: G 2k ,
to studencs, these results suggest tha: th;s is less the case for blacks._u‘
_.But for those who mazntazn che value of :rackxng in preparzng for college-w'

thoae scudents deatxned for college, blacks are ‘less lzkely to benefz: ;«(l.

from these practxces :hanﬁ“re whz:es“ (Thomas"etial?fl977 147)

[

/
,4/:

EaE vaen :he pocentx:l zmporuance of :rackxng for college access

* (see dzscusslon in NCFPE 1973), one can ask what causes pla¢em;n: Ln '




.fe aptltude.' Jencka et"al (1972) found the same thxng«wtth

-

b R
on currlculum placement, more for whltes than blacks. For both-groups

)

verbal abxlxty is a relatlvely atrong pred1ctor of placement

SN

None of these studles controls for aSplratxons~

‘1

-~

o that students select nto-. academzc programs ;Lcaus:w

- are lnfluenced by the1r SES)

e

»--".

ﬂl '=be1ng even more-zmportant than academxc“abllltya In northern hlgh schoola,

84 percent of the seniors sald they were 1n the program they wanted"'

90 percent o£ those 1n college tracks wanted to go to college, and 62

is not clear to what fxtent aspxratlons beforeha led students to select

-

into a glven track and to what extent aap1ra s are a result”of beihg

‘thal. and Roanow 1969)

) ,..AI

in currlculum placement, after controllxng Eor teat acores. ‘leference




SES effect 1s Lndzrect.: In any case,'soezalfbackground seems;

1n agazn aa it zafluencest

&\'

W“faffeetjemrricmium;plecememti % :>1;ff'°~

4. Alternatzves Open After Hzgh Sehool-
P The Structure of Oppcrtugztz '

-

achool baekground. Ic dependa as welpf T.;hu

the extemt that they are alternatzves to. schoolzng, they may be only g@

temporary alternatzves, wzth a leter deezszon to contznue oa Lo sehooL.nvw
e : . 4 _ T
Even when-the deezszon is to cont;nue schoolxng, the locatzon, costs,

r’r- \'4

'; offerzngs, and admzsszon erzterza of dszerent types of sthools are zmpor-:

¢ tant. Government policy wzth respect to Eznanc;al azd affects the cost

]

of schoolzng for dszeremt 3roups of students, and the 3eneral‘.eonom1c =

e and polztzeal c11mate als feets the costs of varxou ‘a1:ernat1ves. ‘fﬂ

" Nolfi and others (1978 135) buzldzng on work by Radner and'

!zller €1975) and Kohn and assoczates (197&),'1ncorparate thzs sort of

'7Zg thxnkzng 1nto thezr model of post-hzgh-schoci chozce., "Out baSIC ‘be-

| havxoral premxse {3 the assumptzon that graduatzng hzgh school senzors .*47

-

face a: set of posszble educatxonal and,work alternatzves and that, among
Ty - , v ~\ e

fft those avazlaale,vfhey seleet the cne they most preferred\at the t-me.

We also assume that Lndzvxdual valuatzons of alteraatzves ean be hought"y

CEER T ey

t

~ ) L S




// i nggffua

= parc-ctﬁe WOrk, part-tlme schoo " m111cary s S

-homemak::ng (for femalea) '
;.through ecudencs
- conts,. ¢

lfamily 1ncome,vrace-andieex. Some of theee faccors have already been
SR Thls is an amblclous model.;cﬂowever* 1& appears co be 11m1ced

T by its focus on one declslon out of many-—thac ac che clme of 1eav1ng

“high school. Nolf1 et a1. (1978) recognlze chls 11m1tac1on. One problem
. A

vcollege in che fall after hav1ng ea1d 1n che eprlng that they had noc

' applled.- Some ch01cee had been made, chen, by ﬁhe clme many of the fii'

",'.;._'t:o apply‘at a11. (But: ":ee also Pp. 20 aud 22 in Corw:.n and Kent: 1978,

:gwhere Henderson reporcs £1nd1ng chat scudents make ‘a’ greacer number of

‘be in the college prebazacory craek.

t
‘educaclon declslon, Jackaon (1977) ‘was, able to predlcc 85 percenc of

-

academxe ablllcy, tuxt‘

[ N \/o

dlscussed w1ch respecc to xndLV1dual and school characterlsczcs.

o

w1th thle focus is" chat 1: does notxadequacely take 1nco»account earller {g

dec1310n-mak1ng. Jackeon (1977) found chac over half of the?;tudencslfnw

?t:ud:.ed appl:.ed t:o only one 1nst:1t:ut:l.on, and t:hat: some ehowed up in

- ..'.‘

ecudence flnzehed hlgh echool. And some people neve‘ made a deczelon

v

appilcaclons.) Weathersby (1n Corwxn and Kent 1978) comments thac "che

preselecclon procese :T. probably cakee place in the aevench or elghtﬁ

grade, when scudencs or chezr counselors dec1de whether che ecudent'wxll

,'E chat stage, they may . have lxtt'

v‘lnformeclon abouc»che eondzclons that w111 hold in, flve years. At theJ

[ R C'

,-" . E r.:v.

L

the poacsecondary edﬂcaclonal deciszons wi:houc reference co exogenous




VA
.

"

.cacxon. Delayed entry to college zs also anreaaxng

~;uncxl 1973 (Peng et al. 1977). _Infgeneral, che sam

}

aCCendance. (Peng et al. 1977.5) More and mo'e-hxgh school ’:uden:s

e sxnce l973 have~been delaying enc:y co college. wﬂenderaon and;Plummer

o (1978 Exhlbzcs 9, 10, and 25) show chac, among the freahmen enterxng

college 1n 1973, 61 8 percenc were enterzng the same year as hxgh school

[3

graduatzon and 17 percenc were encerxng fzve yeazs or, more af:er hzgh o

FltschooL graduatzon. In 1976, 54. 8 percenc of enCeang freshmen were in

. .,.,»'"

f,chexr fzrsc year aECer hzgh school gradu¢C1on, and 19 4 percenc were

by 1

;flve jr more years frou hxgh school gradua:xon. ln lookzng ac w1thdrawals;f

l

'VCES (1977) found’ many (one-fourth £o one-thxrd) of choee who w1thdrew :

from fdur-year schools planned co reenter zn anocher year, whxle anocher




5 _
have an. effect. To underscand che problem of/access to hzghe” and othe‘

The

poscsecondary educaclon, we need co underacand :he whole process of

. \‘ . \-

i declslon-maklng.’ The research c1ted, unforCunaCely, 13 usually from

'y
o

xnformaC1on on one cross-sect;onalﬁdec1310n. R

4.1, 'NOncoliege Alternaﬁives;p:”
. ”‘;‘ e ;”e..; £;;c, . S

LT zmglém e -

An obvzous aICernatlve or c0mplemenc to college Lsctakxng a Job.

One cost of further educat10n is the. opportunlty cost of earnlngs fo

e_x
gone whlle 1n school. For some studencs, chxs cosf w1ll be too hlgh;

co allow chem to go on.. In a 1971 survey.of Oncarlo scudentg who wereef.au
noc planning to conclnue 1n school, 58 percenc saxd, "I'want to get a'lfAfﬁ

,..u

Job and earn - money as ‘s00n as poss;ble" was an xnporcaacfreasd
o

.answer was somewhac relaced to soclal class, wzth feWer af the ‘1ghesct ]7

class vs. lawesc class (61 vs. 72 percenc) 31VQng ch;s aa<1mportanc.~j :Qf

Thls could be related co che 0pportun1cy cost of college buc mlghc 4lsoe

represenc a deslre to be 1ndependenﬁ (Porcer et al._1979 129).

. (

of alcernaclves. The effeot of expected wage 1f work were taken as the
) optlon afcer high school was conslderably larget for low*;ncome than T'
) i . = .

for hlgh-lncome groupe. However, thlS varlable, whlle 1& appears to‘

;nfluence ch01ce, had an effecc whlch was. small'compaled wxch tha: of'




‘ o

1

*’educaczon. Radner and M;ller speoulace thac for.this group

. ~thac one way ;n‘whzch‘blué-oollar or'self-employed parencs affeot*thezr :

e . " )
f“f}chzldren s educa:zonal chozces is by offerzng chen_easy accesa co Jobs, 5

v'“opczon. : w'j j S _;;ﬁ_ - _i.<x . .f~ 5.

In some cases, employmenc could facxlztate }acgr poscseoondary;

v

Bl

f?ggucaczon offrthe-gob. Henderson and Plummer (1978 11) poznt out that o

”’*juédox ‘the. Revenue Act of 1978 an expandedpnumbe: of eqployees can use

wi.

\.tax-free Cuzczon benefz:s prov1ded by employers. Haquer, alchough the'g;:

‘.'vasc ma;orzty of companzo; have such programs, only 4 to 10 percenc of ;;,
E\.workero partzczpace, perhaps~because of . lack of knowléﬂge abouc the pro~'?ﬁ¥
O ety T SR i
““"grams ex;sconce. s '::p-ﬁﬂ‘h‘£ _.f ,7;_ .ﬁ*'?g ‘-"'f;;g;{é)i;;;#;

i ---~ More chan meedzace work, op;orcunztzes are'znsglved Lq deczo}onaf:if

*abouchwhetﬁer to concznue schoolzng nf:er hzgh schooLy“ Humau oaplcalxoos_ff

' .
- o
s v ¢ .
B
4 E
¢ s
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. -
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; : . L
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1cally ratlonal, wlll dec}de whether to make th1s anestment by comparlng |

e s

the present value of returna to educatlon (usually*1n-the form of Ln-‘ﬁf'

.. P r~~~ L

creased post-schoolzng earnlngg) with the costs (Thurow 1970)
In a sprlng 1972 survey of potent1al 1972 73 college s0phomores,;”g

' Junxora, and senlors, McMahon and Wagner (1973) asked students, nif you
dropped out of school tOdSYf what - type of occupatlon Qr Job would you ;.i
. | . (/"“ ".’,_

most llkely be worclng 1n?" ~In response, 9 percent aald professlonal,‘i

28 percent oler1cal 14 percent sales, 16 percent serv1ce, and 10. percent
'1;$§;:£s, a d1str1butlon d1fferent from thatwfor college graduates.urnl;jai
When asked why they want‘to go to college, students often.speak W
of career'%nd earnlngs goals (e g., Carmody, Fenske, and Scott 15%5;

:a' When the returns to a college educatlon in terms of occupatlonal oppor-'flT

) tunlty and earnlngs dec11ne, students may dec1de the returns to the
o s

| effort are not worth the. cost (see, for example, McPherson 1978) Free- .2

“man (1976) for example, shows some response of college enrollments to
,f

T the decllne in. advantage of college graduatLOn. TFor a recent d1scussron
.,4‘ . oL .

" of returns to college, see Journal of Human Resources 1980 ) In con-wf

o B

trast,

v~ -‘ .

:Bxshop (1977), 1ncorporat1ng 1ncome for college graduates 1n hxs

modebﬁof tﬁe probablllty of go;§§ on to college (uslng Pro;ect Talent &

A

data), dxd not f1nd returns on a college educatlon to be 1mportant. hf~
i "

Cholce of college mxght he affected by ant1c1patlon of d1fferent returns '
to degrees from colleges that d1ffer in Quallty. For research-on this“:

questlon, see - Solomon (1975), Welsbrod and Karpoff (1968),\and Alwzn:.j;?j’
et al.,(1975)., Solomon (1975) concludes that quallty of 1nst1tutlon

b,

does have an meortant 1mpa_

';:?'.

>

v, .om’ llfe-tlme earnlngs. However, the




S f '49‘» .

mechanzsm behind this zmpact is stlll not well undcrstood (see Layard.

and Psacharopouloa, 1974) ; ]‘:i‘bl ' o _ v, , o,
N T R ' R
41,2, Milicary Serviee . . . ... oo o

-

The opportunltzes offered by and pressurec frcm the m111tary
nght affect the. dec;slon to pursue a college or vocatxohal program after

hzgh achool. On. the one hand, the m;lztary haa tradxtlonally been seen

@ . L

as offering. low-cost traznzng to those who otherw1se Would have no chance

to lcarn a skzll.' On the other hand, the polztzcal requxrements of mzlz- :

;..4- B . AR SRR

tary needs can affect who goes to college. The decline ‘in the propottlon

of men going on’ to college in the mzd-l9708 (Suter 1978) has been explazned

inoa
~

in part by the eaaxng of the draft.‘ Durxng the V1etnamese War, unt1l

___the lottery was znstztuted be1ng in college (or graduate school early.

' during the war) exempted one from the draft. Further, being in certaxn.-b

- occupatlons, such as tcachlug, resulted ;n exemptzo? after.completlon |
of school. Thls encouraged men to. enroll in school and dzscouraged them__

from dropp1ng out, and it often altered the1r ‘choices. of schools and

maJors. At the moment, with an all-volunteer army, ie- seems;, at those

. + , .
, o takzng advantage of the opportunxtxes in :he mzlxtary are predomznately

‘black. and of lcwcr\aocldeconomlc status. (See alao Nolf1 et al. l978.ch,f:%

U

9,and Lew;anpste;n 1n'Coleman et al 1979 )

3 Q‘*‘—L AT RO

Beling marrxed may make it mork difficult -to go on with some form.

of postsec ndary education. Further,,marriage can be and can be“assoc- T

N

~iated with/ an alternative to continued schooling. »For W n, mérrlage
ma% Stlll) represent an alternatzve full-tzme work role

d, . for both

se&es, marrzage may be a{aoclated with a need for fhmedxate,xncome, w1th

o b




Parental values can come J.nto play here..; Parents may feel_:that t

“"hlgh school the approprlate role, especlally.for a woman, 1s no longer 'Af5

that of student, but that of spouse. This - att1tude has been ment1oned

especzally in connection with problems of college attendance for H;spanxc
“women'(see Nlelsen 1980). Beezer and HJelm (1961) concluded that marrlageff
as a deterrent to further educatzon affected women more than men qu

affected low-abzllty students more than those w1th ighaapility. In
. a2 ° RRR L
L all, however, they’ fOund ‘that marrzage affected only a small proportlon q'.,

of the hzgh school sen;%r pOpulatzon. Bowers et al. (1978) found that
those who marrzed after hzgh school were more lzkely to delay attendance

than those who were szngle. At the same t1me, Davzs and Bumpass (1976)

ﬁdocument the conszderable prOportzonwof women who contznue schoollng
@

somé time after their marrzage. Astln (1975) found that those who were

©

AR

Amarr1ed when they entered college ‘had & good chance of complet1ng collegeA

' 1f the spouse provzded major fxnanczal support.A Be1ng marrzed w1th lzttle
~or no f1nanc1al support from the spouse 1ncreased the chance of drOppzng
out. Astzn (1977: 216) d1scovered that women were more lzkely to get

'?:marrzed dur1ng college, ‘even controllzng for msrrzage plans at college ‘

: '“entry "Gettxng marrzed appears to be ‘one explanatxon for women s slzghtly )

‘reduced chances of completxng college. A gw,sh, L
. . = L g e

L]

'~ Being marrzed at the ‘time of applyznz for some - form of Postsecon-“*r"

'\ ‘.‘i;“_
-dary-educatxon may reduce the chances of rece1v1ng-f1nanc1al-s1d.: Over B

830, 000 students 1n some sort of postsecondary progrsm are marrxed.<
However, those admznzsterzng f1nanc1a1 a1d st111 f1nd determznzng marrzed

students need and abzlzty to pey problematxc, slnce they ere'tn.aapositLOn?;

d1fferent from that of the "typlcal" young, szngle student (see'Davzs*';

"and Van Dusen, 1978: 71)




£y

- 4.2, Postsecondary Educatlonal Alternatxves -

There is . a w1de var1ety of postsecondary educatlonal optzons,

Q s 8

~ and the patterns ‘of enrollment in the d1fferent sectors change over- tzme{ff’

- For example, between 1969 and l975, full—time enrollment‘zncreased 1n';i

all parts of the publlc ‘sector, especlally in two-year colleges, decllnedf

v

in non—selectlve prlvate schools,'rcmazned constant at moderately selec- -

tive schools, and "’ reased in hlghly selectzve schools (Corw1n and Kent

ot

1977:14). What college and vocatzonalLachool opt:ona are avazlable (and R

avaxlabllity may be subJectlvely deflned) should affect the chozce of

whether to contlnue school:ng, as wcll as the deczslon about whlch school;*

to attend. Avallablllty may. 1nvolve d1stance, costs, f1nanc1al aid,

L

and select1v1ty. Further, students nay have preferences=for'schools

4.2, Proximity '\} |

Dlstance is one way of evaluatlng ava11ab111ty. thonimity canﬁﬁfj:

: affect ava11ab111ty in at least two ways, through both knowledge and
costs. Fzrsfffstudents may know more about schools 1n the:r areas, and

fsuch schools would be more "avallable" to students with that knowlcdge.'

~

_Second, a nearby school may cost less to attend gecause of" the possx-_‘}

_blllty of commutlng, of gettlng some se?ﬁt@es (e.g., laundry, typlng,

\7 .
o

-and vacatlons) at home, or of be;ng in a p081tlon to fxnd a better part-
tlme Job (see Anderson, Bowman, and T:nto l972) | Carmody, Fenske, ‘and
'.;Scott (1972) found that 52 2 percent of the students 1nterV1ewed in 1966 {_.;
sa:d "deslrable 1ocat1on was -a maJor conslderatlon in college cholce,_ |

(-

L wh:le in 1969 this was a\pajor conszderatlon for 46 6 percent of the




‘students, Thxs suggests some decrease over that perlod 1n the 1mportance

¢

of locatzon, although "des1rab1e locatzon can mean more than,Just.proxf
: ~w1m1ty.—wwm»-~v»—m~' e V", ..-”g‘-~ff :,;

L.

‘The dxscusszon of dlstance 13 often in. terms of communlty colleges.
S

The increase in educatlonal facllxtxes has been largely through the estabf:f

~.

lzshment or expanélon of Junxor snd communlty colleges.‘ One reason for

; :
vr s

the expanszon in thzs sector 1s the belxef that it lncresses accesszbzlzty,

‘ especzally for the nontradztzonal student.4

T Although there seems to be a correlatzon between college atten—,fjgg

dance and geographzcal proxzmlty (see rev1ew ‘in T1nto 1971), one has

o

ﬁto be careful about—rnferrzng a relatzonsth between a gzven studen i

deczszon to. go to college and. the nearness of the college from research

showzng a relatzonsth between 1tz rates of attendance and locatzon E]“

of a college. The general concluszon is that proxxmaty is not a very

4

1mportant factor, when all else is taken into account.. Anderson, Bowman,
and Tinto (1972) for example, conclude that when one begzns w1th measures

of ab111ty and famzly status, adding an 1ndex of accesslbllrty essen=

tzally explazns no addztzonal varlance. A further concluslon, however,
is that there are lmportant exceptzpns to the general concluszon.
. One th1ng that must be kept in m;nd 1s ‘that there 1s tremendous

varzatzon in the nature of “the "loéal“*college by state and regzon (Tlnto

1971) ‘In New Eugland and the,mld-Atlantlc states, prlvate four-year

schools domxnate. In Calzfornza, there is an extenslve state systan,.
. 1
.1nclud1ng many Junzor snd communzty colleges w1th almost open admlsszons.

ot

In’ Wzsconszn, -the two-year colleges have tended to be teachers~ colleges S

and extenszon centers, wzth admzsszon requzrements the same as those A

for the mazn csmpus of the Unxverslty. Jackson;(l@]?);foundhthat»thel




¥ oF Western states, 0 2 to 2 9 percentage points less llkely to attend

.'1f they llve elsewhere. Reglonal d1fferences were stronger for low.comT}"~”,
!

l \ . B

é'schools for those applying to more than ore school. Students were moreTL{“.

" went farther to both publlc snd prlqate schools.: Bowers

po;nts more llkely to attend college 1f they llve in the North—Central , /g;

N 4
found bas1cally the same th1ng as Jackson, except 1n the case of pre-“

.d1ct1ng entry to a two-year college. Then ecologlcal varzsbles such

. A A . o . i - o

.....

% . . . - - . et . ) l
number of colleges nearby had no effect on attendance, but d1d f1nd d1fferf

ences by region. " Students whd apply in-state: are 10. 4 to 14 6 perccntage/ :

A

P, e e e e e e et ] _[ Sl B,

oy

pared wzth h1gh SES students.'v ‘ ,:¥§”_:f*bﬂ‘:_;ﬁ!; ﬁf :;{”

Henson (in Corwxn and Kent, l978 21) looked at the chozce among

, e SNy
llkely to enroll in the1r f1rst cho1ce school when 1t was closer. " Stu-.:
- debalEi:

dents gozng to prxvate schools went farther,‘

eci,él.-.;;-;,(’1,977) |

-

" as proxzm;ty of schools had a greater effect than acsdemzc credentxals

s _or d:.sposable funds. T:.nto ] rev:.ew 1ncludes the 1dea--‘tha

v en_studentsj‘“u

, resxde in-a communlty w1th a two-year college they tendtto substltute

attendance there for attendance at schools elsewhere, especlally 1f they

7are low-ablllty or low-lncome students. Tuckman (l973), wzth dats from

o Mzamz-Dade Junlor college students collected in sprlng 1970, f1nds that

‘the reductlon in cost from be1ng able to llve at home does 1ncrease the

. number of-low-lncome students ;n-college. He suggests that two sorts

of students attend junior college: . those who in. the absence of the Junlor

,college would have entered the labor force (probably 1nclud1ng those

| from low-lncome/famzlles), and those who have an 1nelast1c demand for

'-college but an elast1c cho1ce of school (1nclud1ng those from middle-

. . ..
e X -

-and hlgherrlncomejgffups).n (See “also Blshop_1977 for discussion of the

‘effects of proximity omn costs and attendance;);

R T R a-



= °f the °°11383'°h°1°e process and luc uded dlstance to schools 1nfthe1r e

”W"modell ~They" found that"the‘probab:l1ty of—college resldency'1ncreased~-w~*—*

Tt

‘ae.from R

w1th dlstance, and that 1t was hlgher

t each dastance for

hlgher-zncome famllles.‘ Those from.ﬂower-lncome famzlles’ehose to llve ;;'b

at home more than those frOm hlgher—lncome famxlles.j Overall, the nega-,w :

3

- tive effect of dlstance on college ch01ce was hlghest for the mzddle-lczn_.

1ncome-group. (Nolfi et al 1978, uslng only two 1ncome gronps, found
that the negatlve effect of distance on’college cho1ce was greater for,=ﬂ,f“
low— as compared with hlgh-lncome groups ) In a slmulatlon of ‘the’ effects

of a two-year college at varylng dlstances from the student s home on

PRT

:the choice of a publlc unlverslty, goxng to a two-year school, or nmot

';-enrolllng, Kohn ‘ét al. find. that "the two-year college stxmulates enroll- ;

e,
e e

. ment ~only when 1t .is at a dlstance .at’ wh1ch 1ts ut111ty exceeds that -

\“’";

<ot the c108e-by unlv%fsltY5" that s, at 20, ﬂlles for the Partlcularhgjf"M"‘

';sltuatlon they simulate (1974 378) . Further steps show that the lmpact
of the two-year college on publlc unlverslty enrollment varies over the
dlstances to the two-year college. |

Bowers et al. (1977) found that "the elaboratlon of the two year
communlty and Junlor college system has a def1n1te fac111tat1ng effect
lon postsecondary‘educatlon whereas the same is not ‘true for the elabor-

ﬂ atlon of four year college programs Evrdently, the market for four

' yearueducatlon extends-beyond state boundaries.”

4.2{2.*-Institutiona1 Charaoteristics

v

Bower et al. go on. 1n the1r concluslon to- say, "Moreover, the

~

reffect [of two year collegesJ 13 not strlctly a function of proxlmaty,
. there are strong dlrect effects"f"hrollmeut on’ attendance apart from

: '.-,‘-~ .




. currzculum" was a naJor conszderatlon 1n ChOlCG among colleges for” slmost e

. reportg special currzculun had.the hzghest percentage of studenta 1nd1- “31[;

55 percent of 1969”student respondents to the Student Prolee section'"

essel . o e

proxxm;ty. Factors such as low'admission requirements and'more relevant.

so»

. career programs have been brought forth as explanatlons beyond coats l

and proxznlty for 1ncreas1ng enrollments at twofyear schools (e g., ' _;%_“;

uodsker and Tzllery 1971) Theae factors-selectxv1ty and programs

l

offered-as vell aa characterlstxcs of the student body, maght ‘be- othervfflz

institutional factors affectzng the cho;ce of what to do after hzgh school, E
especlally the cho1ce of which 1nat1tut1on to attend, once the deczszon -d_

_to go on in school has been made.

3

Progrem offerzngs do seem to strongly affect choxce.y,"Specialyfi

’1_,,

of the ACT asseasment. " In. 1966, the percentage 11st1ng thls as a um.}or:~

conszderetxon wus 53 percent (Carmody et al 1972 25)

o comment on thelr results: “Of tbe fzve factors dzscussed 1n the present

catzng 'maJor conszderatlon . It was also the only factor wzth well
over half of the- responses in the 'major conslderatlon category fori
both of the years studied"” (1972 25) A few years later, HcHshon and
Wagner (1973 27) showed 21 percent of: the students 1nd1cat1ng that “specxal
currzculum" was the most xmportant 1nfluence affect:ng thezr‘chozce of T
college (from responses on a forn fxlled out generally bef&?e students -
made thezr flnal cho1ce) Kohn ‘et al. (1974.28) found breadth of offer- »b

ings (an 1ndex reflectzng number of f1elds in whlch "a bachelor ] degree

is: -offered) "had a posltzve coeffzclent show1ng‘tE;k students preferred

o schools offerlng a w1der choice of posslble specxalx;atlons. Thls pref-

a erence seems to be stronger in the mxddle-lncome stratum than in the ;,f;ﬂ "

R

h:l.gh and 1ow strata LR ,':.," T T 3 U el

i

T
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h Ihe reputatlon of the unxverszty 1s another poss1b1y meortant

faotor in- choice of a oolleg‘ o Carmody et a1. (1972) show a‘bzt under
one-th:.fd“of :he stud;nts 1n'1966 and"1969 mentmning"'nsnonai repu ‘“"_

tstxoni as a. maJor oonszderatzon.. McMahon and Hagner (1973) found about

12 perCent mentzonzng the quslxty of the faculty, scholastzc standards, B

and the 1nte11ectua1 atmosphere as the most zmportant 1nf1uence.‘ ~QE

ri? The effect of abzlzty on collese attendance “lght be: expected

to be m;rrored in se1eet1v1ty as a factor 1n the chozoe of 1nst1tut1ons._of

" Séme studzes have 1no1uded college selectzvzty and "qualzty" as a varz-'ﬁjf;

able., Kohn et a1 5(1974) dzd find some small effeots of the abzlxty

dlfferenoe betwee a student and the student body as a whole on seleotzon‘;%

4

| of a oollege., College revenue per student, another possxble "qualzty"

-

measure, had no effeot. Jaokson found that seleotzvzty a1one d1d not

ow e
‘-

.geem to determzne attendanoe. 'Only about 10.2'peroent of all applxoanif';g;

» '*he studzed (191{.6 2) were reJeoted' 3.3 peroent were reJeoted by a11
. )r’ : = i .
oholoes and about one-third of these attended oollege anyway. Students S

L

/ applyzng to hzgher prestzge colleges w1th hzgher aversge ACT soores were’f'

'.somewhat more 11ke1y to attend.v ngher expendztures per student reduoed k.

’ N

:ttendanoe.‘ School oha;aoterlstxos such as these explazned only ahouoiﬁ_ \<

'rcent of the varlance in attendance as. compared wzth 23 percent °£>ﬁ~:"

-

IS

& ~th§ arxanoe explalned by baokground, abzllty, and attztudes. Aﬁ the ..
A 'sana, igg, students . d1d seem to#gatch the1r abxlitzes to schoolsik,!he

o, 0. .
wsort s."f%qqhnol app11ed to depenaed on background, ab:.l:.ty, and plans R
S5 - S

o

“h (iee Sandell and Johnson, 1977,afor szmllar fzndlngs w1th re3peot tg
- whlte women) but the sort of college applled to had 11tt1e effeot by '
,"ltself on attendanoe. Blshop (1977 299), in h1s bxnomxal logxt model”

. » SN .
of oollege attendanoe, faund what ne 1nterprets as. substant1a1 effeots
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of admasszon requzrements on attendance, except fornthose from poverty o

<

' backgrounds. As might be. expected, the lower abzlzty aZTdents would ;‘? ;w

.mfwbe most . lzkely ‘to" respond. to a lowerxng of admaasxon atandards._ 1f states

4

accepted all high school graduatea, rather than half, Bxshop s model

predxcts an overall 1ncreaae in the pfoportzon of hzgh achool gtaduates

.enterxng colleSe of .038, and of .067 for the loweat ab111ty quartzle 5
Another kznd of school characterzatzc that maght affect choxce o

. is the composztxon of the student body by such characterzctxcs as race::’fi?

aex, Booxal background, and rellslon. Some students, at Ieaat, m.sht

choose to go to ‘places where the average atudent is very armxlar to th%m-

4~ Lo Y

selvea or uhere there is the posslbzlzty of a "good" soczal 11fe. The Lfféﬁ

evzdence avaxlable, however, 1nd1catea that thxs consxderataon 13 xmpor-'

i

ztant for reIatzvely few students. Mcuahon and Wagner (1973 27) found
: oni; 5 out of over 2, 000 atudents nentxonxng "coed college“ as. the most
v_1mportant 1nf1uence on chozce. (Of course,vsznce ‘80 many collegea and ji
schools are coed, this aspect may not be a feature that dzscrxmanates-
among schools to any great: extent ) Such factors nght be more 1mportant
‘w1th reapect to parents attxtudes toward dxfferent optxona, However,
Spaeth and’ Greeley (1970 83) found that only 10 percent of the college

jalumnz they studied lzsted "the college gives a good relzgzous education"

_'as very deszrable for the college the1rlo1dest ch11d ‘of the same.sex :

a‘"'espondent would attend 34 percent indicated thia”would be either

N ‘m

j_v'r g-or: somew, at deszrable. The proportion who would like their child

’

glve a gbb genfral educatlon, and 48 percent 1nd1cated that it was very ’a

r . . :. . ’4‘ .




. :_"

" with respect to student body compositxon could be more 1mportant in- sub- “;

!

| especially th se’ thac~negatxveliz:ﬁﬁction'outfnarrfage

"“4-2030 COBt‘. ]

v decreased by

,? , S e . S
e school., e . B N

desvrable that the college gzve good-career tra1n1ng.$ Parental att1tudes'

e

groups “of the populatlon that feel that they are zn a mlnorlty pos1t1on,,,

.‘

LI

: F1nanc1a1 A1d

© It could be that one reason foz\the rather small d1rect_effect ,v,'
of parentaL~1ncome on college attendance is’ at there 13 no unlform : ‘~$'r

‘price for postsecondary educatlon. Postsecondary educatxon has a range» .

of costs, snd,

postseconda.~

¥ -ated, perhaps more than p&rental 1ncomé and attendance per se. This

re1at10nsh1p would be attenuated 1f there were a re1at1onsh1p betweed
rece1v1ng fznanclel a1d and parental 1ncome. ‘Then one would expect at

least low-zncome students to choose thelr 1nst1tut1ons (and whether gL}
attend colleg; or other sshool at all) on tHe basls of the nlt pr1ce,‘€h o
Whl;h ;ouid be affected by the rece1pt of'f1nanera1 a1d. Oneﬁhxght ex-
peit;the effects of cost (total and net) and of fznancxal afd_to be 1mpor3.g,

S

tant for both attendance and cho1ce of where to attend school after hlgh

;' Attltudlnal data do not support this expectatlon to any great

RY . - e

.degree (Carmody et al 1972) For example, among 1969 studentngespondzng :?

“'to the Student Prof11e sectzon 'f the ACT, 33 8 percent Sald that "low fd':.'

l&

| E'cos\‘:" was a maJor con31derat1on 1n college cholée, compared wzth 37 percent

.glvxng this response 1n 1966.. In 1969, 25 8 percent sa1d that an offer' 3

R Y




i ’ .

"

offer, and nat;onal reputatxon), the fsctor oflscholarshxp offer recexved
B the’ hzghest percentage in the category "no 1mpontance.“f#Attztudznal
L~ NS
"~ data, howevet, are notprxously unrelzable.; Further, no controls for :

fanzly income, abzlzty, recezpt of a1d, or" other factors were made here.uuf?f

Therefore, we turnm to studzes that more dzrectly examxne the effects_lv

.

of costs and - fznanczal azd on decxszons ahout poatsecondsry educa;zon. 3ql}'

4.2:3. l.. COst R 3£ff5,,3'~;v S w;v;'u .H.lfiﬁ.

Above, it was\huggested that educat;onal costs and parental 1ncoue

D N

might be related " Jackson (1977) found that, net of fznanczal azd and

) : o
: JﬂTZi:nce, the total cost of the 1nst1tut1on to whxch a student applzed o

i

dzd depend to‘%ome extent on fam;ly zncome, as’ well as on parental szs,l
student characterzstzcs, and. locatzon. Also, slthough multzple applz-

cations by the same student tended to resemble each other, there was

“.

more varzatzon in cost among schools applzed to thanazn qualzty -of the
znstxtutzon, perhaps because ‘students were not sure of gettxng the fznan- :

| czal aid they needed to make a gzven type of school affordable. Although 4
7‘,

[

.Jackson found that somd college characterlstzcs affected attendance (though

none affected applxcatxon), he dld not f1nd tost among these factors.
He concluded (1977:6~15) that "cost per se has no- conazstent effect on .
’s«..

whether students attend/college once students dec1de how costly 8 college

¢
“  they may spply to. If cost has a sxgnlflcant effect, it zs to gulde

¢

AL

: students deczszonh where ‘to apply rather than thelr deczszon where to Y

attend, and therefore percezved cost is the (unsvazlaole) varzable of
. - .. . . . . . . . . (

Toe
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L ’ .." [ #
intetest.ﬁrin(

B .

who tended ‘not 'to choose hzgh-cost lnatrtutxons.?”

e -,.1

..-'

in Davzs and Van Dusen 1978 124) found results cons;stent w1th Jackson
He found "little relatzonshxp between chozce and college costs and famaly

v1ncome for ezther group. Bowever, educat1onal development (as measured

3
- by test scores) was shown to ha{& a moderate and conszstent relatlonsth

to choices of college, mtudents who had hzgher scores tended to choose

colleges that had hzgher costs." Cost w:ll affect ‘the cho1ce of where‘([wfﬁ

to attend, gzven applzoatlon, only 1f more than one applzcatlon is made.fed

Henson (reported in Corw1n and Rent. 1978) examlned thzs sztuatlon.' He

o - ) e

* found that, for those applylng to publlc schools, the hlghest ab111ty

'(In thzs study, schools among . whzch the student would choose, 1n ord

tively cheaper, whzle, for other abzlzty groups, cost had!go ef ect
e I

.were recorded in 12th grade. The extent to whzch attendance matched

.

cho1ce was determ;ned by looklng at data on students when they wereA

freshmen in college.) In the prlvatewsector, however, the hlgher ab1lity .

LA

students were unaffected by przce d1fferences, whlle students from the

*,

bottom abzlxty level ‘were. more - likely to go to thezr-fmrst-chorce schools 3

B

when they were cheaper (perhaps because of the assoc1at1on between cost

('._ g - . .q-,

e

’and select1V1ty)- . ‘ ;' SRR Lo ‘ T 3“ : -i 2

L i VarLous szmulatzons have analyzed the relat1onsh1ps among fam11y

f'lncome, cost, and attendance. Rohn et a1. (1974) 1ncluded tu1t1on cost

a' ERR T
and a term quadratlcgan,tult;on-zn thezr-model;'vThls-latter term was

¢ I




N “when North Caro11na rather than Illznols data aré used ). In another

. .‘ ‘.’ 35‘17\ . : ARG . e . e "b P . ) B . ; .
to cqmpenssfe for thezr anbzlxty to,znclude a measure of f1nanc1a1 axd,,Q'

wzth the ratxonale that hzgh-tuxtzon colleges are most lzkely ﬁb offer:r7‘””

f-"'fa:.d.. Tu:.tzon costs were fo"

l‘.'college-goxng for the lowest zncome group._ Thzs effect was smallest“;

"for the hzghest 1ncome group, and zntermedlate for those from mzddl'
- -income- femxlzes. The effect of . an 1ncrease in. tuxtzon was steepest fqrf'Jﬁf

; ;low-lncome fammkles, 1eSs steep for mzdd1e~1ncome fam;lxes, and 1eaat*~f

:-eteep for hlgh 1ncome fam111es.- The negatzve effect of room and board
‘ . :
-jcoetq, for stuﬂents 11v1ng on. cempus, was hzgher for those from low-

S S
':and mzdd1e~1ncome homes. (There are. some dszerences in. the results

?f.model sxmulatlng cho1ce of post-hlgh-school actzvzty, No1f1 et al (1978)
5.1ahowed that the negatzve effects of tu1t1on costs depended on the length.
_ . SR

‘:'&of the pnogram chosen.v The negatlve effect of tuztzon costs was greatest

"'for programs lastlng less than a. year, least for programs lastlng between

.fjone'and two»yeara.. mhey suggest that thzs varzatzon.nght be related*

ot

hf‘to the expected returns from the d1fferene types of programa, w1th the

‘zmmedzate returns from the one- to tbo-year programs perhaps the greatest,“

'
;e

;‘iassummng that these programs are closely t1ed in- to Job opportunztzes.
i l" n‘_

compared thh the hlgh~1ncome famxlxes. melng costaﬁ though,\dld not o
v ¢ ' o

: d1ffer in the1r effects by famzly income. - BlSth (1977), usrng Progect =f’r
iGTalent dhta, found that'tniti;\iét the mznzmum—cost college avazlable :qufb

g_“to the student had a maJor effect on attendance but that there wereé: d1f-'
(? ' . ux
,'5ferences by both ab111ty and 1ncome._ extremes of the ih;llty dlstrlbu-

o

N S T 4 ;.e‘ “ * .
;y,txon uere least responszve to dlfferences in tuztzonfcégﬁs, and. those oM

& rrom low-zncome and moderatel] hlgh lnoome famzlzes were most responszve

.




than ndzng the able». 5 | »__’_,,___-__.m -

Tuckman (1973) iooked at the e'ffects of the ~presence of one typ

of "m:.n:.mum-cost'?- scml‘ Jun:.or colleges. . H:Ls results ,ﬁl:ave already
: <~
been d1scussed 1n condﬁctxon w1th the effects of d}sxange,.ghlch may'
represent costs of l:.v:.ng at home versus l:.v:.ng@n csmpus. Although
he shows thst famzlzes with 1ncomes of $7 000 and over recelvtd 75 per—
- cent of the savzngs ﬁﬁazlable to parents from ehzldren ] bezng able to |
_ attend Junzor colleges and live at home, th1s was in part because thzs

group had n&ke. ch:.ldren .m school He concluded that the presence of

a commuter sch ol affects the attendance of students from low-:.ncome

. . — ) sy
'_'_ homes. " T . . - i;%
| Ao Jac son and Weathersby (1975) summsr:.ze their review of the l:.ter-

-

ature on the 1mpact of cost on 1nd1v1dual demand for h:.gher educatmn L
as follows. (1) 1nd1v1duals from lowzncome».famla.es‘,résponghmore to "_. e

‘' cost changes in lugher educat:l.on than do 1nd1v1dusls from uuddle-_ '

age, 1nduce a change of 2. 5 perce :in enrollment 1n h:.gher educat:.on,

i
" under 1974 cond:.t:.ons. In sum, cost has ‘some effect, more for those (
with. lower 1ncomes, but the effect 1s hot a ve?y large one.:- (See also

Hyde 8 excellent 1978 rev:.ew wluch reaches the 8 .'conclus:.on.) ‘»
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'publzc sector. Increaslng famxry 1ncome hss been a factor tending to

increase the private share of the hlgher educatzon market. Kowever,
: g P .

the dec11ne in undergraduate private college enrollment relatlve to that

v

%
"1n ‘public 1nst1tut1ons “can be’ attrlbuted to’ the“rxse in prlvate“Vetsus
"

pub11c tuition, vhlch has swamped the 1ncome effect.: Cross-przce el

ticities have not been a blg factortzn dlstrzbutlon across 1nst1tut1ons:r'

(Corazzlnl et al. 1972, Hight 132?,,Jackson and Weathersby 1975)
en

'slderable at%entlon\haa been 31 [ to the effects of’the tultlonagap

6:! - B

erson 1978; . Coti?n and Kent 1978) Mzddle-lncone

'“posedly face a w1der 1ncome gap, relatlve to the ab111ty

In terms of a hlgh- versus_eeg.

" .

:ute pub11c for pr1vate educatxon, s1nce the hlgher

r
—

: attend, but sensztrve to pr1ces in dec1d1ng where to attend. Po11c1es

that try to ‘raise attendance by cutt1ng tu1t1on across the board would

—}
‘J

‘be expenslve -and not very effectxve, since most of the students affected

W 2

- would have attended college anyway. Tbe effect of such a po11cy would

be more on the d1str1but1on among colleges and other sorts of 1nst1tu-
L - . : - . 2
t;ons (Hyde 1978) L . S oo ;

& .0 AR o

Some concern has been expressed aboyt the changes in the costs_

of hlgher educat1on in relat1on to. those in famzly income. - D1scuss1ons a

of the' mzddle-xn%ome squeethéoften assumeythat 1t is more expenslvé
B & 3

"1n relﬁtlve as ‘well as absolute terms’ to educate ch1Ldren now, such that

: A , "

""t very hxgh incomes or assured access to f1nanc1a1 a1d are

C e il ,A-‘} e
‘M;.\« b <

increhsingly at a drsggyanqage. The ev1depce on th1s is not clear.'




Ihe after-tax incomes . of famllzes wmth dependents 18 t0h24 years of age

- grew at’ about the same rate or slzghtly less rapzdly than college ‘costs

ihg. Longanecker (légb)

i

'from 1967 to 1976. Thzs comparzson can be mlsle'

'"poxnts out the qlfference between after-tax 1ncom Nand dxscretlonary &2

‘,4)
R

rncome.- Dzscretzonary in¢ome, he says, has rzsen faster than 1ncome

per se. McPherson (1978), in contrast argues that, whzle the cost of

. :

przvate edutatzon may not have rzsen as a percentage of fa;': ; 'come,. Y
the cost of private ed *atxon may have risen relatzve tq

 one nght buy. Bowever, Magarrell (1979) reported in the- ’r--icle of

Higher. Educatzon that, in 1978-79, college cost 1ncreases fell below _”

the general rate of 1nflatzon.' One m1ght then coniEude w1th Longanec"

ORI

chzldren to college has been 1ncreas1ng.- ' a]:p
.,1}‘ o

4.2.3. 2.‘ Financial Aid. '1 , '. R m.=. ; ' ﬂ?"l j:7§? ,.sﬁ B

égwernment polzcy, at least recently, has focused oﬁgﬁanzpulattﬁg \\

. S .
’the cost “of educatzon not by affectlng family income Te.g., through t;f>; ’
- . 3

tax structure) or tuition costs (e.g., by 1nst1tutlona1 subsrd;es) but

!

through financial azd to the student. Leslze and Fife (1974 652} comment

that "The flnancxng of hzgher educatlon through students is a. recent

.educatzon. ' The 1972 Educatzon L

-

'1""

Amendmehts "\establ:.shed a new nat:.onal pohsgyxjdy éf:.nganc:.ng of h:.gher g

though maJor trend.zn Amerlcan h1>H

--educatzon. grants to studentssmere to b@&&he new thrust (plus new emphaszs
“_fgn loans), and 1nst1tut1ons were %o get proportzonately less axd d;rectly
: from governments., 'l'he cr:l.ter:.a for a:l.d, the naturefof the a:.d,;and

§

the amount of azd are all subJect to pollcy deczszons and ane all posszble

Sg ‘..
& S ‘7 _\,n‘_i!

fac;brs affectlng access to postsecondary educatlon. The susceptzbzllty RS
T .
of these gactors to pollcy dECISlonS, in contrast w1th the other factors
‘,:'.u,,,l’ v .-
,;udzscussed, makes them an 1mportant set of varzables to’ 1nvest1gate.'
) Lo . v . :




gave ‘student aid on the basis of merit or past action”¥eg

| st - -65- |

ey .
Both state and federal governments are 1nvo1ved 1n these deczszons.

- Under the United States Constltutlon, itvis the respOBSIblllty

~of the states to“provide for the education of their citizens:

' The'state exercises this respon31b111ty with regard ‘to postsecon=
dary education by approprzatlng ‘funds to establzsh and’ 6i$rate o

SRRtk Sttt At 2 St Syt - SRR :

"+ institutions and “support financial aid programs which help stu—
dents pay for the costs of education.  Although the stdtes still '

¢ -provide the largest amount. of financzal suﬁiort -£o- postsecondary
education, the federal government, in the general" public lnterest,..

. has grddually increased its role and contributions.: Federal - '~
contfzbutzons are made through special purpose and categor;cal :
grants and loans to institutions and through direct- f1nanc1a1 ST
aid' to students (Davis and th Dusen, 1978: 92) ‘ : '

The criteria for partzczpatxon in- dszerent a;d programs w111

can make.r AJ.d m11 s:.gnaxf:.cantly éhange t:he ‘mme-ac' 8

Bgly 1f alqyzsébgped on need. Until the 1960s, the-fed&

' veteran or contrzbutlng to soc1a1 security). Aia'baoei f..”-'

meanﬁ of equalzzzng access rather than 1nsur1n§‘access gu t‘:he’v fﬂ”

T

. merit, was part of the War on Poverty.

The idea that povefty or need justifies federal help for college
students was strengthefled in the earlyf~g§Os, when the eivil _ , .
rights movement, the war on’poverty, adgs the long-standzng quest
for federal aid .to hzgher education camé' ogether in a string .
of néw pregrams, notably the college wo! xudy program (1964), ,
“educational opportunity grants (1965), and a second set of partly
subsidized guaranteed loans (1965). 'In additiom, the Social - :
Security Amendments of 1965 exterded benefits to student depen-
'dents (and survzvors) of workers covered by soc1a1 security.

',$ . By the m;d-19603 the lineaments of feQeral student agsistance

were reasonably clear. Three broad categories' of people could

: look to Washington for help: the poor; who could not otherwise

’ afford to matriculate; those pursuing particular disciplines . §
and profesgions that the government wanted to . emphaszze or ex-
pand; and federal "dependents'" of several types, tanging from
.army veterans to American Indians and the children of social’
.secur1tv reczpzen;s (ann, 1978: 60). v _ d?- :

.Ihe¢§a31c Educatlonal Opportunzty Graqts Program (BEOGP) (lnltlated

' [~ : *,‘,f .

~in 1972) is"a contznuatzon of theeemphd§1s . on needs-based programs .

T : " o ;

ot . ER . L *v i -

. : ) -. Co ,l'&‘ M i E _. "{r N.7Q, - ﬂ,: .
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The szdle Income Student Asszstance Act CHISAA), passed in 1978 extended -

CLT. '5;"

3¢1the benefzta of federal needs-based fznancxal a1d programs to mmddle-

1ncome famzlzes.

-

For needs-based a1d, there must be a determznatzon of need.

’

-

—
.Parental contr3butzon relatzve:;a thet expected under various methods

The fa11ure 11_1{i

Tof calculatzng need was dlacuaae' 1n anhearller sectzon.
" of some-parents to- make thgw;”ji
to polzcy-makers, a concern. that razses the issue of whe

: needa analysea are, actually giving a good sense of need. At the same

tzme, there has been a fear that 11bera11=1ng the néeda achedule too

" much nghtvresult in a dem""“omh§1d that could not- be met. (See~sec- o

IR 15
tion III.B. in Davis and. Van Dusem 1978 for referencesvon'negdt,anafyszs '

- ..

issues.) : ! '-.' v .o e e A ' o -

Although“’;me federal-aid tends to be needs-based, more is Jot.
-
But needs-based student(azd constztutes only a small portion o
, of the total federal and ‘state’ commitment to higher educatzgn
N At the federal 1eve1, need-based assistance totals about $2.5
‘billion, -and there is probably about $1 billion“of state’ student
"aid money targeted on. the basis of need. 1In addition, however,
anywhere from $15 billion to $18 billion in state subsidies havb
“53 no need orientation ‘whatsoever, and federal programs such as
" Veterans Administration and Social Security grants (neitfer of
' which is need-based) total about $6 b1111on (Franczs, in Corw1n

and Kent 1978:59). . . . . o T
S 4 : R o K oo
The magnztude of need-besed versus other types of aid would affect the ;

L} v . ‘o . 14

size of any effect of "azd" as a general category on hzgher education™

e
. Ty ¥

j“-access.

. *{ The requirementa?of'aid_can also affect such things as choice
o . . N . | -
i of institutlbn, either'directly, by making it easier for stud%ats-to _ -

,§ae the1r azd at one type of 1nst1tutlon versus another, or 1nd1rect1y,

3a,be@avdlfferen_

"~ and- through the




: 'states conduct student axdlptograms, only & of whlch are restric- Af
T T 77777 ted to students at public imstitutions. . .. A BUrvey conducted
,by ‘the Illinois State Scholarship Commission illustrates the -
ortance of student assistance to" the 1ndependent sector.:
e Commzssxon estzmated that vzthout state student ald,pPIIVize

‘.I.

txon,workato the dzsadvantage of students who prefer to enroll in programs
laatrng two years or less rather than four-year programs (e.g., art1clea

cited zn Davxs and Van Dusen 1978) A further 1ssue has been the dzs- '

o
Cem

-crlmanatzon through azd criteria aga1nst students attendlng less than

v b

- full-tzme. Social- Securzty and Veterans beneﬁats both require that’ one

‘)r

be a full—tzme student, and "thle wtudent a1d 0pportun1t1es for students

: %S
attendzng half tzme or more’ were 1mproved by MISAA, students attendang u

o

less than half txme'stxll are 1ne11g1ble for federal student'ald." (Olson,'

“in Colemaﬁ et al. 1979; see Olson for further dzscusszon of polzcy isstes
- 9 - L
wzth respect to federal andestate student a1d )

L T I
! 53 ‘

G:.ve'n the%%d:.vers:.ty of aid & requ:.rements, who actually rece:wes

,a:l.d" ‘As BEOGs have takén care of a’nmncreas:.ng share of tho ,&gd":‘of

tunlty Grant Proé;ams, Campus Work Study) has béen channeled to studenta

."‘ RN
wath parents in hxgher 1ncome groups Dependent students whose parents

vhad 1ncomes of $15 000 oi more recexved 11ttle SEOG or CWS azd in - 1974-
By 1976—77, the same group clazmed 8 9 percent of all SEOGs and

15 4 percent of all CWS grants to dependent students (Froomkln 1978) v§§;3

o o

. *.:It has been argued that loans -will not be used by low—lncOme o
students,*perhaps oﬁcause of att1tudes reJectlng 1ndebtedness (Yankolvxch

) 1 g v

.39




f . -es-
1975; Porter et al. 1979), perhaps becguse of problems in dealifig with
fznanczal 1nst1tut1ons.: On the other hand, Froomkzn (1978) has argued

&

\\\that m1ddle-1ncome famllzes of European e;hnlclty are also. averse to ;{’“

debt. Olson found that lower income students were less lzkely than _

middle- or hzgh-zncome students to borrow large amounts, pefﬁhps because

u

of the lower costs assoczated wath the schools they had selected. Yet

. " ,;«g»_;;:‘ P
lower income and minority students were more lzkely to partzczpate in |
federal loan programs.  Minority students (black and stpanzc) were

slzghtly more llkely to use Natzonal Direct Student Loans (admanzstered

1972 data) Davzs and Van Dusen (1978: 52)'c1te one study i

JERas-Lage

done in 19ﬁ8, that found that lower r?come students ‘were more lzkely

than m1ddle-1ncome students to get. loans and work, rather than grants, .
B o

()

1n tgszr aid packages. L

" Peng et al. (12}#@6) sumnarzze a study by RlCCObOUO et al...

‘Just over a third of the NLS' stuﬂents who enrolled in some form
of postsecondary education-in 1972 received some form of aid’
T other than family and personal support. About.half of the aid
&biw; came from Federal sources.'. . . Those from lower income fam-

ilies, not surprlslnggy were more likely.than students from\

. higher income families: to receive both non-Federal and Federal
aid, but particularly the latter. Ability, on the-other. ‘hand,
was positively related to receiving non-Federal aid for .four- - .
year college tntrants, vhile negatlvely relat®® to receiving
Federal aid. That is, more students in the lower ability quar- _
tile received some form“of Federal support than those in.the

- upper ability quartile, = This is probably the result of the cor~- .
relation between abzlzLy and SES: Those with greater flnancaal o
need (1.e., ‘low SES) have. lower ‘test scores..“" : .

e n.~._

T,

Jackson concludes wzth respect to hzs work 1th a model predzctzng

N amounf‘of aid received (1977'6 13)' "Few of the effects are large-for .

examole o o e Black and Mexican~American students receive an, avetage-

~-0f $94 more azd than otherw1¢§i1dent1cal average students, students 1n"f
&b : : v
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A'academzo traok receive an’ average of $30 more" azd ‘than. otherwzae.1den-~-;“f-

; ‘1’.- S e

tical students ins other traoka.‘ Students applyzng only to przvate oollegese

reoe1ve an average of $82 more azd than otherwase 1dent1oal students
o’

- applylng»only to publlo or»re11g1ous schools. In sum, Aid (Some or Tbtal) o
1s no more strongly related .to baokground, aohxevement, and- attztudes
than_any other eollege’oharaoterzstzos." (Ihxs analyszs 1no1udes those
Areoeiving no award and those not aoolying for-award but_Jaokaon.reports
that exoludzng those w1th .zero award does not change the results.)- -

EB' | Financial a1d, therefore, does not’ seem to be an’ 1mportant medzator‘.
of the effeots o#%famlly economic posltzon on postseoondary sohoolzng |
decxszon, gzven 1ts low association wzth econouzc posltlon. It 1s st111

poaalble, however, that ‘aid has an-: effect on eollege aocess and oho'

i‘the effeots o_

Hyde (1978‘36-37), in his revzew of the lzterature&

tuztzon and a1d, flnds that two general results of researeh on these

< effeots are as follows.” "The first is that a large proportlon of a1d
reoszents say they would not attend wzthout the aid." But,_"Seoond, ‘

i+
'*.J

~ the' effeot on enrollment of reoezvzng aid is less than the effect of s

a change lnntultlon. _ |
Reoeiving-aid seems to have at least some effeot‘on'whether‘a .

3 . . K . ) : A )

student goes to college or university at all. Leslze %g? Fife (1974)

- « MO

did a survey of first~time state grant and soholarsth‘recxplents in

- Py

-four states, with addztlonal 1nformatzon on students .rom ‘a f1fth state.,

They found that, on the average, 42 peroent sai that they would not
° X [

" have been Aole'to attend college *without aid. (See Corwln and Rent 1978
f a brief dzscu331on of the valzdzty of suoh responses.)"lhe average .
~.amount of a1d roria state yeemed —elated to the percentage of students ,
in the state saving they would not have been able to attend w1thout the'

grant orlscnolarshlp. At the individual level, the correlations between

¢ 78 o
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amount of a1d and saying a1d was needed to attend at all was about .22,

There was some 1nd1v1dual relatlonshlp between the amount of aid offered

.".‘.r s

and attendance, but a small one (R of about .05) Conszstent w1th Leslze'f

P

U, B T U R

and sze, Jackaon (1977), uszng the NLS 1972 data, found that rece1V1ng

\

‘some aid’ "1ncreased the lzkelzhood the average applzcant would attend
NG - 4 it

. college by about 8.6 percentage points. This effect was somewhat larger"v
“for low—SES students, those w1th poor grades, or those from North-Central
states. Surprzslngly, once the offer per se was taken into account the B
. amount offered had lzttle 1mpact. Other stud1es have also fazled to.

flnd an asso at1on between amount and type of a1d amd matrzculatzon .

(Davzs‘and an Dusen 1978: 124- 125) _ Nolfi et al. (1978) however, found

»

that student enro 'nts were responszve to presence, level, and type

of a1d. ‘Jackson went on to show that when 1t came to dec1d1ng between '
two colleges receiving some fznanczak“azd had a large effect. "Here -
fznanczal aid had an apparently larger effect. a college offerlng aid
was over 20 percentage poznts more likely to be chosen by an applicant o
///than others adm;ttzng the applzcant but offerzng no a1d,*aontrollzng _A..
. other'dszerences; This large effect was mxtlgated by ‘the fact that 1

"applicants rareﬁy.received_aid from one college but not from others®

' ddmitting them. ‘Amount of aid was still not'significant "

t_Rece1v1ng aid is also telated to type.of college chosen. Aid

seems %b*narrow the tuition gap between publzc and pr}yate school!ﬁfor
R .
low-lncome students. In gsome cases, given ‘the structure of fznanczal
QV*
aid, what might seem the least expenszve option (e.g., a communlty col-

*
° t

lpge) is actually the.bl st priced option when financial aid is in-

cluded lnvthe,calculatlon oAnet cost (Corwin and Kent 1978). wackson




'il—(1974) f\\hd that.azd reczpments were aomewhat more 11ke1y to ‘_

' ’i;;;to“prlvate co11eges than all students as a groub.\-TﬁeY po1nted

leas lzkely to have chosen przvate colleges to begln wmth.‘ They were f -
less lakely to go to two-year achools and more llkely Lo go to unlver-'
aztzes and small 1nat1tutzone. Self-reports of c&ozces also 1nd1cate

that students who would otherwzse have gone to publzc schoola were able

E

to go to przvate schools with the azd.. Peng et al. (1977:6) also report
studzea where 1t was found that "Students enter1ng four-year colleges .iﬁ;}:

were:nuch more likely to{rep?@t rece1v1ng both Federal and non-Federa}

'aid”tﬁin were studenta.enrolled i o-year 1nst1tutzons. Lookzng Just X
A K 3

o at,fe@eral loan programs, Olson (1n Coleman et a1 19%9'310) found "that :

-~

a ldrger percentage of students at 1ndependent, expenszve, or’ four-year o

l',. e, ~
1nat1tutzons than at puﬂlzc, less-expenszve, or two-year 1nat1tutlons_u

» do, in fact, maké use of the two loan prog;ama. " (See also. Tzerney 1978 )

Vbda (1973 czted in Davis and Van Dusen 1978 124) looked at.e‘”

- @

the chozce not of type of 1net1tutzon but og full-tzme versus P‘rt-tlme i

»‘

attendance at a commqnaty college and found that recezvzng,ald d1d make

“ D.,-

ST K A
‘it more lzkely’dhaxvétstudent would be enrolled full-tzme. (Of course,'

5‘4 . . = ] ¥

students who prefer to attend part-tzme are

~ . . v

m
often not elzgzblé for a1d ) S

Receiving aid and type of aid could affect contlnulng in a glven

program as well as the initial. attendance chozce —Kohen,/Nestel, and

..).

Karmas (1976) ‘Ound that havzng acholarshlp a1d‘was one positive signi-

ficant factor predzctzng cogﬁ%etloh of fEeshman.yeaflforLyoung men.




T

v A

__Juniors and'seniors ho'

w NE Pty D

.!cavered that students wzlf‘bnly loans, especlally men, tended more than ' -~

other students to drop out of college. Ua;ng aavzngs and the GI bzll

-

} a1so tended to 1ncrease the chances of droppxng out.- Students ﬂmth

séholarshxps and granta bad a slxghtly 1ncreased chance of completzng_

L3

. college, as vas true for those with work-study (especzally those from
mxddle-zncome fam;lxes) (Hyde 1918 rev1ews studzes that show grants

more’ effectxve than loans or work. in stlmulatlng 1n1tlal enrollment )
” St o

Astxn fOund that any type of aid’ had‘more effect on persxstence than ;

did any ‘aid package. NCES (1977 87) also found that financxal a1d was

-
‘a sxgnzfxcant varxable 1n relatxon to w1thdrawal from a four-ycar school:

' "there was-a slxghtly greater wmthdrawal rate among non-fznanclal-a1d

reclplents after SES and aspzratxons were consldered (37 percent ‘versus

33 percent) " Dav:.s and Van Dusen (197@’ 125) report an

.o’
.

and "Kinaey (1972) reports that fxnanczal aid was very 1mportant to the

success of m;norzty poverty students'atﬂMLchxgan State Unxvarslty Winder ;

(1972)5f1ﬂd$ that azded students at Austln College hhd hxgher perszstence 5
rates than non~a1ded students;i put, "sze studxes f1nd no slgnlflcant

e . .
relationgE;p between fxnanczal a1d~orlneed and ggteptlon or. perszstence

Cim college (Barber and Caple 19703 Harris 1976 Russ 1973 Selby 1973;
Sutton 1975) The Harrzo study (1976) 1nd1cates that dropouts had less

financial need than those who remalned in school " A survey of»students

- Ti”“" .

who left the Unxversxty of Chzcago also fbund that” fxnanczal problems .

:

were not the predomlnate reason that students gave when they wlthdrew

(Unlversxty of Chicago 1979).
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Davil and Van Dusen. (1978 125 126) conclude. ~"The research
. fzndxngs do not conclusavely 1ndicatc that f1nanc1a1 &1d consxstently

‘affects student access, choxce, or retentxon.. About the most that can
{aome “instances” fai-*:%f‘ff“*‘
i wof

--be- saxd is-that-aid helps accompllsh these™ goals

. _
T some students. Further study is needed 1n whxch the many varzableSe

. affectxng access, choxce,gand retent1on are 1solated and accounted for

.

in the research deszgn." They. further report (p. 15) on Sssear"“7

why thxs mlght be the case: "Gross (19%6) suggests that one reﬂ

. L C— -‘,»

1mpact of aid programs is 11m1ted is because ;ﬁé;: real purpose f
enhance 1nst1tutxona1 surv1val, not to assist fxnancxally handxcap

"students. - [Ihxs argument may have been less true 1n the 19203, but be>'

.- P \‘

relevant again in the 19803 as. the avaxlable student—aged populatxon

and the proportion of thxs populatxon going to college decline.Tl Others ;
suggest that the effects of fxnancxal a1d are lxmzted by -a lack of cOn- '
sistent and coordxnated pollczes and programs (sze, 1975; Owen, - 1970),

by a lack of adequate.§§e§fam fundlng (Bloss et al., 1970), and by a-
1

lack of 1n5tztut1onal support (Walkup and Hoyt, 1975) " The css Student .

]

Adv15ory COmmLttee (1976), after a series of pub11c hearxngs in seven

atltes in 1975~76, documented many of these problems from the persoectxve
/

of the student, and offered suggestxonq ‘for change.

»

«

This section has looked at the ways 1n whlch the alternatlves

'

open to 2. student leavlng hlgh ‘'schaol affect the oeczszons the studént

I'

nakes about whether and where to continue hws{her educatlon. In general,
l&s'

‘ tﬁese_.actors seem to_e&plazn less of a student’ s oec:sxon than family
bacxg-ound, student abzlztv, and schooling exnerzence This is even
tzue for costs of ‘urtﬁe- educa:-on and -1nanc.al azd° Such resulc:s

ars discouragiiag, if one belzeves 'hat polloy to‘ 'lectlvelv 11crease

v ‘;- ._;-v_ A

- ' ' . 4 80
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access .to postsecondary eduoatzon must work through such faotors,ia"ﬁ

are -exogenous té a student, hzs/her famzly, and school. As Byde (19t ot F-
"_ .‘7‘_‘-‘,- .
» 18) poxnts out, though, little résearch has been done t& deteﬂkzne the T

cost of workzng through factors that at fxrst glance seem Outszde the

range of polzoy 1ntervent1on,osuoh as’ tept ooores. At the same time,

too, attention should be}paid to tHe’extentAto whioh;it is probiemsvin

the oberation of policies directed at manipulating the‘ooot of elternotiyes
| a stndent faoes'rather than the nature of'the'polioy per se thatiinhibits’

their effeotiveness. Some of these problems have just been listed.

In the next seotlon, the research on one possxble problem-—1nsuff1onent

informatzon dzssemznatzon-—zs examzned.
’ p . . .~ .' "’ o . ‘ 7 !
5. Rnowledge of Alternatives B g

[

The link between alternetivesJevnilable”to a student and what

. he or‘she'deoide; to do is the knoﬁledge that the'student and h}s/her
karents have of these opportunztzes. Much of eoononio'theory starts
{.‘from the premlse that the consumer (here, of eduoatxon) has perfect knowl—
e of the producte_among which he/she chooses. It is not cleaz that =
£his éimuatrbﬁ exists'in,the cdse of postzeoondary eduoation choice.

"To the extent that it does not; we“hypothesi;é thetvoome students ohoosei_-
. ’ te

' the ootion that is not the “best?'one. 'Given'the role ‘of parents in
‘_plannzng for and enoourhgzng the student in h1s/her plans for postseo—
‘ ondary education, the knowledée the parents ho1d is also 1mportant. We"

' suspect that those with. better knowledge are better able to realxze the1r
embztzons. At the seme_t1me, gzven the preselect;on of-oPtzons thet: S
seems to go on (Jaohson-1977);;it is diffioult'to enaiyZe the]relation- :
ship between knowledge and behav1or, sznce one oould argue mhat people Lo
do not oeek knowle;ge about a range of alternatzveston.e they have deozded
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on a partzcular opt;ou, Jackson (1978) suggests that the dss&iisr;td

seek znformatzon parallels the decision to select a‘glven colleg or
! . oy
type of cqllege. Only longltudlnal data would allow us to sort out the

efiects of better xnformatzon from the process of. preaelectlon.
R . . 8 ( N .
l'j- Reaearch an the knowledge young people have’ of educatz&nal postl— ot
N
‘. bzlltzea and of ﬁhe ‘world of work 1nd1catea that they have % fazrdy :

~ 5 “v

-

rﬁalzstzc view of pogsible attaznment. Graaso and Kohen (1977, ualng

N SOt N

the Farnes-data) found that about three—fzfthavof the young men‘not ye%
C e
fznzshed w1th hzgh school in 1966 had educatxonal goals congruent w1th

thelr occupatxggal goals. For those w;th noﬁcongruent goals, the uaual

.vq_

sxtuat;on was that of “holding’ educational goals higher thah thoae needed

-

to attaznﬂoocupaumonal goals. Thza atudy d1d not aupport the 1dea that u;f

thoee in hzgher,gradea as compared with’ thoae in lower gradea had a better

1dea of what educat;oukgfnt with what occupatlon._ Kerckhoff (1977), however,

=Tom g

TN 5
found that older Amarxcan _boys .had a more realzstzc view of _their pr<:ableu ‘

- educatxonal achrevement tﬁan younger boys. By their aenhg ‘year, st

ents

may be well aware of the limitations of their achievemién rﬁsultzng from

,,{.

fng and 1nfluence that cgme before. With

g" «

?ﬁ;éﬁgect to 1nformatxon abohgfthe range of occupatlona one mmght fill,
‘ ,,u_,v Mo ‘e

Moct and. Moore (1976, uazng the Parnea young women data) 'nd Parnes and

-

*kohen (1973, uazng the Earnes young men data) found t ‘ﬂ' ::es, af’leaat,.;

fof the’ world of work score even marggév;ly~algn1fxc£nt_in.predzctzng v :2'

__wa;esﬁ o
. : . . .
AIthough recent Amerzcan studzes on parents and atudents knowl-f

»
-

edge of postsecondary educat;on costs and sources of fundlng are . scarce, C
L]

» ‘ ‘ N . " " “‘ - | . . . .\‘ ‘A:\' . . ' .' ‘ . _ ‘ .. ..




= ent:> of ch;ldren less than 18 years of a

e

ge and not in. college had ng

e g e e e

‘ef:uute' 1dea of coilege costs. The other' 52 pereent gave a med;.an 3“3“

*‘-.:'.

. *&* .
mot clear to what extent the lﬁk’

J WU |’ -

of ex_pegtat:.ons of h:.gher educat:Lon (wh:.ch m:l.ght be based o,g,. per&pt:.on i
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search for,knowledge.. 'Ihe Campbe&l and Ecke g :

.,few years later ‘also found rea11st1c perceptzons of costs among parents.

However, th:Ls study does not report: how many parents gave no answer. '

Moore (1973 c:Lted m Dav' | and Van Dusen 1978.50), survey:.ng pa-rentf E

participants at f:.nanc al aid - :ughts in New York, found that "only one— A

'fourth of the pa:ents had rece:.ved fihanc:.al aid 1n§5matn.on from guxdanci
U counselors and that mo:t had made no plans‘l {or col].ege e:tp:nses ': And v
ng knowledge.‘ o
tJ.onslu.ps amoné

' those res lts are from parents %vho were: act:.vely s

ef
% L A tudy that sh ds more llght on t."e interr

'.'-parents and students &nowledge, socxal . ass, and student abz.l:.t& is :?:

‘VQ

. that dome in 1971 '_ ario of lugh school students 1n grades 8 10,

o and 12, and of parents ofa rsndom subsample of students (Porter, Porter, |

. and Bl:.shen 1979) ?J.'hu 30};‘72? found tﬂat 50 percent’ of grade 10 stu- T
.; 'dents, 41 percent of grade 10 parents, 33 pﬁcent of"grade 12 ,parents, .
and 26 percent of grade 12 students d:.d not know the range of the ave'rage _

N fees at- Ontar:l.o mst:.tut:.ons.‘ Parents of 10th graders and grade 12 stu-

Pd

dente and the:.r parents were about equally l:l.kely bo know the correct

\N.f—'--.-
range, 35 to 40 percent. '.lhoee who gaVe 1ncorrect answers ‘were’ more
g, b

s R . . .:‘;-_,.

T




l:.kely to overestlmdte than underestunste costs. (O h er’ stud:.es have

o W "'“"n-?“

o shown some v.mderest:.mat::on of other college-glated costs, ﬁough. See '
ot o
Comn .and Ke% 1978 ) Those actually pIsnm.ng to ago on . to un:.vers:.ty Ce

S e

were somewhat: more knowledgeable"' 62 percent ‘of grade"“12 students and ™

‘Y L

55 percent of peyrente of grade 12 ctudents plann:.ng to go. on knew the B *‘fza.

‘correct range@f average fees, however, among grade lg students plannrng '-
furaer ﬁucat:.on after hxgh school,. only one-fourth knew. ’lhete werea ~/
g ol j‘&s‘ ] ,_;-.

"ences smon“g grade 12 students go:.ng on to unnzcrs:.ty by eoczal

“\r .

ﬂfw class. glore of those to whom costs might be e:épected to be most q.mpor-‘ L

- .

et

tant (those in the, low-SES group) knew the __ggcrage range, aa compared e

. At the lower end of the“class st;ucture ‘ J‘»‘;

. . |-
) ",,s:.ve. .xStudents 5e1~ect the:.r« courseg
;,‘f" \', - ‘r t -
. iy W R
wﬁa.ch zn:%me preclude them Y g
lgf—a%,&nnti.on to the :.nfotn;a- ’
@ T oTtel TE T
t:.on about co 31 c'h m‘.!. 'ht auaa.lable, and .80. cont:.nue :.n :Lgnoranc
3> : \ .

-A. ~F . ',;

7. andgset ache:.vement levels for themse Ve

Iy . . N :
“ BN

from go:.ng oR to \!n:.vernty. . They pax 11

. /."v

It is énﬁy therbr:.ghtest and ﬁhe h:.gh ach:.evg-swho haue broken out of

the c:.fcfe, have set the:.x,gg s:.ghts, o}n un:.vers:.ty,ﬁﬂd are better mformed

5 19795 110-111)
fé :- RS

)L—

. 'about the costs and mea‘n/s bf f -‘ "wc:.ng 1t"‘ (Porter ;;

i\';ﬂ" to do 80, - 1nc1ud1ng almost

' cting the:.r ﬁdren to g0 fo work.
However, a large proport:.on d:.”drndt lcnow how much they were prepared

“'to spend' 37 percent of those who wanted- their ch:.i.d"to go to um.verszty
"and around 40 percent of those who expecSt"d their child to go to &t comun-
: lty college d:|.d not know how much they would spend. Hz.gher proportzons

- of parent_,s;m,t_h 'hrgh-,-ach:.ev:.ng chridreﬁ‘%\zd know._hof much thevaouldw'

»- ) | ”‘ v : R N \)




,;," certaznty aﬁgﬁt future plans —and pt:.ons (e.g., whe_ ervtye ch:.ld wogl‘é‘ "

be hv:.ng at home or not) or ‘of g:w:.ng soczally aceep;able answers that

¥ - . g i
B

i S , A s . R -
bzeak down bhgn deta:.]'.f are. requested.» e ' .

“ wWhen asked about the ehauces of gettz.ng fz.nanc L a:.d, amoug '

kN ; ‘é i‘* : .«

those :Lngthe f:uh-year ?rogram (:L e., those who wot'i"ld take grade 13 and

rgl elzgzbﬁ f.br&;f” rs:.ty) w:.th &rades of 60.or higher (55

bez.ng a- C g}'ade), approx:.mn,&@i'y"' : to' 60 pereent‘ of those 1.n grade 10

f:.nanc‘.’;,al ﬁ.d were not 'go &{_ "fhas some tendeney for those fro\n.- 3 -.-~ -

.....

. W-g S gqg‘ . .
loig;r SES backgrounds to;qhznk they couldaget a:,,gl. gﬁz.s 1.s a ropr:.ate

.'*"J ﬁne‘é thg arz.ter:.gnﬁ;for az&n Ontario 1& nEed but je%;s than half of
‘ the”’grade 10 students"gnd the:.r paﬁtr't,a knew th:.s. gbwever, twe»-th:.rds

: *;' B

of the grade 12 students and 55 pereent &*'the:.r parents reahzed that,, )

X @ & 6 . . . . .

5. .

- any. student ﬁ’lo had need was elz.glble for f:.nane:.al a:.d, 3
zsq .

\ - ”Q
'tenon used. ngh' proportiol¥

eh they “Could expeci from a:.d (relat:.ve to total eosts) o

DR

Seventy-f:.ve pereent of the grade 12 students and :he:.r parents
knew ud was ava:.lable, but there was less knowledge aq%?g;.those in the

- lower grade, a tz.me/\ghen de.cz.s:.ons were be:.ng made. ‘I'he most knovledge-

%
l able were f:"om lower SES groups. .With~respectv ,to wrxt,ten'materxals" :

- on opportunities for edueetion, 85 perc_eht of.grade*l.OjfBarents and 76

.’

N

percent of grade 12 parents nad not read anything. However, 75 .to




80 percent of the lower SES students pl‘anning to go'ou had read some-

L

1th:|.ng.4 St:.ll, 1.t is not cleaf aﬁgt happened to the stq,dents not plann:.ng o

) to goé on, whether the 30 to 40. percent, of nt,gi.s group ) had nﬁread

v‘D

“"the mtenalskmxght hsve‘mde dfff‘erent ‘plans’ wzth i;ore :.nfoma

.

A large proporézon of students ;thd the:.r fam;hes st both gtade S

, levels d:.d not even xunderstand the of h:.gher educstxon and :Lts

=z ‘rreqnzrements. For exanplg, f the grsde %stugnts d:.d not

: know from wh:.ch grade- one coul enter an Ontar:Lo un:.veruty. -About 50
_ perce&t d:.d not J:now what h:.gh s"&hool pfograms ‘were accepted. T t C e
o a In general, th:.s survey shows some learm.ng. ‘those. who sre more

, :}medzately faced «uth the postsecondary educstzon dec:.s:.on know more about

“ S

‘what :.s ava:.lable.‘ Also; to some extent, ‘those of h:.gh ab:.l:.ty a# from *7 '

, SN - R
low SES-the groups most l:Lkely‘ to use and to need guch :Lnfomatz.on-- ”_-,.(

oo

are more knowledgeable about: costs and\gourees of fund:.ng. Parents snd

4, % .
) tov :Lnformat:.on. : The eﬁr '
s .

‘Q an opt:.on knew most‘ sbout :Lt. : It is not clear whether ¢hzs 1nformatzon
resulted in" the dec:.s:.on (many students at least/jad read about educar
v t:l.onal opportum.t:.es) or resulted from 1.t.

“ We have not been able to f:.nd A survey comparable to the

4 one in ‘the @d Stetes. . ’l‘he range of postsecondary scho 'ng‘alter- /
. Sy . ’ - ’
nat:.ves is narrower in Ontar:.o than' in the- U S. generix{y and the costsy

4 are lower and niore um.form. At/e same tme, ‘a. smaller proport:.tof -
- : 1, . A Y K : £
I SR RS ,f @#@‘g ,
AR o TR Tom g e
e ;‘ . o ; l . -t \-4,."..'
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Canad:.an st:udent:s go on t:o un:.vera:t.t:y t:han in t:he U S., ao go1n§ to. un:.-

veruzg‘ﬁs eeen as a more elite act::.v:.t:y. ‘It is' thus not clear whet:her

t:he ut:uat::.on in t:he U S would be'worse t:han 1n Ont:ar:.o. . ’l‘here is some: °

scattered ev:t.dence of lack of knowledge and’ ¢oncern about: this lack on

t:he part:‘of v. s. st:udent:s and the:tr famil:.es in add:t.t::.on to rhe st:ud:.es
‘=a1ready c:t.t:ed. Var:.ous st:ud:.cs have found that at:udent:s underest:matg, ’
the t:ot:al cost:s of college (OEEB l976), t:hat: they give "money as a reaaon
for not g‘:.ng on, and t:hat: about: 50 percent of all st:udent:s t:echmcally

4“
quel:.f:.ed for a:t.d do not- apply. (On the other hand, Carroll 1979 report:s
) .

i.v:.ng aid cannot accurat:ely,report: ’

hat’ even students in college &

.

mation tnost: do not get 1t:. -9&.1: least among qen:t.ors in t:he NLS72,

L

do not: appear. to be_ d:.fferences in knowledge of loan programs among at:u-
: dent:s by plans, educat::t.onal goals, or fam:.ly SES (Olson, 1n Coleman et:

a7

-f:.ft:h%o one-t:h.u.rd of st:udent:s sa:t.d‘-i they

- ,:.;1‘;. , 1979) Approxzmatél :

d:.d not: know about: &nf lﬁnplan at.' all. However, itwds- d:.ff:.cul: t:o ke

A

dﬁ.sent:angle not: uau£ t:hﬁlan from lack of knowledge-a_bout:.

tbe Woﬁa.mens:.ons were comb:.ne% a.nt:ogone éhion.. The‘i’e 'h

concern t:hat: st:udent:s do not know whet:he

| they have t:%select: a school, so t:hat: chey m'alce t:he cho:t.ce of where t:oi
apply on the. bas:t.s of t:u:.t:r% and ot:her costs rather t:han net: cost:;.
Hyde (1978°37) auggest:s th:t.s as the reason(Qat: the enro’!ltnent’ respo
to a. change G.n t:u:t.t::.on is great:er than that for aid:- at.*udent:s are sure )

of tu:t.t::.on costs but: unsure of t:hejla:.labll:.t:y of a:.d.- Hearn (1980) _i:

speculat:es that earl:t.er 1nformat:l.on on el:.g:.b:.l:.t:y ‘r'or a:.d m:.gh,t: lnflu- ‘

. * . Y
ence at least; some st:uflent:a of lower acadcm.c preparat::.on to enroll and,, @

. further, to :.nfluence some st:udent:s to sh:.ft: from t:Vo-y_ ar to four-year
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»schooks, wlth perhaps an overall closer matchzng of stpdents to 1n§t1- q"

~ .. .
.

L

_ students of recezpt of ald, especzally in some states, 'S0 that the decr-

o on-'rece:.w.ng ﬁdﬁ' be%re

'j out Ild, even sfter igde tzfyzng a need forfzt may’ﬁgve less

q:ones tﬂstfdistreply dzd .not give ;n accurate pxdture of the types of
F I

'.or evenzbe adminae

”fszon even of where to go may ‘now be mnde wmthout “good’ 1nformatzon ebout

ha

{gckholarshrp winners, "knew

- improve. communlcatlon about costs and financia

-:nation‘neejed go e avnilable early so

0y .’

Uiy
net cost (although Leslze and Fdfe, 1974 report that 90 percent of thélr
'

l
ey were recezvxng aid" or "were count1ng
;

kzng thezr deczszon) Those wbo enroll wzth-.f.,

'nh L]

“:vchance;.

4l ﬁloblems studeh!t

(1976) 1Ilustrates thl;” .
. 3 ’é

A’survey by W;llet

have in gettzng znformatlon. She wrote to seventy '5en colleges and

Ve : SR -
unlversztzes zn the’ Bostonﬁarea, askzng for znformatzon about%costs ,d 2~:;’
4‘ ‘ * “g ’ ‘

fznsncrel%g%d.f A large’ numbérégf §chools d1d not reply-at*all. Amhe

o
<
. t "

&) -Yféﬁ%
azd thpy could ofTer.x The researcher found thlt‘for students to get ' ef}%

R R «
N £

suffxc;ent detdzl o.ggos;g and azd they w@uld have actually to* apply S |
- . '\‘ = -0 *‘ ‘.

These 1nclude the fear that "the truth will: scare.them avay," rh :i

: o ) v

-is too couplrcated to communzcate, thac polzczes are not clearaeven to
» v ‘. .
the unzverszty*itself,,that they cannot handle more students. A survey

-

of prospectlve students done by €SS in connectlon w1th the pro;ect to

aid found that studentS'

. " ' ®
askedn:or more formatlon about general costw
, ~. ¥ R :{; ] .
were to be pazd .atner than for detalled lnfo WKion about various xinds
. L pe L . . R 7 . _
of ‘1nan¢1al aid. Ihe suggestlon from .a& proJect was tﬁat 3eneral znfor-




" ceiving, fcderal a:ul funds p}'ov:.de 1nformatzon about auch progtams. It

s

. < : - y . T ’ - l K s ‘) s " N V"..‘- ) ) 34:'.:. ‘ .Ai". ’ . Ad .
‘students would realize the feasibility of college’ if they’-were.v' o qprsio}:f;‘-'-

L&

Y.
P

in achooi, with»more detailed inforina'tion :‘];-ater'L As of 1976 ect:l.on

4934k of the Educatz@ Amendinents of - 1976 requ:.res that 1nat1tut:.on's re= A'_;'_'

-
13 ‘not clear to what extent auch informat:.on 13 ava:.lable and accurate.

" 'I'he Css Advzaory Cmittoe (1?76-22), after a aer:.es of publ:.c .

»

’ °hear1ngs in ﬂven states in 1975-76, concluded in part‘ "Cho:.ce is also

. $

predzcated on anotherﬁl;th mthin the f::nanc‘;ng debate--the myth ©of

/ 3 PN
perfect 1nf0mat:.on~ Amﬂnfortuna.tely, th:.s argument assumes that te
\. Ky -" ""‘# T '? ’ ,..

"‘,

%all part:.c:.pants enJoy equal :.nfomat:.on aboutgfmanca.ng possibilities

»~

' and of the pare ‘_ * attitudes, of school and co‘:mnunity’attributes, of

avnd educat:.onal alteﬁ”t’mtzves, however, the goal of equal 1nformati‘.on
RIS > g
‘_ "a d:.atant obJectlve.?i Theybd:.sc‘uss problems ar:.s:.ng frotn knowl— .

-
W ] 3 -

\‘eg,»g % 3,apa wz.;h reape;'t ‘tiloth access and pers:.atence. Problems w:.t
"_"‘ .wa" M i _,‘# . 4 .
"f»'nanc:.al azd counseflx.ng can' lead to 1ater px;oblems as well.’ Olson .(:Ln
‘ . 3 J
coleman %f‘*al 1591:?), x,fgr example, found that those who had not d:.scussed
o : f"

thc terms and cond:.t:.oné of thezr studcnt loans mth someone were mo&

m»,'

l}kely 4,de£au1t. ,_In ,general, there is httle d:.rect :.nformat:.on on

the link between 1nfomat1o&a and, attendance, retent:.on and later achaeve- -

e 8 3""‘ . e
ment. To get an accurateq::.cture, we need longztudznal data‘g: :.nclud:.ng
data from those who- do mot go an :Lmedza,tely m’to -aoxne pos o

© A -
' ' ' I *

educat:.on program. .

»

u . \‘.
.o

_2

'AM' . ) )
{ .
S ‘ ~
. .

.

' . a ;
ences on a student 8 postsecondary education plans and act:.v:.t:,es of .

¢

" the student s character:.st:.c's-, of the family' s socrpecopomc pos:.t:._on\

the nature of school and non-sqhool alternat:.vcs open to a student after :

N P . . sz.




nd.\.y'rhe focus had been on :he famzly'c eft3$ ct and dec:.s:.on—m&mgﬁf

. v ey M‘Aty
"hxﬁh ochool bu: :h‘e o[ her’ fac:ou have been emmznfd as the conditions -

'. unde:; ,wh:.ch' fam.éy dec:.uon-mak:.-ng occurs.. . . TR §§ o

S:uden:*‘characterutica, especully acadendic abi:ii:y, were ‘

found to have a. largo :.mpnc: on ytflﬂef‘ucuden:'b educa::.onal plans “and acG:L::---'
: o .

:.t::.os. This is no: surpnsmg, g:.von t:hat pprsu:.ng higho; educat:l.on
- > o
requires a solid: bue?‘"from prevzoua ach ixg‘. Bowever, mi\ly oc:.o-
economic- oackground is also an mportan: se: of vanablgs expla::m.ng - v
» .

educa:ional plans and a:tument;.ﬂ The n.l:ure of . :his weffgot, though, '

‘:-*' Y

L]

is not clurly undera;o&f Pu'en:s attztudes and vaLnos, as well as

{

£y
-

theu' obJec::.ve aocxmposxnon, seem :o be mvolved. One def:uu:e o

f:.nd:.ng is that the effec: of fanu.ly soc:ul pounon is more- than an

] .
) a.

'effec: of fmly 1ncome. ley 1ncom,e, ne: of o:her factors, und,s '1;‘_

~

v school . Ou:s;de e

the schools' soc:.oe 1

";effect, although. the pl\al_ if a studen: s peers and the :rac},he/shg 5

L3 2
i oA

~

“%"n do ?:lfluence Plans and a::umen:s. I C T,

'lhere is an, in:uz:zvu behef t:hnt: mooey-'io a big oorrier'. ":o

‘h:.gher educatxonal :mmen: for som:j:uden:au G:.ven :ho lnck of

effect of paren:al m.c;nne on educaﬂto.o 1 plans and qé:-:.v:.:zos, 1; wasg: ‘

' reasonable to shift a::en::.on» :o the na:ure of cos:s of dz.ff&en: :ypel -
o r‘-‘k . . m)“ /@ -

of ac::.v:l.::.es af:e.t hng’schogl. ; Tak:.ng a Job, ge:.:::.ng marned or en- s

_2 .
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| affect the net cost of educatzon, for example, bezng marrzed may make

\

it difficult to get fznanczal azd, or havzng been 1n the m111tary mayva '
e ;

_qualify one for speczal azd.» Although some research hasexncluded ex‘“°~_f;
oy S s

1nat1on of these alternatxves to schoollns, most work has not fully

explored the xmplzcatlons of such act1v1t1es for theocost “of - sohoollng.

'y
. ] . e

Lookang dzrectly at research on the, effects of educatzonaY cost

',and azd on educational behavzor led to rather weak conclusxona. Direct
v ]
. ” .-
costs do seem to be more 1mportant for low-%ncome than for hzgh income

Tx ’,

studenta. Yet the dzreit cost ‘of an 1nst1tutzon is not generally one
y W~' .

. .of the main factors in cho1ce of a school, perhaps because much o? thef

2 < 0"
chozce about where to go to school after hxgh school has already en -

P made by the tzme a student applzes to colleges.. ananczal agd mlght
'be thought. to attenuate the effects of costs, yet the concluszon.with ¢
respect to. afd's‘impact‘ athat 1t is . sometzmes 1mportant to some stu- ,
dents. In general, the lmpgct of azd on a student—a”hozce of wh%ther
and where to go ao college is less than that of%fost. ;;he,revzew of
the reseai;h sugsests the need for more comprehenszve treatment‘of costs
e sid'alternatives’aS-they affect“studentgf.decisioné for activltfes after .
I fhzzh school- - '.‘:”Hh' - : , -

In the fznal sectzon of‘the review, research on the effects of

'~know1edge about educational opportunztzes and aid was sought« Although

Tauggests that "this may be an impor-

the Canadzan stady by Por £2

' tant area to examzhe, lxttle hap?been done on thzs top1c in the U. S.

Whg‘i Weg, dm 1nd:|.cates that the amount of :.nformat:.on parents

'o an chllgren have abou-;poztsecgndary educatzon may be too low for ratzonal-

<.4




'a

fi'??'I'-what to do efter’high school. is a ncurrcnt thme i.n t‘ne preced:.ns l:.t-

erature review. Ihe chozcea stuaents make at thzs ctage in the llfecycle o
. are mport&nt--edncet:.onal%attumnent cont:.nues to effect levels‘f status
 and income received later, in the world of work. 1b the extent that .

parents :.nfluence the uture and quent:.ty of thei‘educat:.on the:.r clu.ldre@ .

recezve, parenta have endzapct lnfluence on these latev “gs"ﬁqente.
Gavernments at the varzouc levels are 1nterented 1n the-determxnnntc

of educationil deczszcns, s;nce governments ctn more eeszly inte:vene

-

.- to prevent edqcational 1nequallty than later occupational. inequalzty

0

(Hhuser 1975).~ As the l 7 mﬁkes clear, the. wayc 1nawhich

rature.rgv;

L parents ntt;tude:: beha; f ‘ ;'" ;anom;c posbtaon 1nf1uence a ';;fg;.

:"jfmore depth the nature of the effect of family background on a. chzld‘

postsecondary education plans.

5

o o ~ e : ‘_ PSRy
of partzcular 1nterect wzth respect -to future polzcy declslons f;;gn

are the parents wzllzngness and abll;@gvto flﬂg?Clll;y suppcrt thezr ;u._jﬁ

child's act1V1t1es after high school; Federal azd progrema expect that R

. hid
dary educatlon. Yet, it is not knawn to what' extent perentc will not

) or canno el ;uch contrzbutnous, and to what extent these contr1buﬁ&cns

s \,.‘

' are affecte. b-,uhe level of thexr general asplratlons and expectatlans o

e . . e a .
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fere“t tYPGB of postaecondary educat;on.";’ ~a- .’-_ .

“‘\_‘

As the lqterature review zndxcates, the data have not been avazl-

-

ﬁibie to answer these questrons. Previous studxes have'gathered detaxled

-, “ -

= “*Jf:.nsnc:.al data from parents of students who have apphed for a:l.d and

ate [

have gathered deta:|.1ed att:.tud:.nal data (;.nci)ud:.ng perge t:.ons of parents

-att:.tudes) from h:.gh school - Students gen 5

\

: parents survey of H;gh School amd Beyond

4‘,"-?deta:|.1ed parental f1nancz.al 1nformat:.‘

from students on the:.r ab:.l:.tlep, plans, and-. perceptzons. . Becauge the
) E “‘} C \[’fa

’ rov:.de data that cah 'be

ﬁ

_comb:.ned m.th the data from the student s

,,, g

@ ess by “wh:.ch students and~ thgq.r faﬂn.l:.es'mk_ :

¢

Unfortunately 'the"data that w111 be gathered deSp:.te the:.r

'ri hnesng have a ser:.ous lzuu.tat:.on. 'l‘here w:.ll be no poss:.b:.l:.ty of

real long:.tud:.nal analys:.s. As the preced:.ng revj.ew lﬁpeatedly

emphas:.zed, postsecondary plans are made as avg:esult of a 1ong process, ’ ,
one that beg:.ns before\the len:.or year in h:.gh school and cont:.nues /

heyOnd it. Data from parents w:.ll be éolltmte;:lu only for a subsample
{

\—\
of parents of seniors, w:.thout spec:.al att)nt:.on to the parents of stu=-
dents who w:.l-l" be survezed aga:.n in “the follow-ups. We will therefore

miss the chance tqhsee yhat changes occur 1n grents' knowledge of 'post-
{ & . Lo % .

seconyry opt:.ons as the:.r ch:.ld get’s c1oser to the end of: 'ru.gh school»u

y - \ . ‘ N ’ . -
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, (ehnngeeathat the Porter et al. (1979) ;rudyueuqéeet:tdo'oecnr) a't;;::
ve nxsa the chance to see how etuden:s' decisions to delay unive ﬁ‘ Y
_.entry. (deea.hi'ons more students are. m{cz\nz)__xn:eract w:.th cha_ eg_ :.n _;,;.e’.f_____
parents’. e:titudes and soc:.oéconom.e situation. Indeed, as currently '
T“;.funded we wxll not be able :o dererniueuwhet'the relatxonshxp is between..;
'perents xnput and studento' behnvxor, as contrasted with'plans for after
high school, since only 2 relatxvely few students in the fbllow—up wxll a

.1be those whose perente arengurveyed. " N “

The croee-aectxonal nature of the data has serxous 1mplxeatzons
v . a

s

'-for the sorts of polxcy 1nferences thnt can be made frmn 1:._ Assume,‘

T'for example, that one 'is usxng regress1on analysxa.; lhe xnput to the }’

lfregreaezon program 13 a eorrelatxon matr:x. Correlatxons give no hxnt

‘;% 1n themselves of the dzrectxon of eausalxty - The re;enrcher therefére, l
“bypotheszzes rhe eausal orderzng. Say he/s%ﬁ essumég x causes Y.: g;ndxng oy

an effect of x on. Y ‘might euggest qnnepularxng x to brxngnlbout a chenge

in Y. Phrental knawledge of fznanczal axdﬁﬁvt é wzghé\be found td

-affect a lqlleng 8 plans for college.‘ The. obvxous polxcywxmplzcatxon

. ﬁ[“-'
is that increasing//)rents knowledge of avazlable fxnancxﬁg,

increase college attendanee. Yet, it is possxble that the rélatmdnshmp

is spurxous, that both varzables %re the resu1t13£ much eerfzer deexsxon;,

and that m7n1pulat1ng one does not effect the other. The- lnnlyaxs w1ﬁh

L4

eross-seerzonﬁl data th%; could not give s:rong evxdené* that provxdxng
e , i .-'-

financial aid. 1nformatxog earlxer would effeet :he enrollmene decze&é&y

-'e.d

B .

Obvxously the extent. to whxeh this is a problem will depend, in per

T S A 11
at least, on the researcher 8 Ethxnatxon. Further, even~data on all" G
the hxgh school ye/;s ‘would not nécessarily go far enough back to fznd

- the real sources’ of postsecondary plans. However, havzng data over even
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‘a8 few yeara ﬁnables one- to get' some ':.dea of the ways in wh:ch oets\g

var:.ablea change, aud of wh:.ch var:.ablea aeem to change before others. '

'rhere area, _of couz Q,, foma of st:at::.st::.cal analys:.();hat 'eneble '

one t:o opec:.fy for cr g , onal data models wit:h reczprocal caqsat:.on, :

- wh:.ch when eat::unat:ed uuggest nhe relat::.ve s:tength of r.he cauoal paths
1n' -t:he two direot:-:.ons. -Unformnately, nonrecutuve models aeeuf ‘to \be g

very aens:.t::.ve to the way Ain which the eat::.mat::.on proceduz'e :Ls ut: up.

. (e.g..a, to t:he cho:.ce of 1nst:rument:al var:.ables). Deapzte thz.s, aonrecur- .

-» B ] . @ /

sive models shguld be used t.o explore the rela:zonsths betwe.en parents

_and ‘atudents plana, att::.t‘a, and act::.ons.-_ . R « T
) S .o ) T ¢ & \,'._{‘ "..‘.
&a t:he followzng sectzons of th:l.s des:l.gn tepo"rt, vam.oua stageg
. I'd r4 v. \ ) )
n the \analyus are- guggested, 1n veryr rough order... Beh:.nd nhese sugges- ;
. = ) ST

‘.% B
%, t:.ons 4s a conceptual mod%} %ch as g:.gure 1. ' 'ﬂu.s ﬁodel s wh:.le ahow:.ng

- X — .-
: e L8 P ]

W o cauaal onderzng, is a prelmmary?one.f 'It: remazn@t:o be tzeated., Por '

the moment, it prov:.dea a way of or’ganxzzng t:he concept& :.nvolwsd :.n an

" an&.s of"poatoeco;dary educatzon dec:.s:.on—mak:.nz 'I.‘he ult::.qat:e depen- N .
denﬁ:;rﬁble is.the st:udent s cho:.ce of what r.o do after h:.gh aohool.

, Th:.s dec:.awnﬁmll 1nvo1ve more‘t:han umply t:he parents :Lnfluence ’ but:

$ﬁt t:he focus here is on. 'the pﬁ‘rents contnbutzon to. l:hf deo:.sa.our.‘ éne |

e,
b K}
-

FUN way in wh:.oh the analya:.s could proceed, however, 1s\by pred:.ctz.ng var:.ous

'f, . >, : 4
out:comes m.t:h parental dat:a alone and then w:.th bot:h parent:s' and’ atudent:s
7,';. .

data 40 get a oensd oﬁ r.he magn:.tude of the . contnbutzoyﬁ-paﬁvta and

"; k= LB
co hh‘hckground %o educqg;.onal out:comea. \The auggest::.ons that follow
. Q - o * \ . 4 . :
‘ur ,aspects, of the fam:.ly-st:udent: 1nt:eract:1on. parents asp:.r- g
;. N : . .

:pgftatlons fgr the:.r oh:.ld; parent:s knowlﬁge abo‘ut poat:- ‘L

=

-‘ _,fc‘é;-ﬁ-parencs plann:.ng for and w:.ll:.ngness co cont:rxbut:e

- - . Co : 0




Parental
and Family

‘haractertatieon



~90~

2. Parents' Aspirations .dnd Expectation&

The literature review showed- consistently that parenéé"é%pir4
ations and expecgatiomns for tbéi? children affect the.qhii&'s plans and .
actual attainments. Generally, the data have come from students' rep;rts
of their percgption of fhei;'pérepts;-ﬁépes'for_ih?ﬁ?. Kerckhéff’s~(1971)

results show a less than perfect association between. such percépcions .
and the parents' attitudes. The parents Survey;will make available parénts'

reports that can be compared with ghe students' reports. One.pgece of
. : - ~ ot N . . Y
analysis to be done lill certainly be replication of eéfliér'studies}
o . . . . ‘ . . BN
] . / . . . - . ‘
of effects of parents' aspirations on ,their.child's plans, using the

0y

parents' reports. - . | s »

The ;eterminants of . parents' expectatio;s'and aspiraéioﬁs-have
‘ RN o : L
not been fully exﬁlained, although Sewell aﬁa his_aséociates in a numbgr
"of papers have included students' ferceptiqqp‘of their parents' aspir-
‘ations and expeéiac?ons for.ihgm as intervening be?ween“family socior |
- economic status andtcﬁildﬂs abilify‘and later outhmes...Qi§en the -
arguments abou; the difference§ in vaiues by socioec;nomicwclgss, it
-will be importént :6 sée_to ﬁhat exteh; values concerning higher ed;J
cacigg and lifecycle activities vary by parencs' education, occupation;
A ) ’ : ‘
and ethnicity (and sex of the child), and whether such values in turn ;
affect the parents' aépi:ations and expectations fo; their child: (And.
here too, we will be_ablé to the parenté"pfesumably more accurate

reports of their socioceconomic position rather than the students'. See

Bielby-.et al. 1977 and Mare and Mason 1978 on the reliability of chil-.

~

\

dren's reports’of their parents' SES.) Further, to the extent that values

J < f

related to highef'educat;on rather than perception of the chilg's'abilityf

£

. . Y
seem to influence the parents' expectations and aspirations one can talk

N

J8. . .
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"about barriers within the family to the child's continuing educatioe.
One research f1nd1ng is that most parents want their ch11d to go on in

school. It will be 1mportant to ldentlfy any subgroup for which this

is not the case.

r

The differencevbehweee expeetationi and espirations and between
occurational and educational aépiretions and exﬁectations 'éht give

clues as to (1) whether parents are. aware of the levels of education

" required to get certain kinds of Jobs and’ (2)-whether parents have hopes
higher or lower than they think arg reasonable for rheirgchxldren. (Barri-
ers to fuffiiling aspirations can be explored wifh‘data‘oe the child's
ablllty and on available knowledge and resources) |

-

Comparlson of the ‘students’ reports of.thezr own asplratlons
, :
and expectatlons and of their perceptlon of their parents with the
parents' reports willxprovide evidencevon (1), the valxdrty qf‘;pe_s;u-
dents' reports, (2) ehe strength-of communication between parents and
child, and (3) the congruence_between what the child wants to do and
what his/her parents want him/her to do. Direct questions are asked
about the last two points, as well.
By looking at pareets' aspirations and expectations, then,

one can:? | | .

o Replicate previous work on the effects of parental asplratlons
and expectations, using parents' reports

o Discover attitudinal barriers to high aspirationms : 3

o Identify subgroups. that do not have hiéh educational and occupa-
tional aspiratioms for their children

o Find out to what extent parents know about the work world and
its requirements

o Discover which parents see the greatest gap between what they
~would like for their children.and what they expect and why

o Find whether parents communicate their goals for their child
to their child
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\

alysis of aspirations -and expéctations should inform pol%cy'dn infor-

. . ; .
m3tion dissemination and om counseling focus.

2.

-

The variables are dpefhtionalized as follows:

[

. The ultimate® dependent varlable here ls child's. plans. Indi-

‘cators of this are. avallable, probably most reliably from the
student survey. See'ch. 5 in.Coleman et al. (1979) for reference

- to the specific quea£1om numbérs. On. the parent questionnaire

(using the pretest), self-administered version--see Appendix A),
parents reported’ their child's plans for the fall after high

‘school in Q. 13. Questionms 3B, 39, 41, and 42 ask for more
details about schooling plans. o .

Parents aspirations -and 'expectations, which are the dependent
variables for most of gnalyses in this section, are operation-
alized as follows: Q. & gives educational aspirazions, Q. 6
educational expectatlons, and Qs. 7 and 8 give occupational
expectations inp open-ended and precoded form (no occupatlonal
aspirations are given).@ Pretest results from both parents and
students on these questPons may enabl® a choice of one or the
other of the twg questidh forms. Ideally, Q. 7 would be retained
since it potentially proVides more detail. Question 9 gives ..
a retrospective history of college expectations for thg'child.
Determinants of agpiragions and expéctations can be measured..
as follows: e s

Id

a) Socioceconomic position of" famlly. Q. 43, respondent's edu-’
cation; Qs. 52-54, respondent's current job; Qs. 55-56,
‘respondent's job flve years ago; Q. 60, spouse's education;
Qs. 61-63, spouse's current job; Qs. 64-65, spouse’s job
five years ago; Q. 70, age of respondeng; Q. 72, number .of
dependents; Q. 73, number of child's si llngs, Q. 75, ethni-
city; Q8. 76-77, language use; Q. 78, -household possessions;
Qs. 79-83, lnformatxon on housing debts and assets; Qs, 85-88,

lncome, assets, and debts.”

rception of chlld s abllzty. Q. 2, child's high school
program- Q. 3, child's grades; Q. 5, child's aspirations;
Q. 10, child's ability to complete college; Q. 11, whether
the child is, a hard worker; Q. 36, whether the child would
be accepted at different types of schools.

b)

c¢) Values with respect to hxgher education and other actxv;txes.
Q. 17, feelxngs abOut the .child's plans; Q. 18, ideal ‘age
for marriage, etc.; Q. 19,\rqasons for going on in schoolj; -

Q. 40, factors in- choosxng a school, Q. 44, whether parent
feelg he/she has had enough educatxon, Q. 46, attitudes
toward. women and work. :

&
d) Plans of students may affecc¥parental aspirations. This

causal connection should be explalned as well as that in
the reverse direction.

100
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4. Communication channels and influence.

a) Indlrectly, this would be measured from ccmparlsoh of stu-
dent's and parent's perceptlon ‘of the other's feelings, °
including Q. 5 (how far im school do you think your child:
would like to get) and QE"#””5:‘7:\EEH 8. '

b) Direct measures_ (from parents' poirts of v1ew) include:
Q. 15, have you influenced your child’'s plans; Q. 16, how
much have you talked with your. child about plans for after
high school; Q. 67, how much the ‘spouse has influenced the
_ chlld s plans. .

3. Parents' Knowledge of Post82condary Education

As the literature review states, knowledge is the link between

optlons avallable and the 1nd1v1dual ] dec1310n-mak1ng. With respect Y

to postsecondary educatlon, to make a ratlonal choice among alternatj 'S
one should knew at least three things: the range of schoofing optlone
available; the direct costs of different,typee'of‘schooling (including
living expenses); and the avaiIability'of'hid, which will affeet the

net cost of;attendance. Ideally, a student will attend ‘an institution
that best suits his/her caree;Iespirations and ability. Choice among
suitable institutions sboq&‘&be‘baeed on re¥}ab1e info;mation‘about the
net cost (i.e.,'total cost minus any financial ‘aid). To receive finan—i
cial aid, a student (and/or his/her family) has to~know of the program's
existegce; criteria for eligibility, and applicatiee procedutes. ‘Further
families who are aware of the extent of‘their expeeted‘contfibution to
the student;s education may be ones who have planned for and encouraged -
their student's plans fqr‘further education. Those who expect too little
from financielha?d may discourage their child from planning for fufthen
schooling;'while those who expect too much may fail to pldn ahead'tov
make the. financial contribution that will be expected of them. Parents'

S

general knowledge of postsecondary.education options may.affect their

1ug
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¢ ‘ . o . " .
encouragement of and expectations for their child's education.” Or their

aspirations for their child may have led them to search for informatibn.
S ' " - : : N

A third possibility is that those Trom.higher socioeconomic backgrounds

. know more - about _postsecondary education to begin with,- because of their

own alumni status\(representing both their own participation and receipt
of continuing information)xand-because_of the sorts of informal networks
ig which they are located. In this last case, greafer knowledge of post~"

secondary education _may’ explain some of the difference in college atten-

udance by éocioeconomic group, but -as a result of: general culture associated .

+

with being from a certain strata: rather than a result of &8F search for

,knowledge. Lo : o . ,

>
»

One Justification for federal aid programs 'is to ensure that
students are able to choose to attend somgﬁiormiof“postsecondary edu-
cation and to attend the type of program from wbich;they will best~benefit?
regardless, of~family income. fet, as the literatureﬂreyiew made clear,
there is very little information available on whether parents know about
aid programs or the range of institutions {wzth,their differing costs

r‘\'-

and programs). The most extensive data'available on this topic are from
»

Canada, which has a different financial aid and_postsecondary education

1

structure.‘ e parents survey can help fill in this gap for the United

'States. ‘We will have data on parents“of students planning to go directly

on to college, planning to go to college at some time (as indicated by

their educationaL expectations) but not immediately after high school,

planning to take some other type of training, and not planning to con~.

‘. -

tinue their schopling after high school. We can thus examine in cross~’

¢
section the extent to which preselection of post-high-school options .

is accompanied by a limited search for information: Do those who do 4

.
.

Vit
s



nét plan on further education have less.knowledge aboui va;ious‘aspecta
';of'postsecondafy education thén those planning to coatinue? Do. those
e planning to continue have the informatioa\appropriate‘to their éhoice ‘
naf thevéﬁd of high school? Uﬁfortunately, gnlike the Porter et al.(£1979)
stndy;~th? pagents,burvey-wili'not enaﬂié us to disen:anglg the directidh |
of caugalikg, beyond what can be done with nonrecursive models. We will

not.be able ;6 tell, fof example, whether parents'’ kﬂéwledge of post-

secondary education increases over time (as we could even with data from

parents with children in different grades), nor‘%il;'we be able to tell

whether a lack of knowledge on .the part.of parents inmhi its their own

and their child'siaspirations or is the result of them. o {

The sorts?bﬁ issues that can be explored with the parents survey

3

’ . -

data are: . ' ' ‘ } .
o ' ‘The extent of knowledge that 6§;epts have aSogt.the seIectivity
" of postsecondary institutions, about costs, and about .financial
aid programs (and 'this can be compared with student data to see
how evenly knowledge is distributed throughout a family) ¥
o The relationship between knowledge about postsecdondary €ducation
and family socioceconomic background ’

o The rélatiodship between a student's-p;lt°high school plans |
(including application for financial aid) and knowledge about
- postsecondary educatépn ' -
L e ‘ _ -
o ' The relationship between parents' aspirations and expectations
- ~~ for the child and their knowledge about postsecondary education

o The relationship between the parents' understanding of fimancial
aid and costs and their planning for their child's education

. . .
L [

. . _ R . CL ST )
o To soge extent, theé sources of information about postsecondary-
. education: e B S

o The effects of different sorts of state efforts to disseminate
information which might be analyzed with the addition of state

_ level data to the data set. The student and school data might
spggest how parents- with children. in different ‘types of special
programs vary in their knowledge about post secondary education
(e.g., do parents of children in special federal programs know

more or less?).
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The variables are operationalized as follows: ' -
A . . '
1. The central variable in this stage of the analysis is knowledge
of postsecondary education. Q.- 23 asks generally about knowl-
edge "of costs, although it requires that parents know of a specific -
" institution of each type (which may result in missing information
for parents who know ,the general range of costs for, say, a commun-
ity collage, but who do ‘not know the name or location of a specific
institution). Q. 27 and 28 ask for an estimate of the child's
living and schoollng expenses. These can be compared with esti-
mates of the costs of different sorts of situatioms. Q. 31-33
ask about knowledge of specific state and federal programs.
(There may be problems here with parents knowing about a program
o in terms, of the source of aid, for pxample, hrough a bank or
\\w - through an institution, rather than in terms bf the name of the’
program.) Q. 10, about the child's ability to complete college,
and Q. 36,. about the p0331b111ty of the'child be g accepted
at dxfferent sorts of dinstitutions, combined wifh data on the
- child's grades and test scores, can provide a gense of the extent
to which parents understand the chances that their child actually
. could get. into some postsecondary education program. Q. 41 and
42 will enable us to control for actual acceptance. Q. 335,
eliciting a résponse to various statements about financial aid,
also shows the sort of understandlng parents have about financial

ald.

2. Sociceconomic status, student's plans, and parents' aspirations
have already been -discussed. Q. 34, about whether the student
has applied for financial aid, can be used to see the-extent
to which those who do plan to use aid have more knowledge of

it. i

3. Planning for postsecondary education will be discussed in the
next section. , .

4. Sources of informatiom. Q. 35 has-as one statement, 'We have
not been able to get much information on how and where to apply "
~ for financial aid," that might indicate that parents are search-
ing for information without muchk luck. Q. 30 asks directly
. whether parents have tried to get 1nformat10n on financial ald, .
. - and, if so, where. S . o

v o
-

4. Planning for and Willingness to Contribute to a Child's Education

v

The literature reviewed showed that parents, even those exﬁectingJQ
' to comntribute to ﬁq;ir child's educaﬁién, d; not plan fqr,gﬁch'éxpeﬁées.
Why is not clear: ULack of adequate knowledge about thé cost; of s;hooiing
and what-financial aid can coniribute could be a factor. The previ;us |
‘Section suggests that this relationship be'analyzed. ébneral lack of

i

Q ] 7 '._'A . . . ' 1,\)4.
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financial planning, partzcularly in an era of generally lncreaszng 1nf1a-

tion, could be another.reason. The General Mills grudy demonstrated

-~
that only about a quarter of American families save money for the future

-

without dzppzng iato these funds for current expendztures. One might
expect such general fznanezal sttitudes to vary by a family's socioecon-
omic position and income. As Lane (1972)‘hypothes1zed,'those with an
experience of an unpredictable future might also be 1ess likely to plan
for the future. Attitudes'spetifieally abgnt who is responsible for
postsecondary education could be yet anotherbfactor affecting parents’
planning for and willingness to contribute towardﬁtheir EEild's‘eduea~_
tion. Again; the General Mills survey sheWed‘a large proportion of |
American families felt the govermment owed then an increasing'standard
of liying. This?attitude might extend to expecting the government to
pay ¥or their child's education.  Parents who feel that more should be

done for students in the person of their child mayybe reluctant to take

g .
/ . .
. . . -

responsibility for providing the necessary funds for ‘postsecondary edu-

cation. Of course, some parentsynight not be able to contribute to their

- ot
child's education. Others, however, might be willing and able to sacri-
fice for it, for example,’ip terms of a wife going to;wbrk,'a husband

-~

taking .on extra jobs, or parents refznanczng their home. (Remember that

one argument over the reasonableness of needs assessment had to do w1th

-
-

the extent to which parents saw thezr homes as a 11qu1d asset.) Some'A

p;;;;%s might also be wzllzng to go 1nto debt. to help provzde their child

.. . ‘ o .
with an education. | - ‘

Once again, the direction of causality is not clear. Parents'
st :

lack of planning and motivation to make a financial contribution fo their.

child's education may resn;t in a child not planning to continue his/her
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education or planning to go into a two-year or Vocational’program rather

than a four-year program. Or parents may adJust their plannlng to the1r~

?

perception of the1r child's plans. We do have a retrospeotlve measure .

~of whether parents expected their ohlfa to oontlnue schooling at dlf—'

¢

ferent grades. Further, we have some iuformatlon on the parents' own

. exper1ence in financing add1t1ona1 eduoat1on after hlgh school. Parents

who themselves were helped by relatlves might be more w1111ng than others
' to help their ohzld,vessentlally holdzngrthe bellefcthat,eaoh generatldn"
‘nelpa the next. A parents' age nay,a;so indioate'tne.sorts of'experiencesou'
he/she has had. Those who were of college age during‘tne Depression, |
"for examp}e, might have had a hard‘time tnénsélyes finaﬁ%ing postSeoon;

dary education (perhapa to the extent that they did without_it).i)They;

might be more (or'less)'wiliing to help,their ohiid'than'those~who did

not have to face the bleak situation of the 1930s when they were ready -

for college. - ” '_'" e \‘r | e

With the parents survey'data; one’ can explore the following:

o The extent of famlly planning relative to expected costs

<

0 The association between general attitudes toward sav1ng, borrow1ng,
_ .and budgeting and planning for a ch11d 8 eduoatlon, controlllng
Q for the child's plans -

o The ways in which piannlng attitudes generally and plannlng for
college vary by socioeconomic background and economic history

'/p’)o ' Attxtudes'toward who is responsible for funding postsecondary
education, and whether they seem to relate to planning for a
spcific child's education :

o The extent to whloh parents seem willing to sacrifice in order
to contrlbute'to their child's further eduoatlon

o.l_The effects of the parents' own life experiences bn their atti-. .-
- tudes toward financing of postsecondary educatlon and actual
- contribution to it ‘ S ,; : 3

.

Knowing which parents feel responsible for tneir child's further education -

andrhowfthey'pian:to fulfill this responsibility may help in planning
. R o ‘ ' ) . (

Q . o o i
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‘and explaining programs that involve parents' contributions toward their

:;hiid's achievéméntsy"lt is also to the political aqgéntage(Of those

? admi@istering pfﬁgraQS'to'dEVelop‘a'sgnse'iﬁ“thdié:afféb;édquvgﬁ}'pro-
‘ ' , . - 5 . o ."_. . v , o ) i -~ ’ .. . 7, ih _.- -
;gramvthat‘it.is-hdministgrgdAfairly and meets the needs of its clientete.;if,~;

. ) 7 ; L
The variables are operationalized as follows:

1. Here the central variable.is extent of ‘family planning to meet
*  the.expenses of postsecondary edudation. This will be used as
part of the explanation of the student's plans and will be ex-
. plained in terms of the parents' socideconomic status, attitudes,
experiences, and perceptions of student's plans. Q. 24 asks
_ .about specific gctions parents might have taken in anticipation
' of their'child"s postsecondary edugation expenses (e.g., starting
" a savings account).: Q. 25 asks when parents began to set aside
. money for their child's education after high school. Q. 26 seeks -
information about how much has actually been set aside. Q. 29 -
'is on-the ways in which parents expect expenses_ to be met.

1

‘2. Attitudes toward saving, borrowing, and budgeting. Question 47
asks under what /‘circumstances the parent feels it is alright. -
..~ to borrow monmey.{with "to finance children's educational expenses’
v one option). °Q. &8 measures gemeral attitude toward saving\-©
' Q. 49 has. the respondent indicate whether he/she usually plans -
spending, and, if so, how. : : e

t .

S 3. Attitudes toward-financing post-secondar; educatioh, Q. 20 asks
" . directly, 'Who should have the main respomsibility for the co}t,

) of edugation'beyond‘high school?" Q Q‘ s about who should
. how federal aid shoyld

receive financial aid, and Q. 22
be provided. ' \

4, Ability.to contribute to .child's sdudation. More will be said '
- 'about this in the next section. Parents' perception of their v
" gbility to help finance their child's educationm could be affected: _
. by the extent to which they overspent their income (Q. 50), which:
might be an indication of some extraordimary problem (Q. 51),. ° —
. Current employment status and current’ employment of- gpouse (Qs. 52°
", and 61) could also indicate special-financial problems if one - - .
‘of the other is unemployed. Comparison of the respondent's. current .
' occupation with that five years, ago (Q. 54 versus Q. 56) and o
of ‘the sppuse's current with past occupation, (Q. 63 versus Q. 65)
might:indiCate"whgtﬁgr‘the'family has been experiencing. upward
" .or downward mobility,.or the addition of ‘income from a second
" -adult working for pay. .Q. 57 and 68,-asking for employment history |
. in terms of the child's schooling,.also measure, to some extent,-s .
. the stability of the parents’ employment. Qs.  79-83 and 85- ° - '
88 give curreat incpmet;agsets,:and'aeb;s.‘=§“' ‘ S .

P

b . ey - .

L A L S L .. ' -
e 5... Willingness to sacrifide.,  As- already mentioned, Q. 47 asks _
- whetherthe parentsmyoubditnkg?oq; a'loan xo,finanpey:hqirjchiid's
education. ‘(.84 asks vhether and under what circumgtances the:

b

. , : . ' et - e ' . ] ;' . .. '
) - ‘ . . ;. s I ;1' L el

L et
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parent ) would refznanée~the1r home or’ take out a becond mortgage
L - to. help with their child's edueatxon.: 58 (for the respondent)“
e #7707 " and Q. 66 (for the spouse), asklng “for - wg&k plans five years . -
. £rbm nowy mxght tell us whether a woman has gone to work. outside
C the home or '3 man delayed retirement to provxde»extra income
R to help;support -a child. Unfortunately, there is not a direct
ST . .qiestion izbut whether*the,parents could or. would, reduce other
B Y ‘;‘ expendltur s to oontrlbutg,tovthexr ohxld s furtﬁ\?~schoo11ng.
- S 4::'," S “. A : '
.. 5 AbilityﬂtoYContribﬁte and Expeoted'Contrlbutioni/,/"Tt -
‘.‘;: Y I .., _____ o R
s For a1d ba@ed on need, th\_pfooedures dsed to assess need can .

I P

. cr1t1oally affect the abxixtg of some students to oontlnue their edu- e

»
4

oatxon after hxgh gohool. Thxs was dxscuosed in the literature reVLew. R
Sl B ’ - .\ - < ..
: 'One of the maJor reaséns for the parents survey was the oollectxon of

- \
_1no0§e,casseu§? and debts 1nformatlon—from parents of students who. had

not. app11ed for axd, of those ﬁho were not plannlng to contlnue sohoolxng -

- . (oY

l,as well as from parents of those who had applied.;; Lth data,from the

«

3

v '.parents survey, it w111 be posslble to estimate the oontr:butxon that

4

. ~m1€yt be eipeeted from the parents of those who are not plannxng to use
- . - )
' ’noxal axd It wzll be possxble, 1n this way, to see whether there »

hge numbers of students eligible. for aid who are not plannxng to
) . v 0 '

. "use it, perhaps to the detrxment of thexr further eduoatxon. ‘We W111*

. ot _ .
- be ab}e £o coupare elxgxbxlxty for a1d w1th students and parents' re-i

sponses about why they haye not applxed for aid and why the student_is

not goxng on in sehool to see whether lack of knéWledge about a1d is
. a barrxer. For parents whose student is applying for azd, we can oompare
.the parents' estxmate of the amount Theb w111 spend oan their ohxld s

- ’ eduoatxon with that expeoted from _them under dxfferent sohemes for estx-'

matxng need. :

There have been complaints about the failure of needs analysxs

L4 .
..

to eake 1nto oonsxderatxon the aotual fxnancxal situation of the family. -
We will be able to examine the famzby s employment hxstory and peroeptxon

" .

Q ‘ . . “ ..' ) P »..‘,_".l.r , '- o ‘-‘<.='-‘_. ~_i~ . 1{)8 _l—.;.

oL
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of their flnanczal situation in the prev1ous year to try to explazn dis~

crepanczes between expected and actual contr1but1ons. -Nelson et al.

(l 8) explored the determznants of under-contrzbutzon for parents whose(

‘students applzed for studént a1d.- We. can now look at ove;- and under--

¢ [

\

. The supportzng statement for the’pretest 1nstrument suggests“

: tznul g in school but not\necessar11y4w1th azd.--.,l% .'-'.‘ 3 i.-,_.f

z
LY L : \.'s‘e_'

us1ng the data to slmulate the effects of pollcy chaﬁget )

It is frequently necessary to be able to szmulate changes in the -
procedures for computlng expected contribution' for plannzng purpdses.
Examples of policy issues that will have .to be analyzed are: How , #
will aggregate need for student aid change- ' :

a. if home equity is excluded from the
b. if all assets'are excluded from the

c. if the famlly ma1ntenance allowance
of Labor Stat1st1cs low to moderate

<\d. if family.income is deflated by the
'+ OED, NORC, 19795 7-8)

o

computatzon,
computatlon,;,

is -increased, from the Bureau

‘standard,

rate of 1nfaltion. '(NCES,

b

With respect to the need for financial assistance, we can answer

' ‘questions such ‘as:

4

T

o What-is the distribution over all families of high school semiors

~of i%%glblllty ‘for aid and of expected parental contribution?
ere seem to be groups that under-usﬁhthe financial aid pro-

ms, and, if 30, do the students from

ly to plan on continuing in school”

ese. groups seem less

- How large ig the gap between what parents expect o contrzbute

to their child's education and what

aid programs to contrlbute’ What are‘lhe determznants of thzsb

gap? . ¢ - ;

<] What' would be the results of varlous

w1th respect to fznanczal a1d°

-

The varzables are operatzonallzed as.

they are expe¢ted by the

‘N

szmulated ehanges on polzcy

-

follows.

1.’ Eactorsothat gO into- calculatlon af need would include: parents'

assets, debts, and income (Qs. 79-83,
_and of other children in school (Qs.-

83=88); number of dependents"
72-74); marztal 'status and

.age (Qs. 59, 70), student's income (Qs. 12, 29). (See the aid
forms zn Appendzx B. .Medical and dental expenses not covered
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—_ . < . (O
"by insurance, casualty .and theft loss, unrdimbursed elementary
and high school tuition are items mentioned'in the aid forms
but not: speczfzcally in the quesfionnaire. Also, we need to
'add agazn the question on number of’ peOple -in the. household.)

2. Parents antzczpated coﬂtrlbutzon. Q 29A (along with Q 26).. <

3. Rgasons for not us1ng;£1nanc1al azd or not c0nt1nuzgg in gchool.

QS. 35 and 37. A . .
e .- : .
4.;-0ther aspec:s of the parents’ fznanczal sztua:1on‘..Seefpreviéusm
aectxon. C ' :

A

“These suggesthns éor analyszs do not exhaust the posalble uses_

\\\f the parent data. 'In combxnat1én w1th the studeht, school, and other
. data, the survey permzts repllcatzon and extens1on oﬁ many of the sorts
”;of studzes rev1ewed in the lxterature seagggi\‘The analyses listed’ here,
are perhaps the most unique and presszng to be performed with the parent

: data set. They are the ones that should make the most contrzbut1on to

decisions about information dissemination and fznanczal aid planning.

[2

Q | . . -,/, '.‘: E “‘, . . ,. ) A ' 110
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Form Approved
FEDAC NO. S 46

PQ/PT 4278 , - . S
Auguy: 1979 - _ ) ' T App. Exp. August, 1980
{ - ’
IR, - - BEGIN DECK 71
N 'i’, . * ? E ‘ . \ :

_ . 01-05/

- L ‘ > : - o
o S Y Y, |
B} ot

Thnnk you for participating 'in HIGH SCHOOL AND BETOND. Your par:xcx-v
pation will help us learn more ‘about the experiences of hxzh school’
ltuden:s ‘and thexr planl for the future.

- All information which would permlt identification of the individual q
will be held in strict confidence, will be used only by persons engaged - )
in and for the purposes of this survey, will not be disclosed or
released to others for any purpoquiexcep as. required by law. .

LY ) . - * ’
~ 'PARENT QUESTIONNAIRE
. N A
/ - Cove T
Parent's Name ‘
. _I Child's Name __ . - o, F
' \\ . . ) N s
s\ )
4 ; Prepared for ..
THE ONAL CENTER FOR EDUCAIION SIATISTICS

. by
THE NAIIONAL OPINION RESBARCH CERTER

NCES FORM 2408-25




This questionnaire if/gpthorized by law 20 #sc 1221e~1.

. The fpderal'rrivacy Act of 1974 requireo that 'each ;gsbondenb’be informed
of the following: o ' ' "

1) Solicitation of information about.ihe-:espondeﬁt as detailed in .
- the-questionnaire is authorized by Section 415 of the Generail ,
Education Provisions Act as amended (20 USC 1226b). :
. - . . Al '.‘ l- - '4 '
- 2) Disclosure of this information by the respondent is subject to
no penalty for. not providing all or any part of the requested

B

information.

. .3) The purpose for which this information is to be used is to provide
", statistics on & subsample of parents of a national sample \of stu-
dents as they move out of the American high school system into the
/;5itical ars of early adulthood and relate these statistics to
ostsecondary educational costs and financial aid and other factors
on the edycational, work, aud career choices of young adults.

'4) The routine\uses of these datawill be statistical in nature as
~ detailed in9 in Appendix B of the Departmental Regulations

- (45 CRF 56) published in the FEDERAL REGISTER, Vol. 40, u%;se,

October 8’ 1975. . ‘ o . AEnT




GENERAL "INSTRUCTIONS

“ PLEASE READ EACH QUESTION CAREFULLY.

It is’ important that.you follow the directions for respond:.ng to elch kind of
,quest::.on. Here are some examples.

(CIRCLB ONE;)
what: is the colqr of yout eyes? (CIRCI.E ONE)

\

Brm eeeeeeeeee‘hl.ee.eeeeee'eeeeeee.eeel 1 . _: - *
. BER 2 : If the: ¢olor of your eyes ' \
e _ - is green, you would circle the
Green ... @ . number to,;che right of green.
4 . .

Blue ..“.........I.......................'.

Another color‘ .e«ee-eeehe.’eeee“eeeeeee W
A : i 9 B ro

(CIRCLE ALL THAT APPLY) .
Last week, did.you do any of the following? (cnzcx.z ALL THAT APPLY)

~ ) e

See & Play ceciciiiieptTeecnetennenny 1’ If You went to a movie end

. . . ‘ attended a sporting event last o
Go toamvle ............ﬂ.......‘:..._ @_I w'eek’ you would clrzle :he m ’

..At:t:end a sport:.ng event ..'.l,...'."'./.‘. ... @ numbers as shown.
(cmc:.zonzmmonma:.m)' o Y
Do you plan to do any of the follqw:.ng next wegk? (CIRCI.E ONE NUMBER Q}I EACH LINE)

, l!’es lmel Kol

1f you ‘plan to have dmner at

@. Visit a relative ... 1 2 | Q@ & friend's house, do not plan to

b. ' Go to a museum ..... 1 @ -3 visit a relat::.ve, and are not
N — sure about going to & museum next
. €. H.nve.dmx'zer ac. a ‘ R week, you would circle one nunber
- fr:.end s house Q 2 - 3. on each line as shown.

Somet::.mes you are asked t:o fill<in an answer-—in these ceses, simply write 1::

in on the line provided. Bt
ns have instructiees following the different responees, telling you

Some questin ]
which \g est’n to answer next. Please follow the instruction next to the answer

you ma ¢ ] t:herx' is no instruction, just go on to the next question..

v
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- This first series of questions is about your child' s education up to this time and
_how you tgel about it. When answering the questions, please think about the child v

whose name is written on the cover of this booklet.
q',

T Flrsc of all, how satisfied are you with the education ydur child has* recelved R

up to now? ; . : o . .

-

. Very 88tisfied ,o-'--'---.'-.---l-:-----. 1 b8/
Somewhat satisfied AR EE) 2
Not setisfied 8!: all .. D l..'.“-:-..'_ 3

b ’ ‘\
2. Which of the followxng best deacrzbea the hlgh school pnogram‘your child was in
this last year? CIRCLE ONE. i

v

Genergl program r...{.}....{..;..ﬂ.... o1 .- 09-10/

. Academic or college preparacory :
. PrOEramM .coscevecssavsssssasssnsssss 02 . T

. ' - Vocational or Cechgical program: - 4\\
- ' Agricultural occupations ....seecess 03 :

Business or office oécupaciona ceeses 04

Distributive education ..,.....L;.... 05

-Health bégupgtiéna cesrerieeseseaeas 06

Home economics occupations Ceeeeene 07

~ Trade or ifidustrial occupations’ .... 08

Industrial arts ............,..;.;., 09

. -Donlt kpoy l.lll.{.jl..‘;llll.ll'illf 98 v
i : - S S . . :

3. Which of the following best deacrlbes the gradea your ch11d haa rec°1ved so far
in high school? _ _

e . 'Mostly A’a (a numerlcal average . :
.X ’ of 90 100) ...b.............-......-;’01' " : 11-12/

About half A's and half B's (85—89) .. 02
Mostly B's (80-84) :...................‘ 03 .
Abouc half B's and half C's (75-7?) cee 04
‘Mostly C's ' (70-74) :............l....,’ 05
About half C's and half D's (65-69) .. 06
Mostly D's (60-64) ...............;... 07
\, - Mostly belaw D (below 60) ceeeveenees 08

. Don't knowv..-.-.-.....-...-...-..'...:. 98 - -
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- The fo]]owing questioris are about ydur chzﬂd's plens fdr the future. . o A

F

" 4., How far in school would you like your ehzld to get? CIRGLE ONE. . v

Less than hzgh school gradpatzon cececssscccacacanncaisnsssssss Ol .15714}-

1H:Lgh school - 3raduatzon oﬂiy ............,................a..... 02. -

voc‘timl, ttlde, N ”"-"‘ Lea’ than Oi!e year ------------------- 03 ‘3
or 'bu‘ine's lchOO]. 4 Bemen one and two yeat! esesvee - s ee 04 : .
ef:er~high school - TWO" y@ars Or MOTE cccccesscessccscsces 05 s

-

: sm COllég_.,---é --------‘------------ 06
- ' .o Pinish -a two- program cesesesescas 07
~ College program... Pinish a four~ of five-year program .. 08
L . Master's degree or equivalent o(-----i' 09

8 Ph D-_, -D-, or equl“leﬂt ----Qn--o-- 10 .

5. You have indicated how far in‘school you w0u1d like your child o get. wa,
1nd1cate haw far in school you think your child ‘would like.to get. CIRCLE ONE.

. Less th:n hzgh_echool-graduetzen ----.----m.---?ff------.------ o1 15-16/
nigh ‘Chool sr‘dution only .-..._.‘.-.---IiileII.I.I'../---'.----.I. 02 "
Vocational, trade, = - Less than one year ccceecccccccnccesss 03
. or business school Between one and twWo YEATS ccccccccness 04
after high school Two years Or mOYe ‘ccccececcscscccscsss 05

- Some college sesessescsscsscssscsccsces 06

: 9 lesh Q WO‘ye&t progl‘m 000000000 07

College program... Finish a four- or five-year program .. 08
' ' Master's degree or equivalent ..veeees 09
Ph.D., M.D., or equivalent ccececscses 10

6. As thznge atand now, how mneh education do you gzgggg your child will get?

CIRCLE ONE. . .
. @ o : . ‘ . . )\' .
' Lese than high school graquation‘.....;{...;......:..:....,f,rnz“01 o 11-18/
Hish ’chqol yadution only I.III‘I-I-I-.I.IIII-IIII..I.III-’IIVII.. 02 ’
Vbeational, trade, . [ Less than ONe YEATr icciececsccisceecssee 03
¢ ) o buaineaa ’chool ‘ < Bemen one and two yeat' ------------v 04
.ftet hish achool . Two yeats or more -----o-------------- 05

|

! . -

sme COllese ----D---------.---------r 06

o o ] Pinish a two-year PTOGTam eeceeisssces 0F
College program... Pinish a four- or five-year program .. 08
R . 77| Master's degree or equivalent ..c.c... 09

Ph D‘. M D-, ot Qquivalent -----------‘ 10 - s
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7. Write in here the ‘name of the job or occupation that you expect your ch11d to
have when he/she is 30 years old. Even if you are not at all sure, write in
your best guess.
- o : ‘ . 19x21/
- : . _ 22-23/
A. Do you -expect hxm/her to be self-employed, or w111 he/she probably be worklns
for someone else? CIRCLE ONE. . : .
’ .
self.employed AAEEREREENE LR EN) 1 R o 24/
...  Working for. soteone else ....... 2° .
8. What kind of work will your child. be doxng when he/she is 30 years old? CIRCLB

THE NUMBER FOR THE ONE THAT COMES. CLOSEST-TO THE KIND OF WORK YOU EXPECT HIM/HER

- T0 BE DOING.

CLERICAL OR SALES, auch as secretary, sales clerk, insurance *

agent, mail carrier, real estate broker .......c...cee.e.. 01 25-26/

CRAFTSWORKER, such as baker, auto mechanxc, plumber, o 7
Celephanﬁ mﬂtaller .....‘.........................o....‘.~02 ’ .

Fma’ OR me ....O.olibooooo....;.............o....03v

TECHNICAL, such as draftsman, medical technicianm, _ _
V compucer progrmr ..............................v......... 04

Hmn QR Housm ..’.....................'.........'.....' 05
LABORER, OPERATIVE, OR SERVICE, such as comstruction

.worker, machine operator, truck driver, barber, - , ;'fx

pracc.iCal nur!e, janitor .\'....!.......................... 06

MILITARY OR PROTECTIVE SERVICE, such as career officer - L
" or enlxaced person, police -officer, guard ,....;...........'07 :

PROPRIETOR OR OWNER, such as contractor, restaurant
ownery small buaxness awner .............................v08,

MANAGER OR ADHINISTRATOR, such ‘as sales or office
minager, school administrator, buyer, government official. 09 .

'-PROFESSIONAL, such as dencxac, physxcxan, lawyer, scxentxst,.,
college Ceacher, m;nxster, ‘priest, rabbx ................ 10

“ OTHER PROFESSIONAL, such as school Ceacher, accountanc, _
. artist, regxscered nurse, engineer, 11brar1an, politician. 11

NOTWORKING ...............’....O.....OQ....O.............. 12 .

\ g L e . L. . ¥

D
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9. As far ap 76u remember, did you expect thhé'your child would be going on to a
college or university . . . CIRCLE ONE NUMBER ON EACH LINE.

o [Fes T Wo]-

. ; T~

. A.. when ‘he/she was in, elementary sbho&l:..:ﬁ.;;;;f........ 1 2 o 27/
8. when he/she was in middle'(junior higﬁ) school .....;.7; 1 2 o 28/
- C. wgen;ﬁe/abe was_in'tﬁe tenth graée ceetesrecnesieneeses 1. 2 29/
| D vhen he/she was in the eleveﬁFh grade reeseriieeeiieee 17 2 30/
w £
- \ | - N . » T
10. VWhatever your child's plans, do you think that he/she has the abilitj‘to
' complete a four-year cofi;ge‘or univerqit? prqgram? CIRCLE ONE.
1f ' o Yes, definitely ....;..}...;..;..;...,. j Si/f -
_' !es; pfoﬁ;bly .;.:a.g;..;.....f...;;..; 2 o ;
- o L Nb,.probgbly iot.......;....;K;..;.(... 3.
- B o :\51" .Nq,'defiﬁiéély BOE wenervnverenenensnse b - ’
X N ’ ‘Not;auie Ceresieccterieraniteriecaneees 8
11, ALl in all, would you desé;ibe'yhur child as . . ;J CIRCLE ONE. it
. < s very hard éprkgr»..,.{{;;..},....;%m,' 1 32/ -
~ -2 hard wbrk;rgé{.{;....;.;;;;;;,..;.;;:  2,?
e . :ioﬁewhd§ §f a hard voiget:.;ufé..;...lsb‘3._
‘ = not'akhardivdfk§£;;...;;.;.;;....;;;:?% 4‘}3
' '.notfa,ve£} hard woiiqrva;;dlllfé;f..... .5}.
:
) S
N »)
4 , N |
el ® Y )
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12. What is your™child doing this summer? CIRCLE ALL THAT APPLY.

iooking fOr WOrK .eucveeceesvconconsees 1 33/,
ﬁbrkﬁng; part-time ..;................. Z”Qf | 34/
. ‘jﬁbrkiqg, ll1-time """""""f';"' 3 ,: - 35/"
7 Taking vocational or technical courses.' >‘.. o
at a trade or business school .;.;...7 4 o 36/
Taking academic courses at a commnnzty _ _ .
‘ ) or four year college .o ..........:. 5 . 37/
\ ' _ ‘ Traveling, taking a break ;;...~.,..,.. 6 - 38/
S ., . Other (‘bzmz)' - =~ .7 - a9

13. Below is a list of things that yout chzld may be dozng thzs fall. For each type -
of activity, indicate if you think your .child willl be doing . it full-tlme, part-
time, or not at all thzs fall. CIRCLE ONE NUMBER ON EACH LINE

Fall-| Parc=] Wot at |Doa't

, ‘ R - time time all | know
A.. Working T N T 3. 4 2.0/‘
B:‘_Bnterxng an apprenticeship or on-the- ‘ 1 C 2 3 » E : 41/ -
job tzazn:qg;ggqgggm : .
C. Going into regular military service Co o X ’ .
__ lor service academy) C- 1 2 . 3 4, 42/ .
E. . Ta Taking a vocational or technzcal course 1 ) 9 : 3 4 - 43/
___at a trade: or. business school : ' : o
F. Taking academic. courses at a junior - ' “ ,
or community colljgr 1 2 3 4 atd
Gl Taklng technical vocatlonal subjects 1 P 3 4 45/
' at a junior or community college . : -
H. - Attending a four-year -college or -’ o .
“unlverslty ) o " 1 2 3 4 46/
I.. Other (travgf:'take_a break) A | 2 3 4 £” ‘ 47/
14.. How certaxn 13 your chzld about what he/she wants to do after fznzshzng N
’ .'hzgh school? e : » LA o
- . ,.,Very Certain .eeesesccsces -1 w8/
o C Cones : k_ Lo -‘ » Falrly ce'}aln .o .‘o . "' . oo oo 2 N \"_ \
Qr,- R - , cFazrly uncertazn .....u...nU.ﬁ '
' “n ,“? Very uncertaln ‘eesecces o oo 4
¥

A - 1 .
1 Moy o i S o
b L e oL N .
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»

’"lis ‘ ﬁoﬁ muc; have you- ing}uenced your child'a plnnn for after h;gg school?
CIRCLE ONE.. R ‘ o L .
- © -t Net u: -11 vreeverdonniees 1 48]
" somewhat .....;'.k.'.";.".."'v.'.:."‘""z‘ L
A_ngat denl ....‘;;1.;5.;;73 o t
’ . D ' Dpon't know T

’ 16;‘ Por each nxma per;od mantzoned below, haw much dzd yOu talk to yo;§ cﬁild
about hza/her plans for after high achool? CIRCLE ONE' NUMBER ON CH LINE.

o T e e e | \\ y

et a L " | Not at [ Some="| A great o
h " . : e ' all | what * deal .
-~ : =—
A. In elementary school ’ 1 2 3 //'v-  50/
B. In middle (junior high) school . R | 2 3 v_517f'
C. In the tenth grade _ ) 1 2 3. 52/ _'
\i D. In thg eleventh grade R 1 2 ¢ 3 33/
E. In the twelfth grade . 1 2 3 54/ -
. — : 77
17. How do you feel about your child's plans for after hzgh school?
Do you: ...&‘%CIRCLE ONE. - s - :
. lpptove Of thm? .--'- PP .'.’. ssesesee XX K] -.l‘ _‘ 1 " 55/~ \}"

~ . disapprove of them? ..i.ccsiesecescssses

have mixed feelings about them? " ....... :3_

have no particular feelings about them?. &




k «© 'w
- o .‘ .'<. N . ',‘ '. L . N I
T e e il e "DECK 71
18 At: what: age do yoq expect: your child t:o o« oa CIRCLE ONE NUMBER ON EACH LINE.
. ..« Don't  Bad . . o .
AL .' : . .U expct alraady w C . Age in Years: "y .
G S, ke do, done -Under . . ' ;L,—'—— R 30 or .. . ~
L - _Ehis " \ Ehll‘ 18 18 ‘19 ggz_l’ .__3 _2/_3_ 26 25 26 27 28’ .29 dore '

‘ ' . . . ."i.L ! . ’ N ,‘1 RN A . B s N L "_., . . .,
4. Cet'married? -0l " 02 - -03 18 19 2021 22 23 24 25, 26 27 28 29.. 3? T e 56=57/
: , . — - — . r}

.7 B. Have his/her  ° o) .02 T03 1819 20 20 22 23 2w 23 zé:rz,r.zs 29¢.30 .. 58=59/

ttt’n't child?

" C. Start his/hef ';-,'l. - = ' ; . L . " M R : - ’ a L
- ::;:‘J_‘:‘;:::y) o1 02 Tes s s 20 21 22 za 2 2’2 % 5?{?'_?0’* S 50-5‘1/ .
. job? . Gl . o S . CL T S ‘
. Live’in bis/hec - ’) , S ) b . " '
- jown home or - 01 ° 02" 03 18719 20 21. 22! 23 24: 25 .26 27 28 29. 30 - . 62~63/
"apartment? LY ~0 T e L A o - o TR
E. Finish his/her L : Lo .- I ; : o ‘
full-time on. 02 03 -18 19..20 21 22 23 24.25 26 27 28 29 30 . . 64-65/ "
education? o ) T :‘ PN T ‘ e v ‘
19, Below is a list of redsons for going ‘co college. How impbrtent do you think
each is?’ CIRCLE ONE NUMBER ON EACH LINE. ; B
P s - o e ] v
o \ . ol Very .| Somewhat [ Not very Not;::
s N . | important|important 7] important :.mport:ant: '
A. Training for a good job _ - = - 1IN, 2, 3 172
~B. Learn how to make one's S l o 2 . 3-' T A57,/
~ - own decisions - © ' s - K ‘ "‘ ‘
N . : B \ o S e Tt
C. Chance to meet Someone who ' .. 1. 9 3 4 68/
will make a good husband/wife- - " o ( , /
D. L.earn"how to be soc;.aBIe and __ : .h - S o - '
L get: along m.th people : 1 3 z . 3 R & - 6?/"
' E. Increase underatandmg of , R ' o ) . T
» the world and oneself 1. 2. 2 ' “ o ‘701
/ F. Develop interest in good . a e s R
. _ books, music, and art SR . 2 e 3 R 4 o 71/ .
The next ser‘ies of questmns is about the cost of education beyond h1gh schoo'l T
20. Who should have the ma:.n responsxb;.l:.t:y for the cost: of edu\at::.on beyond .
hxgh school? CIRCLE ONE.\ ' : 5 . .
' Students coo“o\‘oc‘o Q'ooo;ol;ojc‘oo".cnio.o'; 1 “ . ‘. ) 72/ -
K earents LN I ) ‘ ' L B ' . ' ® 08 a0 ' LEC I BB IR N ) ‘ 2 -~ ‘; ’ V ?.
‘_“ étate or local government:s RO I
. T .T‘he, federa] government ............ 4 LN
. - ; Ql . o . .
- g0y Q
, ( | . 12 1 .
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‘*21. There has been mnch dzscusazon of who lhould recaxve fznanczal azd for educaczon
after high school. Please indicate to what extent you agree T disagree Wlth
each of the follow1ng. CIRCLE ONE NUMBER ON EACH LINE. : ' p

Agree Agree Disagreé | Disagree
' . . o strongly | somewhat | somewhat | strongly |
: A. All hzgh school graduates who o - 8 N S
‘3"~ want it should receive fznanczal I SR :
aid- for ac least two yearn edu- d -2, 3 - 4 o 07/
‘cation after high school, : » : : - .

B. Incelligent students should
receive financial aid for _ .
schooling even if their parents: = 1 2 3 o4 08/ - .

- can afford to pay for it. ; ) ' ’
C. Financial aid should only be’ o ‘
"given to students whose-parents can- 1. 2 3 4 ‘ _ 09/
not afford to pay for schooling. .. - - . e

D. A cpo;xai effort should be made T _ —! f .
to see that members of minority 1 | 2 3’ .- &4 ib/ '
groups receive financial aid ° B . K
for education after high school.

E. PFinancial aid. for schooling.is _ , -

~ best given to students through =~ 1 2 3 4 “11/
. Work-Study Programs. . I S . . -

22. Please 1nd1cate to what extent _you agree or disagreé with each statement about
the federal governmanc 8 part in fznanczng education beyond high school.

Ihe federal 3overnm=nc uhould e o . ' CIRCLE ONE NUMBER FOR EACH LINE.

“ ! < \\

Agree ‘Agree | Disagree | Disagree | .

- - - ‘strongly | somewhat | somewhat | strongl
A. have a national student loan B ‘ . ,
: program covering all schooling 1 22 3 . & 12/
costs, - - . : |
B. ' provide funds to schooly only, ‘1" 2 3 '4 o 15,

not to individual students.

c. 'give-financial aid tﬁ":he states R , . .
and the states”should decide how 1 2 .3 4 - 14/
_to give it to parents and students ' Cot

. allow parents to deduct tuition ‘ : ; , o
' expenses from their federal 1 2 3 4 1580
~ income tax. T : S ‘

- . ,
"E. provide financial aid to colleges ) ‘a L
to help create jobs for students., 1‘ ' 2 o 3_ f‘, ‘ _16/
3 -
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’ 23. ?or each type of school llst:ed below, write t:he name and location of a school i
R you know about. Now. for each- school, what is the lowest amount: you think _ .
) it would cost to at:t:end that school full time for one year? Think about S
t:u:Lt::Lon, fees, boﬁa , and living expenses. If you have any idea Aat all,
give your.best guess. CIRCI.E ONE NUMBER ON EACH LINE. . R
. Schoﬂoli.ng expenses would be . . .. ’_ S ' ’ R _
s IR e
. . - ‘lhrt' ]
Lass - - t
s [91,001-92,001- |$3,001~ |95,001~ | 97,001~} .\ ix::'
: - : 2,000 {93,000 - | 45,000 |$7,000 | $9,000
ENTER NAME AND LOCATIO!! OF ... 31,000"' - _" ! : ! $9,000
‘ : e
A. a public junior or comun:.t:y o _ o
college ' , ’ 1.2 3 4 S 6 .1 .8 17/
Y 18~20/
t . S
B. a state four-year college or - - ' w .o L
: un:.’vers:.ty 1 2 3 4 5 -6 78 .21/
. . . A : . i N | -
- ." ; k '.i . ' ‘ ' L 4
} ‘ 22-24/
C. a gnVate fbur-year college or R , o e
, university - . ‘ e 172 3 . b -5 6 7. 8 25/
) (- S, :
' 26~28/
D | pri te w t'onlo'k‘\ - ‘j'*' ' ' ‘ ’ :
. a private vocational or LA .
trade ‘school | o A4 2 3 & 5. & . 71 8. 29
. 30-32/ -
E. a p'ubii.c voeational or . K : ‘ “ -. _‘ _ R _ -
‘trade school C g B 1 2 3 & 5 6. . 7 .8 33/
. . \ LT e s
, . S ey
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24, Have you ddne\any of the following in order to have some money for your
‘- child's educaCLon after high school? CIRCLE ONE NUHBER ON EACH LINE.

Y

v ' - . . ) Yes o |
" A.. Started a savings sccount ..ﬂ......&..Z,.....Q.. 1 2 37/
B,. . Bought an’insurance poliCY " 0000000000000 0 . ' L] ' 1 . 2 . 38/
) c' huat U' s' savinsa knd’ o0 000000 .' .' L N ] .‘ . ; ; ; o e '_ 1 ’ ‘. ‘2 A - o 39/
D. Made 1nvestmenta in stocks or real estate’ .f..;, 1 'w 2 40/
- B: set up ‘ tm’: ﬁnd .'"'-'_-""""'."."""'--."vv h.l l2 .. 41‘/
F. Other (DESCRIBE) - * - S veiees 1 2 -, 42/
yl : E) : — ] l
25: When did you first begin to puc aside money for your chzld's education beyond
hzgh school? CIRCLE ONE. ‘ \ E : ;L
- ) : ' LN D VRN
Have not-put any‘money L L AP | ) 43/ .
Before he/ahe was zn elemen:ary school cecesssseseses 2 '
When hd/ahe w&a m elemnt&ry SChOO]. L] o-o [ d [ ] o LR N NN W] 3
_ When he/ahe was in middle (Junzor high) school ..... &
- When he/ahe was in hzgh achool ..........c........%. 5 . .
o ) , ) < )
H P "‘., )
R .I}:
N ‘
] . R ’ . s
¢ «- o ‘ ) ’
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26. How much money have you put asldf fof.your child's future educational needs?
CIRCLE ONE. - .
None ---‘-‘---.--.v.----.-----.'_-'.‘.o.-. 01~ .' “-45/
. ) Less th&n $1,000 ., 000 - . - . .- -}- .". - 02 TR .
- T . $1,000 to $3,000 .icoeiieunenns 03
-~ ’ $3’00r tO $6’°°0 -i-----“t:’-o‘.::?-’ 04 :

$6,001 to $10,000 «eevesaraases 95
$10',001 to $15,000 sesssssss s 06
More th?n $15,000 ,......ﬁ.,...’07

27. About how much money do you expect your child to spend on living expenses (such as
room and board and clothing) next year? Include expenses even if they will be
paid by a scholarship or loan.  (Biut don't include tuition or other schooling"
expenses.) CIRCLE ONE. L S

y

Almost n°ne""he/she plans to live at hOme * «eaives o1 o ‘46-47/ 3
None, £or other reasons (DESCRIBE: -  - L
- SRR ). o2
~ ' Less than $1,000 T - A

$1 000 t°$2 999 -‘-'-------p-‘- -\----.'-----i---.-.- :----. 04
$3 000 tO $4 999 --‘-----‘-'--------------i-‘---.-“;--- 05
$5 000 tO $10 000 ---.q‘;------'-.----------/----------- 06

More than $10_.000 ll)ll—..llnll.llllfl.ll.llll.llllll._.l 07 1 .
ié,‘.About How much do you expect your ch11d ] schoollng expenses will be next year?
- Include expenses for fees, tuition, books, and go on, even if they will be pa1d
“ by you, a scholarship, or a loamn, But don't -include the. costs of room and o
' board, or other living exbenaes. "CIRCLE ONE. . : N ‘
' NOne -o---:------.---------o‘-‘o-.a ~01 .:"" 48-49/
X e.‘. :.‘,.n“;- Iless th&nsssoo \--.-.-.---.------- 02 )
' 1$500 to $1,000; :i;....,.......... 03 o
. , _ . © $1,00L to $2,000. tereieeeresieiss 04
”&l'; S o  $2,001 to $6,000 - veereireieraiies 05
- . ) R Tk . : . . h . . .
. i : ’ R 34’001 to $6,000 se e .".'...."‘:...... ‘06 ‘
o . .' . . ) e MO!.'G t;h&il $6’00~0 b------‘--‘----‘r-.n"o-:';‘07
. w . : . Co e .
» ‘ X .
\ . Lt P
,\'. b \ ‘ »
. ; ‘!.Q, ; 5. (.'
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29, How do you.expgctAyour child will pay for his/her living expenses and achooliﬁg .
- expenses (if any) next year? For each source listed below, indicate how much
money you expect he/she will' receive for expenses between June 1979 and June .1980.

If you are not sure, make your best guess. CIRCLE ONE NUMBER ON EACH LINE.

’

Nome | URder ] $500~ [ 32,001 ] Over

o A. .His/her parents or , . -

: other relatives - ... 72 3. 4 5 50/
87 His/lier husband/wife ) 1 . 2 3 4 5 Siia

- "C.. His/her earnings, savings o1 2 3 4 + S 52/

D A scholarship o 1 2 3 4 N 53/

E. A loan . ' 1 2 3 4 5 Y

F. - Other (Write in here: ‘ h L L .
: ‘ y 12 3 4 5 - - s8]

v

30 Have you tried to find out about possible financial aid for education = :
after high school for your child? - L - _ ‘ . 56/
: . Yes_",.--_.....:....'-.-...‘.'v...}-.,...v. . 1 V.A_NSWER A .

NO .’.......’...-......‘..O‘A;..r._idn‘.. 2 me.sl ) '

A. IF YES: What have you ‘done?” CIRCLE ALL THAT APPLY.

4

1) filked with high school guidancg_éounaglorA cevedeteneess. OL - - §7-58/ ... .
2) Talked with college counselor or representative ....... 02 . 59=60/
) 3).fth1kgd with my bank's loan pfficer ....ﬂ....;.;........' 03 .. 61=62/
’rﬂb)l;Thlked with,voca;ionaijpr trade school &ounselor ...... - 04 63-64/
.°5)" Read U.S. Office of Education material ceiiiesssoesiens 105 65-66/
6) Read other books, pauphlets on financial aid’ cecasesees 06 6768/ °
7) Other (DESCRIBE: S =) .07 ee-r0/
1 ¢ ?‘
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31. Below is a list of programs that provide loans- for study beyond hzgh school.
For each program, indicate how much you know ‘gbout . it. CIRCLE ONE NUMBER

+ ON EACH LINE.
T — T2 T
' . . | L B Nothing" little | A 1ot |
© A Nationnl_DireEt.Student Loan Program = - . f:“jl,f” 1 2. 3 07/
— _— ",'. ) - — - - ‘_ e
B. Pederal Guaranteed Student Loan Program ° = 1 2. 3 . 08/
C. Bealth Professions étudent Loan Program“ :\ 1- 2 3 .09/
. - - . . o . " 3 ) .

D. , Nursing Student Loan Program ' | o - T 2 0 3T T qey
'E@: A state studentrlosn'progrsm " " Do . 1 S22 or 3 SRS 3 VAN
P. . College or university”srudent loan programs | 1 2 o 3 - 12/

G. Regular bank education lean ~ ¥ . 5 1 2 3 13/
- 32. Below is a list of programs that provide scholarsths, fellawshlps, and
graants for study beyond high school. For each program, 1nd1cate how much
you know about lt-. CIRCLE ONE NUMBER ON EACH LINE. : >
: : S el L T — 1 & ;
. S ) N _ Nothing little A-lo; )
A. Basic Educational .Opportunity Grant Program - 1 2 5’; IS VY
B. SuppTEmental ‘Educational: Opportunlty R I- .2 3 - 15/ -
. ' Grant Proggam : T . -t I ) %
C. :Veterans Administration surv;vors't;- o . o N
’ - benefits or direct bemefits (GI .. =~ - 1 “\\iiji 3 f16/
-Bxll compensation or penslon) T ‘ R
p.* Ro'rc 'Scholarship Program e IEEEY . 2. 3 17/
B Socxsl Security: Denefits (for students o '
,- age 18 to-22 who are children of dls- o 102 3 .18/
abled or deceased parencs S o
* F. Health Professions Scholarshlp Program < - cee 1 2. 3. 19/
G. Nursing Scholarshlp Program - o R ' o 1 | 2 3 . 20/
. H. Law Enforcement Educatzon Progr;m - lEyg :f?ﬁf%i'ﬁf;' 2- 3 A 21/
S Vetersns Admxnlstratzon Dependents ;f e 1 2 3 22/ -
=N Educational Assistance Program R -
J. A state scholarshlp program . ‘ 1 L2 3 '23/f;
: K Scholarshlp programs f£ér speczfzc e : 1 2 3 _ L
. - colleges or universities . S .. S 4 e -24/-”
RN Scholarsths from przvate organ;zatlons - 1 2 3 25/
or companzes - -




. Below is a lxst of progreme which ‘provide an opportunity to ea .

™n mo e h
going to school or enrolled in a traxnxng progranm. d el 11e )
indicate how much you know about it.

" -15-

v

For each program,
CIRCLE ONE NUMBER ON EACH LINE.

DECK 73

\Zéli:ff

: No, and- does not plan to apply .......;.....

. "\. ‘ BTt ,1_,{@ . . \. A
o : .S Nothing | 1seele S
Comprehenbive Employdent ahd Training Act (CETA) N 22 26/
" College Work-Study program - R _ . 2 27/
.Coeperative-edueetion programiiCo-ep‘Ed.)' Wl g ‘1'=ﬁ;“y'2
Hla youg chzld applxed for f1nancia1 a1d for his/her educetxon beyond hxgh
school? CIRCLB ONE. . oo ‘.
Ye’ '.'""'."',".."'"""""',"'.’..'.;l\.ll 29’/“’
No, .but pl‘n‘ to apply o e . LN ] ' L NN ] ‘ ' . . 'r" o e e ' . 2 . -‘

Which of the follov1ng ‘statements about financial ezd are true for your fanzly? ;.

Ao

B..

c.

D..
E.
?.
G.

H.

. 'Ie’”.

J.

K.

CIRCLE ALL THAT APPLY.

Child will be, able to earn all the money he/she will _
need for schoolxng beyond high 8chool . ceccecvccccccrccacss

 We can’ pay ‘for the child's further educat::{.on without getting
any Outﬁlde flnanCes TEEEEEREX] 0‘0‘.' . ; e e e eoee -‘;7".‘. eooséione e";.

The famxly does not want to go 1nto debt for schoolzng eoeie

The famxly 1ncome is too" hxgh to qualey fbr a ;:<
lom Or scholu,hlp :.""'"""IO""""""""""""'

\;' .

to qualify for a loan or scholarshxp """""t‘°"""f?

My child's high school grades are not high enough

My chxld s test scoree -are not 3ood enough to
qualzfy for ‘a loan or acholarehip ...;...................

Student's from ‘our ethnic group have too much dxffxculty
settlng a loan Or Bcholarshlp "ll"'l".".".'.."".'."

Ibb*muchfpaper.work is .required in order to take

Out a loan """'-‘..'."."""."-".".v".-.'"""v'-'._'-.'".'_"'v'

We heye‘net'been able ﬁq"éet:ﬁuch infqtmation on how .
and where -to apply for‘financial aid cceecivcrcccssccncet

We do not see any way of gettxng enough money to let
-the-. ch11d get more education eeecsssssesessecassesenonone

Other sources of outside f1nanc1ng for the c@xld 8

further educatzon are avaxlable to us ....................

4

128

1

A
LT s2)l

Y
5 :f..-sa/-._

i
W

39/ .

- 40/
','al_aglgaj
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© 36, As far as’ you know, would your Chlld be- accepted at . . . CIRCLE ONE NUMBER
|- ON EACH LINE. o ‘
i Tagn ’ L e T _ A . \ .
o ‘ el R ' [Yes | No | ° )
A, a nearby public Junzor'college-......‘ 1., 2 .50/
.- B. your state. un1vers1ty deecrienciiecier 1 2 .i';wl}§~51/
C. < one of the best pr:.vate colleges ..... 1 - 2 - 52f

1

£

. D. .a well-known vocatxonal or . : .
tradﬂ ﬂchool ooooooooooooooﬂeooooolo ) 1 - 2 "‘._. '53/

—
]

- 37, Which of the following might interfere with your child going on to school N
or a training prosram this. fall? \CIRCLE ALL THAI APPLY - . ..
=N . A. HBSBO deSire tO dOSO ooooooooooo.ooooooio‘o.‘ 01 ._’ ". B 54-55/

. _-B;; éan get a good’job’wlthout ) e P e .
B ,,‘L fmth‘r Schooling ‘0000000‘0 o‘o'ooooooooooo‘o o 02 . . E 56-57/ _v‘1

T c. Haa low gradea in high ‘school _.........; 03 §§-59/‘:
;D;' Lacia money for achooliug ......:..;...J-.. 04'l ‘lf;”” 60-6l/{
‘“3, Haa family responsibilities .,...;....,.;,,'65§ ,;ff‘;:friqéééjvfr
L %‘Would rather 8et married e deeenneneiei 06 - _64-65/
G. Wants to get practical experience first lQZ;—__.t/l}-i §§:67/>ﬁ
ﬁ. Lacks the high achool coursea needed 1. . iﬂ o ,-. ,t - pdt
for ‘further schooling ,'?"'-"':r""ﬂz?t'°8 N QB:ﬁ?/vf
S T L Is tired of being a student ,..;.,,;.;....bfvo9 o ‘”;‘"70-71{"
i : . : .

| 1J.4.Entering the mdlitary service P (1 l. | o 12773/

.. ‘ k. None Of.the abcve o"ooooooooooooob.o‘o;oo"'ooo‘é'o,oo.o 11 - " 7 07-08/

! : . R . -

- L .
- s

'igjd} Ad thinga stand now, do you, expect your child to have some kind pf e -
schooling orrtraining this fall? CIRCLE ONE. ST N ‘ /. {'0§;10/‘

) ) IS ,,_‘. TN '." e — . o - . . , - SREREIre
N’\‘ ) o o | ‘(es, for Sllre . .._?’o o.v"oooo_\.‘oooo 01 I _‘ ‘ . '
. ‘. . P Ye" mybe .";";";""'.;"' 0\2 . ,::;._ K S ‘,\

i

Ij‘l_:'-:N.o;"_..oooo-ooooo'o.lh:"hqoﬂo'cbo 03 — SKIP To Q 43

.)' -
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}3;;‘ Concerning . the school or training prog%am your child will attend is it .

most likely to be... CIRCLE ONE NUMBER ‘IN EACH GROUP, . . . C e

A. a four-year cbiiéﬁé'offﬁﬁiveréiﬁ;-é ceccesecssssssassnns 1 T flllfffg

o ® T

a two-year junior or community college-~ cessescsscssses 2 ;
e o | R R

another type of school or training piog%am? ..-.-....;..r;3'4.

‘B. lstateﬁcbcol Or training’ Progrm.- ...;:-;...-.E..’:.-‘..-. '1 4

6th‘r public‘ SChOOI or . ﬂrl;ning prosrm-- ' sssse 0 seeces 2 ‘ - "t,‘. '
L T e el T e e
.‘ 4 private SchOOI '%r prOgtlm? :.a.:: [ - . .L;(Q - .. ;. e .l ;; _..."-. . .l ..._.A ,-3»1 4" o \ . T R .' .'\ ,;4“; v,. S

. [ 4 o »}, oo ' _"‘ :. . 1'“‘ ‘ <o L o ', ] . ! ] IR
. c. 111 thisst&t‘-" -i‘..‘.’l"l'..;l..'l;-. .Asislsss....'--.’o‘.-c..l'..-c_l.;' ‘1 ;5 - . "13/ "iL .

OR .. e T A TR S A AP
. A : - 2 L. . . e R . .v-," R

.. 1‘n mother, Statﬂ? esee .‘-‘_'. oo '.'. :. o .\‘! ..6;“-..‘ oo ..4-"41' TERE) ..._l e . 2 . . L f N' ’2‘.r"‘ e '..‘., oL
CoaL T * N . \ R " 2, 4 g P
. . e b

Qd. How 1mportant [ zou are each of the followxng in chooszng a school or
o training program for your child to attendz CIRCLE ONE . NUMBER ON EACH LINE,

- Not- Somewhac B Very N
: - ST | important |important |importamt) = - -
A. Expenses (tuition, books, room - T 2 L ":f'fs C W
___aod board) . -' " " e
B. Availability of financial aid - i e , N ' '

such as a school loan, scholarship 1 2 )
.. or graat i
C. Availability of apecxfzc courses, ... 1. . 9 .-
: or curriculum . ‘ i L e LS
D. Reputation 1in R 1

academic areas 0

Al

S RN

B Soczal lee S 2 ,:,“ ' . i’;.'ﬂl

F. He/She would Be able to get B i “rh'”
away from home i :
G.~‘H13/Ber f:lends plan to, attend 1

»

H. cOllege éﬁﬁ1381on standards
- ___mot too hi Lo
I. He/She v would be able to: lxve at. e f e Ny
. home .’ T R LT T LTI et LT LU
J. Hc/She would be able ta return . ... .. g . R
" home’ frequently because of the .. .- 1 ' . 2 - oy
nearness of the achool or. program, A AT S RSN
" K. A relxgzous envxronmant" B @,‘,’lﬁg;.f TL2 B RIS 'Y S

3
|
URECE
T

"“f}?L.,.Extracurrxcular activities : ;‘*ifl»;i S T SRR 7 A
: ‘(spo:ts, nnsxc, d%ama, etc.)- ' S S L

R




3 O

‘41, - Has your child applied for admissi n to chy vocational or. trade schocl, ,
—”'any trcining or apprenticeship program? . . - ) ) s ",

i Y -

? - . g . - LU Cl"y - -2

- : ' Tt S : o

) ’.-,. Lt e R v , . ) . . - ’ ’ RS

"’ ' '. ' YBS ooooooooeoco‘oiqooooooeloe 1 ANSWIERA :"_" ,26/
; . . ) - s Y . K v ; . &;? . -
. - L. $ B .
lNo ooooooooooeooooo‘evoofoooo_'._..".z )"‘ . o _(

/_, . .

e

A II.XE& Hae he/she becn accepted by at least one school or prog:cm? 1‘43;

.“,,if_. . e

3 . X . . .7' i B o L ..' . '. i .
Y" oooooooooooeocooocooﬁe,pce 1 [ e 2‘7/
. raaNT . P A .
. . Y . R ‘ P A T T
X - . - PL %
No 00000000 0cs0c00 0000000 2 * PR o
~ b
Tk
v

- 42. Has your child epplied for admiesion to. any college or university?

: Y" ..........o;.......:..b.:...."j 1 ANsm A l “ y~28/
N ‘j'N°‘ ..............4,52......o; 2 "': . o

P ,;“'

o :z_xgi Has hc/she been accepted by at leaet ‘one college or univérsi:y?

.\b.‘ . ‘ ) - Y?ﬂ ooooﬂoooo-ooo'o‘oocoo‘or‘o o’)n_o 1/‘\' ) | . o . .’ . . .‘29/
a R ¥ g L v ’ ' . ‘s e « 7 '
L No ‘e e o vedoes o . e’lo o"c:o ovo,'-." l‘ o 0’e ‘. '..2 -“ '," ' ﬂ
- % :
The next series of quest1 ons are about yOur educag}onalﬂ and work exper1 ences
and your feel 1ngs and att1tudes about var1 ous money matters. - o
“3;‘. Hhet is the hzgheet levcl of educatzon you have comﬁleted? CIRCLE ONB s e

T .Lv;'. . ' L.'. thm hlgh SChOO]. gradu‘tlon ooooo.oooooooo‘ooooooeoooooooop m: 'rbio-al/‘

:A) . n‘h .ch”l “adu‘tlon Only 00000000ooo.‘oooo00.0000000000000“.‘00- "02~'

e

L :ﬁbcetionel, trade, ‘Less -than one year .....t;;.........;‘v,OS:f ;f’\i¥“§f51
" or business school  (  Between one and two years. ............y 04 - T
‘tt.,r hish 'Ch°°1‘ Two year‘ or mre loocqoeeoooeﬁloooooooo QS N - AN

r B B : i - - . 4 L Ty
e . . o f P . . S [ P
B - - : : . o 13

. sm1c011ege ......o....o.............:,-067“. e
S o+ .. i ], Finish a two-year PrOGTam . ceeseccsccee 07
-, College program... - Finish a four- or five-year program .. 08
R |- Master's degree or equivalent cecsceee 09
Ph Do’ M Do{JOt equlval’ent oooonooeooo : 10

Lo TN e
. Su
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-As you look back do you feel that you goc about the righc amounc of education?
vcmcw ONE. - e :
' | No, "I‘sot:'_'co-o ek 1 sy
.No, I Ididn'.c get enough ...’..'._.'.’.:,. 2 . . _: “_»f":\
T " ¢ Yes, I got the right mmount ........ 3~ -

g

" If you: recexved some schooling after high lchool, ocher than On*'qhe-Job or y-
fraining, how « did. ‘you pay for 2. czacn: AL THAT APPLY. i :

_' <A. anen t had any othar achoohng . SR < VA
’ -B'f' Kyp ta pcid‘ fot it. ..........l...._«,'iz ‘ .34/
o c. )!y emng. md "m‘ '....‘.’.;.;..., 3‘ o 35/
. ‘ Dl c. I. 3111 .....‘........;'...'...;..:.. 4 ‘2.. ' N 36/ !
. ..'..".t » g. A,chol‘r.blp ....0....;..'........... s ‘ 37/
) .“‘;,-.; r. Alom ..............“.:.-..\.............. 6 ’ ' . 38,'
. G;‘. Hy lpouae s earnmgs and .eavings * .... 1 . L 39/
- H Employer Patd £or 48 .iuieieceeneenns 2 T Y
S O T was free (EXPLAIN.» L e T o
T ——— )3 a1/,
. . Jd. Other (DESCRIBE: _ B co
:‘- i ) _vt -0 M "' “" ' l‘i" - .. * § ) . ) ‘\J. .‘-O . 4 2 Q.‘; 62/ .
. o I 43-49/:
46, *“How &o you: feel about each of the follonng atatmnts? !IRCLB ONB N‘UFBBR ON .
: .EACH LIXE. D . - / i ?’,.'_‘,7
: o : ' . m“'- [ lhugree S
. ' strongly 48!'“ Disagree lt‘z'ong_L‘ A
A A work:.ng mother of pre-school children oo ‘ L
~~ can be just as good a mother as the 1.2 3./ & 50/
" woman who doesn't work. ) , SR / S /  :
B. It is much better for' everyone concerned if ' 3/ ) /
: the man is-the achiever outside the home and -1 2 _ 4 - /51/
the women takes ‘care of the hone and family. ' / ",',2//

R C... Women are much happier if they stay at . - o / . / ey
. home and take care of their chxldren. T 1 2 , / 3 ‘ v 52/
D. If anytlung happeqed to’ one of t:he ch:.ldren‘ R n ',,/ o "-/ . -

while the mother was working, she could ol 20 3 / 4 -5 53/
never forgive. herself ' : _ S S -
€. A pre-school child is likely to suffer -'1' A 2 - - 3 4 ._ ) 54/ o
. if his/her mother works.’ ) _ - T / '
- - ) T




S R £ T
- 4 .

47 .. People have ‘many different reaaons for borrowxng ‘money WhICh they pay back
'aover a. perlod of tlme. .

~Wou1d you say it is all right for someone 11ke yourself to borrow money o o s

.n CIRCLE ONE NUMBER ON EACH LINE.
A. To cover expenses nue.EO illnese ..;.;..;.;.:...- ;' - 5i2. i 55/

- B. <To cover the expenses of a vacatlon trip ;.;;... 1 2 ; ‘56/:_
’C. v;o‘flnance the purch::e of a fur coat or-jeweiry. _“i - 2 /5'";\;:2_57/n‘
.D. To cover living expenses when income is cut .{,. A S ] 2 | l' 53/
_E. To ginagpe"children}sfeducational enpenees. RODI Ff f2"' ,;':_;‘:59/.";‘"
F. vTo finance nhe purchase nf a'car ;"""(h"';'%T" 1. ;,2""“ . s JéO/

G. To finance the.purchase nf_furnitnre ..;;,...5.,f 1 - -2 61/

H. To pay bills which have piled up ............};i:_ 1 2 B 62/e‘;

ié} ' Wh;ch of' the folIOW1ng best represents your. fee11ngs about saV1ng money? CIRCLE
ONE. S N . : .

One does not have ‘to save, if thlngs get - - o ] _
bad, thlngs wlll work out . somehow seeeesernesetsageesoesea. L T 63/7

One- does not”have to save if you are’ . . P
covered by. health and accident insurance ..cescecscsaesces’ 2

One should save ‘mostly for old age, with’

L ' a 11tt1e in the bank for emergenc1es .{.%...f.;;.lp,f,.... 3 ' "‘ S
One should save for old age as well as o T
for many other reasons ."l"."""".""""'.l""'l" 4 )
.One should always be concerned about ‘
savlng Whatever the sltuatlon may be """"""."" ".""" ' 5
ther (DESCRIBE)
6 |




T L R

. 49. Do you ‘regularly ‘ :ry :ﬁo plan how you will use your money? ,:(.ZIRC’LE ONE.
| ‘ . ' YQB ‘.“.._.-...‘....J‘...';l.:'...“.'..' 1 ANSWERA : - R -'-" "

| ."N‘»‘o“.,';"...‘._."......"...‘.‘..'.".;.... 2 GO TOQ 50

A. IF YES: How do you unually plan? would you uy you o .o |
‘ g CIRCLE ONE._ .% . R
E b o . »~
plan for euentiala (b:.lh, food, etc.) lnd e o
.pend 'h‘t ‘1’ lef: “thout plmmg iiin_- -.- -‘o‘-.:‘_- -.b'-- "1 ,". . 65/ . ""“,
T », . R e g T .4-.“‘(-
plan for euentnla (b:.lls, food, etc.), ST ' f »
“on.what -you want without pllnning, . LT
left m the b‘nk .-ooooo---oo.oocbooo- 2 ’ - . [

{
. . . o
- L “p P
N o
B

' ':.plan for euen:ials (bult, food* e:c ) -and savings -+
' “and t:hen lpead whll: ;.a left without plahn:.ng ...-._’:.'. -3

plan all the mney in advance (for: esuntul . ‘:‘:_. \M E

b:.lla, food, uvinga, cn:ern:.mnenc, etc. ) cesesecnse b

- 50.  Por the last year (1978), d:.d you (n a hm.ly) spend more money :hm

you made? L _. : N - N
. ; . . . ,. .Ye’ .:‘.‘..v.'..v....‘...&.. 1 . ) g :..—j \6/ .

- No '...’...'.1.‘.."..'..“..'.2v'_

- . '-7" RN : . , - e . ) ‘ v
Sl.. ,.Bave any of t:he follovmg caused you f:.nancul problm tlu.l lut year (1978)? :
" CIRCLE ONE NUHBBR oN BACE I.INE ) : o )

SRR oo 5 ’v‘ . . : ) . :.. o —‘E’ml ‘ --:v‘;( P
A. uyoff‘ or mblll:y :o 83: a Job ®0ocscccccceces os " : T
B. Extra expenses due to 'hav:.ng ch:.ldren cisesveinena

R C. Heavy expenses due to health problems e 2
NN « } -3 ‘cclden:’ -......k................‘...........‘. 1 ’ 2 ‘:‘ T --l?"\:l69/

o N D. ""Heavy expenses due, l:/o other faccora (DESCRIBE) . o e ‘
. E. Poor i :.nvestme‘?t'\ ,....  1' 2 \JE
v R, Any other reasons, (DESCRIBE) - \ o S E. L e
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52.. Durlng the past week were you WOrkLng? CIRCLE ONE. :

A N Yes ’ worklng full":lme IXERS ey » o ere oho ..'i,; ) ) 07/

,Yes, worklng part-tlme.....Z.........{

. “No, I ‘have a Jab, but was not at '-Lcohrpfq; 54 §v L
- ~work because of temporary illness, Tl i SR
T vacation,”or Btrike-..a....1..,;.,.1 S AL L :
[N _' No‘ooooo.o.oo-‘:.oooq,po.oooo:o.oo‘oh-ol:-o'0>'0- a.. ANBW*ER‘A".‘ '."’l. ‘A‘ ' .
) S o ! . « Lo . ‘}“. vt ) L.
A, IF NO: What were,you d01ng? CIRCLE ONE. S :
g L _ Unemployed, 1a1d off, looklng i . Lo . ‘
‘ “‘,,q,,,v' . '."_ for Vork 0.00.'l'l."'.l"".l.."'l." l. Lo 08/
H ..‘ - —.‘-r‘.Retlred """.Q'l""""""...'..'.. .' 02 . o ) . B
’ - A“’\ ' Iﬂ. ‘chool 0.0'..'00.'0o"'l'.l'..l'.."’3~. .
5 » e [ L.
‘ - _Keepxng house (full*time), cevnevescanes 14 T
' Somethlng élse (EXPLAIN) .............”' 5. o
- s \:; S S . : Co _’

3. Have you eVer held a regular Job (1nc1ude self-employment)? CIRCLE ONE.
' Yes ..'".."f.'.;..""'.":‘;. ANSWERQ 54\ 09/

B B ; . ) . NO ‘-.l‘ooooo-oo'o:.ooooooe'oo"-oo-‘“2‘T SKIPTOQ 58
34-”'Pleasefdescribe.your preéent”gnfmost‘recent~job;' S S -

A. What kxnd of buslnesd ot 1ndustry is (or was) thls? (For - example. ‘retail-
' store, manufacturer; state or, clny govermment, farming, etc.) g
. . B £ ."," 1.

.

(wn'i_rg;fi:";n) o

N
-‘f‘,

“”138.”‘What kind ‘of Job or oceupatlon do” (or dld) you have in Ehls'bu31nésa or
_ lndustty’ “(For example: saIesperson, auto mechanzc, pollce off1CEr, mall
:1carr1er, farmer, teacher) o "s

Cewmw.

o . |
B - K I

c. fWhat are (or, were) your main aet1v1t1e§ or dutzes on :h£§;§ob? (Egr examp1e°
"selling’ cars, keeping accounts, supervxslng others, opera:xng machanery, .

T flnlshlng concrete, teachlng grad3 school) L
. b
N (wximf_m)' T . A
[ B o A 0 = T
L - ,?'-1w323-14/ S,
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55. Now we would lzké to know Hhat,you vere dolng f1ve years ago. Flve years ago,
were you working? CIRCLE ONE.

« © _ * . Yes, working full-rme . "‘ g
- Yes, working part-t1me sesescescscienss 2 -
: ‘No, had a job, but I was- not at GO TO Q. 56
- work because of temporary- 111nesa, oo
;.- S . - " vacation, Or StrTike ...eecseteccceees 3
o ‘uo .......”.............‘........‘...Q...v.. 4 MMRA
A . , |
. A. IF KO: What 'wvere you doing? CIRCLE ONE.. .
° o . . _Unemployed, laid off, looklng' ‘ - o
. ' ‘ o fdr4v°rk v.....!...."@" 1 » 16/—
o Retlt‘ed ........0..0.“.‘:.‘...........p... 2 ‘ ' .
- In.Chool’............v.o............o..‘_3.‘ SKIP TOQ.57‘
.- Reeping house (full-time) veceveeeseses & 7
{ . o Something else (EXPLAIN) cecececcecenss 5
'f§§. Is this the same kind of work aé the job you hold now? CIRCLE ONE. ' :
o . ) | T ' 17/
o ".- : . . g Yea .e_...;............:...r... 1 Go m Q. 57 ‘
No ........O:...............‘;.. 2 ANsmA
i A, IP-NQ:I 1f thll is not the same kind of work as the job. you hold now,
: would you please. deacrlbe th1a Job below. .
sgg'i)..What klnd of business or 1nduatry was this? (For example. 'reCailv -
- manufacturer, ‘state or city sovernment, farmlng, etc.)
(WRITE IN) - o
v
~2)  What kind of job or occupatlon did ‘you have in this buslness or
1nduatry? {For example: salesperson, auto mechanic, police officer, ma11
carrier, . farmer, teacher) - .
(WRf’I‘E IN) ) : a.
. 3) What were your main actlvlcles or dutlea on this Job? (For exanple'
, .selling cars, keeping accounts,: superv1slng others, operating machlnery,
flnlshlng concrete, teaching grade school)
(WRITE IN) .
N 18-20/
B | 21-22/
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[
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Did ycu usually have a Job durzng the follow1ng perzods of your child’ child’s lzfe?

CIRCLE ONE.. , -
( e ‘- ‘

L . v

Less than high schooljﬁrhduation T T e

High SChOO]. gl'aduaCion Only ".',":"'";'_'6?"""""""""" _.

V&cacional trade, )
or buszness school
after hlgh schopi :

Less than one year Ceeereceeseseenasas
Between one aﬂd WO :y'é&l's o‘boooooooooo'o
Two y_ears'or MOTE cescsccscscssoscceie

FR
e -

sme college "."'""""""".""

. o Finish a two~year program eececececcecceo
College program...: f{ Finish a four- or five-year program ..
’ . Master's degreé or equivaleft e..ees..
o Ph.D., M.D., or equivalent ceccoececses

.

" CIRCLE ONE NUMBER ON EACH LINE. » \ S
" N DI mot | Worked "Worked Y
. v o work ° part time | full time| = =
A, When he/she was in high school 1 2 3 2
B. When he/she was in'elemen:aiy school 1 2 3 TV
.c, Before he/she wenc to elementary 1 9 3 PYY;
‘ lchool ® |
58, Do you Chlnk you will be working five years from now? If you are not sure,fﬁ- 3
give your besu guess. CIRCLE ONE. , . ) 45 - -
. - YBB, Vorking' full-time oo;ooooo ‘! l'h - .26/ “,A
.Yﬁs’ vorkiné parcft{mela.oool‘oooooo:oo’o.o 2 ‘ '. L
N m """""'"'"'?"':,‘"A""“'"‘."C';"".';L’a‘
59, ?ﬁg;;ig your current marital status? CIRCLE OKE. , o
0 . ' ‘ mri;ed 0 0000000000 000D PO SOIOSNOSIOINTOINOSIOS OIS 1 .w m Q' 60 22/'
wido'ed '.."""""""'"""""""' ‘ 2 '
Divo c d.'0-"""'""'."."""""""' N ) .
\ Teed, _ | 3\ srrp 10 Q. 69
separ,aced "';‘"_."'.".".:\/'.".'."'"' 4
NQer.mried ,".""'"""".""""'" ,‘5
60. 4Whac is che highest level of education your huaband/wzfe has,gompleted?

01 - 28-29/ -

02

03

05

08
09 -
10
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, T o L. L
6l. Dpring the past week, was your'husband/wife.working?' CIRCLE ONE.

Yes, vorkzng fhll-tlme secccccscccnege i] .

Y k : ................ - .: )
es, working par tlme ‘ GO TO Q. 63

) .f‘No, he/she hasra Job but was not at wozk
% _ o because of cs-porary illness, -
! Vlcltlon, 01' 'trlke ........&......- 3

NO .......0.........0:0......Q......Q.' 4 :ANSWERA

A . IP NO: What.was he?she doing? CIRCLE ONE.

(l(

138

- . Unemployed, laid off, looking. | ¥
) for -work ............A........l._.....-..- 1 0.' o 31/
. Retired ......o..0"....'0.‘...,'.1.‘.}..‘...... 2 . - . ‘
h ’cho?l K:T;.,.v‘.._......i...‘...‘....'... 3
| ' Keeping house (full-time) ...ieeesssss & . .
O Sowething else’ (EXPLAIN) eeeveevecsens 5 -
- 62. Did he/she ever: hold a regular Job(include self—employment)? CIRCLB ONE. ;32/
R Ye\‘ ..........‘............."-1 GomQ 63 '
‘N~°-......................‘... 2 SKI'PmQAGG
63. Please describe his/her present or most recent job.
A. What kind of buszness or 1ndustry is (or was) this? (For example: retail ¢
_store, manufacturer, state or cmty govermment, farming, etc.) .
(WRITE IN) - _ | »
B. What kind of job or occupatzon do (or did). he/she have in this business or
ﬁ\ . industry? (For example:_ salesperson, auto mechanzc, polzce offzcer, mail
carrier, farmer, teacher)
(WRITE IN)
C. What are (or were) his/her main activities or duties on this job?
(For example' selling cars, keeping accounts, supervising others,
operating maehznery, finishing concrete, teaching grade sehool) ’
. (WRITE IN)
33-35/
t - 36-37/
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éﬁ. 'Now we would 11ke to know ‘what your current husband/ﬁife was doing-five years ago.:
) fove years ago, was He/she working? CIRCLE ONE. . - )
L ,.; Yes,rworklng full—t1me .........;}....‘ﬁl Ly ' 38/’
o :f: Yes;‘;orklns phrc—tlme ...............-,Zv Go fb-Q..65”;. i
- No, had a job, ‘but mot at work . - | .

. because of temporary illneas,
v‘catlon’ or scrlke """"".'."' 3' ".

NO 000000000000000000‘.000000(000_.0000, 4 ANSWERA .1_ “.

fe T N Ty
v

A If”NO: What was he/she doxng? CIRCLB ONE. . - l'_' St e

v Unemployed, laid off;! lcoklng
for work . LN ] L ' L N J ' L N J ' . ' L N R N ) ' e’ ' '
Retlred ."'""'..""'""...""""v .' . . - - =
In school LK N ) ' 0o 0000000 5l .)‘. ® 00 0000 ' e e ) SKIP m Q' 66

I : ) ) ' Keep1ng house (full—tlme) teccevrssccas

o o Somethlng else (EXPLAIN) ceceseidecens :
- A ) |
PR e§£2~'- L S ) . B o  ]- kR
65. 1Is this the same kind of work as the job he/she holds.now? CIRCLE ONE. - .
' - : . Dy 0/
YeB' oo'oooooooooo‘ooooooooo.:o_oo',_1s GOTOQO 66 . /
No.'.‘""";";""j.;'..'...""..v2 MSWERA
" As IF BO: If this is mot the same kind of work as. the job he/she holds now,
e would, you. pleaae‘descrlbe thls Job below? ,
®, . L \ ”“7 . S EO éf' _ .
1) What kind of busxness or’ 1ndustry was this? (For example: retail . ,
store, manufacturer, ‘state .or city, government, farmlng, etc.): -
(WRLTE IN) k) )

Lo . . b . . ) ) K ]
2) What k1nd of job or occupat1on .did he/she have in th1s business or
'1ndustry’ (For example: salesperson, auto’ mechan1c, po11ce officer, mall
carrier, farmer, teacher) :

.(WRITE IN)

3) what were his/her main activities or duties on this job? (For example:
selling cars, keeping accounts, supervising others, operatlng mach1nery,
finishing concrete, teach1ng grade school)

 (WRITE IN) ‘
| T S 41-43/

: - ’ 44-45/
; : ‘ 139
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T Do you thznk your husband/v:.fe will be working f:.ve years ftom now? If you
‘ are not sure, give your best gueu. CIRCLE ONE. - ; , .
, ‘ Yu, Vorlu.ng full time .cecececcccconss 1 .
6, ) ’ ~ Y‘., Wotkl.ng p‘tt tlm seeescsscsessvse 2 - B
- . 'NO ooooooooooooooolooooooooc'oicooobo.oooo 3 N
67.',“Bov wuch has’ your hulblnd/v;fe 1nf1uonced yout ch:.ld'a plm for after
high school? 'CIRCLE ONE. ‘ _ .
' f' : Not at all oooooooooooo,oooooovoooooo 1_. 47/
o smh‘t ooo--ooooowooooooqoooooooooo 2‘ é ' ’
‘ . Asreat deal ..l....;....‘..'........ 3 ) '.
:.;,' ‘ . “ nontkno'Q......Q...;..............:"‘0' .
K - ‘ \ ' ‘ .
. 68. Has your husband/\n.fe nsually had a Job duung the follo\n.ng pét:.ods of your ,
. ch:.ld'l life? CIRCI.E ONE NUMBBR ON EACH LINE. )
. U [CPId et | Worked “Worked
- S \ : : work part time | full time s
A. When the child was in high scheol . 1 . 7.2 .3 48/
'B. When the child was in elementary school 1 S T 3 49/
C. Before the child went to : : n
elementary school . L 2 3 50/
EREE
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‘f.-‘This fina? series of ques 1ons ‘ls about the present situation of yoa"and—your fami‘ly
We need this information in order to compare your answers with those of other = ..

people who take part in this survey. And remember, this 1nformat10n wﬂl be’ kept
private and 1t will never be . used with your name. ' : v . .
69. Are you male or. female? CIRCLE ONE. - . S

| E "“. bhle 000—00 q_onov_,olo.o.oooeelo‘o‘coooo":'v.o 1 h = 51/

’ Femle .0;';‘0‘07.'000:,00..00'0'0000.00:000 2

"~ 70:. In what year were you bpfn?:’

IR o ok : . 5255/
o _ I Year _— '

3

‘71, OMITTED. GO TO THE NEXT QUESTION.

56-61/R .

72. Altogether, hov many people are dependenc upon you (or you and your husband/v1fe)?
Count everyone who receives one~half or more of their financial aupporc from
you or your husband/wife, but ‘do not include yourself or your husband/wife.

_TOTAL NUMBER QF DEPENDENTS LT o
* (Not counting you or your husband/wife)

73. How many sons and daughters are there who are olaer, the same age, and younger '
' than the child named on the front cover of this booklet? Please include step-
sons and stepdaughters if they live, or have lived, in your home. CIRCLE ONE’

- NUMBER ON EACH LINE. 4
| ' o - - | Five | .
None | Onme Two |Three |Four| or '
A more| '

8. Older seeveverrseeenes O 12 3 4 5 64/

Soms ..... . 'b. Same age .c.ccevscersee O 12 3 4 ff:5 65/
‘ ‘c. Younger .....eeeeenin. € . 1 2 3 4 5 66/

) 2. OLder siieveiesinenn.. | | | 6 5 67/
,.Daughcetsf.l ‘fb;v‘Same 88 ceeeeccccsess O i 2 3 &4 °5 68/

: Co"--Yomger ®e0000cvoc0vne 0 ! 1 . 2 ’ 3 4 5 69/

Qo - , - ’ i'l ‘ _I i .1‘4_1
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-*" 76, How many of the children referred to in Questzon 73 w111 be - in school beyond
-+ high achool-—a college, unzversxty,

thzs £a11? forin or vocatxona{; trade, or buszness school-—
| None .,ut..@-,p..ﬂ....;.a#.;;%:.‘ 0 --
7 OmE veemiriuisanelgeseennenn 15
) ‘fwo- Seseviecisecncesentaseneses 2. 00
Three ...cceeoveiveeieceeionnss 3
_ Fo#?.é? MOTE  covevresorionecess 4 ;
15. The follov1ng eategorzes are used to descrxbe PeOple, oo I

use to deaeribe youraelf? CIRCLE ONE.

,"

‘Which: category would,yoeﬁ

Z_American Indian or Alaskan Native _........i..;.;::..f.}...'5u01”t “71-72/
 Asian or Pacific Islander (includes: Chinese, Japanese, 'H'fig"f , L
Filipifno, Korean, Vietnamese, Pacific Islander, = . ' R e

Asian Indian or ‘other “Asian) Seesercietiiviciestesennes 0% |
Hispanic or Spanzsh- o l , : \
: jl;ye;ieag,;Hex;eandAmeriean; ChiCenog@,@;s.;;;;.a;;.;; ﬁfo3ﬁ.
'j‘dubehl Cubano .;..;;;.;..;.;.;...................... , oail
Puerto chan, Puertorrzqueno .............;;...;.... 05 \ N
Other Latin Amer1ean, Latzno, Hxspenxc or -i~‘ o P \ ;
. -Spanish descent ..............e................... 06
Blaek, not ‘of H;spanzc or1gzn ...}................}........ ’07 .E :
White, not of Hispanic origin ....;........................ dh 2 '
|
\ AT
P = : '
y
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76, Wﬁat languagd do the people/in'yOuthgﬁe»usualiy_sﬁeak?"CIRCtB ONE:, p e,
En ish " ;.ooﬂo'oboo‘oooooo_o'o ..’. s so e’ 01 ; “ 07-08/

: J T . - . . T L .. 4
\ Spanish n'ooo:.’,/_o;"ofoooovoi;ooooov 02

Itélian .ooooooo_o:o.,‘::o ..__.5..,.""..‘.1:;.". 03 .
Chinese .i..eiiveiiieneiiiennns 04

Fre‘n’.%f’_tovoo__o'ooo'..qoo.ooooooo;o;oo;o 05

. [ N R n’
. Gema\ - .;....,' o’oo‘lo.;‘o‘“.—oo;o’o.o.o_ o.;.o‘i‘: 06 o
. .v ’ » B ’ ' | 'GrGEk 00ool’oooovooooo.ooo“o:oo-ooooo 07 :
J  Portuguese . .ireseereeiierss 08
2 ‘Otﬁé:.(SPE?Iéiiﬁ."fﬂ_f e
: ‘ . St f‘" - cq?-. 2
s L 09, o

77. ﬁﬁat oﬁhgr languagé 1s spoken in your hqme?J‘CIRciEibﬁE;Ax '
R N - No other ;......;.:...;..;......‘01 : - 09-10/
EngLish +esvenernnneniviianniie 0270
SPETLBH  eevneeerrnneennaeenees 03 '

) Italian loooooooooooooooooooooo.'04- - . N .l S

T T Chiﬂese ..v"‘_";000000.4.;'.0"0“;;"000000! 05
French VI. . '. e0 0 000 ’ 00 g0 000000 :.;.: vll. 06
AN A :
‘ Q’mn .‘."'...‘.'.."...'....'..' 07
"} L . o . S « ot
Greek 000.20000000000_00;000.00_0‘:‘. 08
Pottumse 'ooooooooooo'.o;'o'..o\'; o‘oo 09
Other (SPECIFY) )
R . 10
¢ . . "..,..l,- -ll .
. ...,
s ' . ]
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Do nat

,,AZ’”A_;bééific'pirrr,};r‘Childrgn to study _--;;r;?g.lwl ,*!2 "ii;
.'B;.-fv,Adailyv_,.newspa'per U PO S 2 T
e Dictionary R ST 2 ERtIA

D.,_Encyclopedia or other reference books “efeesees 1 o .}? :1;/

B Magazines ....,.{;....:........?...Lé..jt\i.'.‘” 1 . 2. © 18/

P. Tape recorder or cassette player ......;,f.. ;. 1T 2 » a}@/;
‘ G. Record player ....,....,.....;Q,...{;;.J:;.; : &lwn' >:2wf‘ &";‘1;/ '
H. Color television 1 2 el
I Typewriter ,‘?l//l z ” _1’9/
3. Electric dishwasher :....................... 3151115':'2' 20/
K. Two or more cars or trucks that run "......L./r  r“ff; 9 2 21/
Y 2

1]

) L.. Hom thm 50 bOOkS -l----------o‘.l,‘o‘.--’i{;li‘_----- . 1

AR

-As you know, we plan :o keep in touch with your child and thouaands
of high school students like him/her for the next few years and to see
how their plans worked out, how they have: changed, and- what they would
do dszerently if they had to do it over again.” An important part of
this study is to see ghat" happens to children from different backgrounds,
especially those from various income groups. It is 1mportant, therefore,-”ﬁ
. that you complete this last section about your financial situation.: .
.~ In most cases, we do not ask for exact amounts of money but only for
- ranges of income. Th1s Ainformation will: be sufficient-to place you
- and your family into one of mnny income groups represent1ng all families
in: the Unz:ed States.

e
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79. Do you uwn or renc the house, apartmeut, condomlnxum,,or mobile home in whlch

you now. live?. HR 4 . - iy
.23/

Own.-.................-. 1 GOTOQ 80 ]
“ REBC -oo-.ooooooc--.o--op 2 - P )
Other .ll"'."'l'.'.l.l' 3 SKIPTOQ 85 ’ . i-‘
80. NHow much would che house, condom;nzum, aparcmenC, or mobzle home 1n whxch
yOu ‘now live sell for rzght now? . . .
81l. Do you or anyone in your famlly owe any money on the hopse, condom;nxum,
apartmenc, or mobxle home in whxch you now lxve? o o C
Y'es 'l.l'l.;.l";"'.ll"l . 1 Go To Q 82 '. .39/,’.‘:".‘1
No ."'ll'l"'."".'l"""l’ 2 SKH TOIQ 84
'82. About the mortgage, loan, or land contract on your home. If-you have more Chan -
one mortgage, provide informaCion about the fzrsc morgage only.
.;'A. How much of the’ g cigal do you still owe on the
mortgage, loan, or land contract for this dwelling?
Please enter the’ amount you still owe not eouncing ‘
interest or charges. on che loan. , . $ T ' )
¢ L - 31-36/"
B. Whae\was'che amount of che loan when you first
borrowed the money? 1If it is a refinanced loan,:
please enter the total amount after refinancing. $- ‘
C. In what year did you first take out the loan? . 19 L 43=64/
D, What 1s the incerestbrace on the loan? . ; . 45;487' g
115 ~
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"85. Do you have a second mortgage on your houne, condom;nxum, or apartment? '
Y"' ............-.o.... 1 ANSWERA ’ ." "9/

Ro ..6..0000;;.000.0000 ' '2‘ (0] TOQ. 84

A. IF YES: Bow much of the principal 'do you still owe
-onm that nortgage? Please enter the amount you will

i owe not counting interest or charges on the loan. ° §. :
_ PR o —_— 50-55/
84. . Have you consideted tefinancing or tnkxng a lecond nottgage on your
hume <o holp pay for your:child's educacion beyond high lchool? '
. . , o

Ye' ,.....o.oooo...ooooooooo 1 . 55/

No ..'..'...;.r....».....i..‘... 2 -

8. Suppose you were given a ' chance to refznance or take a aecond
mortgage on your home to help pay for your-¢hild's education beyond
-: high school under the following interest rates. Would you refinnnce
or take a second mortgage if the interest rates were ...

- Yes -~ RNe
' a. 7itchrtcﬁt ;vg;agé rates in your area .,..;.........; 1 | 2 . 81/
.‘be at a rate 3 percentage points less than ' ’ ' ,
S the current tate in yOUr &Tea c.cccccccccscicsasessses 1. 2 - 58/
c. at the rate which you took out the first .. ' :
N mttg.ge ot loan .......................;..........;. 1 z . 59/

I3
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For this fir-1 section on ykur financial s1tuat1on do not wr1te down the exact amount
of money, but only f111 1n the code letter from the on Eelow that comes closest to
the r1ght amount. ' . ,
’ " : ,
iFor examﬁle: Suppose you and your husband/wlfe received $1, 250 in dividends
in 1978, , : o

bt P

1) From the box. below, $1 250 is between $1, 000 and $2,999.

T

' 2) The code for an amount between $1 000.and $2, 999 is D.
3) Wrzte D in the box to the right of d1V1dendn.

Dlv1dﬂnd‘ e0 0000 0 D -" e ' . .
“For chose cypes of income that you do noc ‘have, wrzcé in nhe 1eccer "o" in the box.

, \
g ;-

IF YOU ARE NOT SURE ABOUT THE AMOUNT FOR SOME TYPES OF INCOME, PLEASE ESIIMATE.", ,\<
. . -None 00000000000‘.;;0. 0 $7,500 - $9,999 90.00.0 G ’ $50,000 -$74,999 ."...,'M;, ’
Less than $100 ...... A """ $10,000 - $14,999 .... H  $75,000 - $99,999 ces N
$100 =-$499 ...eoeo B © $15,0000- $19,999 .... I  '$100,000 - $199, 999:/03F
$500 - $999 secsceees C $20,000 - $24,999 .... J szoo 000 - $299,999 . R
$1, 000 - $2,999 ..... D $25,000 - $34,999 .... K $300 000 - 3499 999 . 8
$3,000 - $4’999 eveee E $35,000 )' “9,999 e L $500 000 Or mcre oooo T
$5,000 - $7,499 eseee F ‘ . P ) E
85. Abouc ‘your income -in 1978... ' _ Letter Code '  " +.
A. How much did you receive from wages, salary, 7
* commissions,..or tips from all jobs, before
deductlons for taxes or anything else? Leesesessesesnans ) - 07-08/
B. How much income did you receive from worklng
on your own or in your own business or farm? . : : :
(Net 1ncome, that 'is, income after expenses) ceececcess | ° : 09-10/
86. About the income of your husband/wife in 1978...
\57“ ) (IF A ONE PARENT FAMILY,'CHECK BoX [::J AND GO TO Q. 87..
. _‘95\_. ] .
\ o - Ae How much did your hugband/wife receive from wages,
\\;2m\ salary, commissions, or tips from all jobs, before .
v ~

deducclons for Caxes or anything else? tesesseccrccccnns 11~12/

B. - How much income did your husband/wlfe receive from
- - worklng on their own or in their own business or -
~N farm? (Net 1nc0me, that is, income- after expenses) coee o 13-14/
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DECK 77;

For the followxng types of 1ncome, Pleaae use the ‘code lettera lxsted 1n the bcc _
on’ the prev1oua page. ' _ M 4 : .

If a two-parent famxly, combxne the 1ncome of you and your nusband/w1fe.'

~ Do not include any 1ncome of your ch11d(ren)

For those types of income that ‘you do not have, wrzte the letter "O" 1n -the. box -

A.
.B.> |

c.

. Ge

L.

H.

I.l

J.

K.

M.

N.

P.

Q.

Non.tmble sift' or inhetitmce. oo.qoo.b.loofo..‘oooko‘.‘.o

f\/-‘l\“;

'

DiVidend‘ »‘...'..f...;..v......‘............._...l.‘....l_...t.....

\

Intel’aﬂt ........................'\.'......-......-.'......;..

O [ 3, .

/m.t fmd’ .......:.....l.......‘...;.....‘...0.‘...‘....,...;;‘..

.Reng .........i..b.-......_............;........:...,.....‘

hylltiel ....;...f.....'..‘....'J_...‘...ﬂ..l..'..‘;Of.”........

so;i‘l security ......."..l..‘.-.....;.'.........v..‘.‘........v

Pen‘ion. Qar mhities .;:'.;:......‘D..:.;.l.:.“...‘:l'..........

!

Othet retiru‘nt p‘y oo.oooooooo.;ooooooo'ooo’.oooo.oo,oooo_

Unepplbyment benefits, or aﬁrike benefits «.qvcccecoces

ve

VNS

v

child 'upwrt panent.' .._.‘.......v..;....‘..v.“;'.‘... .‘..:‘.A...".... .

uimny. ...:..O‘...‘.l...................;............;‘..}:é_‘.

?OCter Child pamnts .‘..'........;...;.;.......'.......,.

Aid'ﬁo Families with.Depen&ent Children (AFDC) eceecvecse

.Shpplemeﬁtal Security Iicome (SSI) .i.......;.....,.;..

Financial help from relatives'.....;....;........;;,a.L

’ ' [ ]

Romrﬂ‘otbOCI'detB ....l.....;"’.6..................‘..'...

T _ ,Lettét.Code+ '

15-16/
17-18/

1920/

L a2y

*'23724/'
2526/
. 27~28/
29—30/
31-32/ |
33—34/
35-36/
'37-38( '
39-40/
415412
43mid)
45-46/

47<48/ -
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FAMILY FINANCIAL SUMMARY !
88;H When fllring out this summary of famzly f1nancea, conslder the assets and debLs
of yod an?gyour husband/W1fe but ‘not those of your chlld(ren) i , .

N

. In completlng this section, do aot write down the. exact amOun; of money,. but

. choose from the box below, the code letter that comea cloaest to the right ]”:m”ju,l?
. amount of money. B S . o N , .
For those-types-of income that you do not have, write_;heqletter "0" in the box. v
. . . - . \ - ) . :‘
IF YOU ARE NOT SURE ABOUT THE AMOUNT. FOR SOME TYPES dF ASSETS AND DEBTS PLEASE )
| “Esrxuamz. o SO 0
- | Nome ieiiiiieiiiainn 0 s?,soo'- $9,999 ...... G $50, ooo - $74, 999 dae u
Less than $100 ...... A '§10,000 - 814,999 .... B 475, ooo - $99,999 ... N |
$100§- $499 i-:-»n-n- B . $15 000 - $19 999 seee I 3100 000 - $199 999 . P /
$500 - $999 wuyuiel.. € f $20,000°~ $24,999 ..., J szoo ooo - $299,999 . R [
$1,000 -:$2,999 ..... D - $25,000 - $34,999..... K $3oo 000 - $499, 999,. S
$3,00Q - $4,999 .-...,2 ~ $35,000 - $49,999 .... L ésoo 000 or more .... r
$5,000°- $7,499 ..... 7 ‘ ~ 7
“- . ‘ "J.
‘ “\_ ; Item . .  , _ A Letter .Code = \
" A. Amount in checklng account .............................. . | ‘ 49-50/
8. Amounts in saV1ngs accounts or shares: o
N l.’hsank (1nc1ude certxflcates bf depoa1t) ...........;.. \szJ‘ : . d’;.51—52/ |
Ty f§avﬂﬁgs.andkidan ;qsociation Ctieteeiiiihenacancnrans v ’ 53-54/ .
. . , , B N
3- Credit union '----oo.-oqo.’..--..--;------..-o-'--'---io-- « " ".'l LSS"SG/
. .. . '_x—yl. . .
f c. Approxlmated amount invested in U. S. Goyermment L “-é :
SaV].ngs Bonds-.-.-..-.-.--..-........--..............-... ;'I“ ! 57-58/
D. Approxlmate amount 1nvested in common and preferred f;; Co -
stOCks and mutual funds -n--.-------.--.----,....-.----.- , ’ 59-60/
. . . . . . . - ' - . '.,‘.;;".' L » T [
. . . ‘ . .o J 7 B . . o




r.

iI.

T A,

3
»

B.

c.

‘Continued

Ambunt of prinéipil paid ok to date on land and

vcaqh'value of life,innurance poli;ie- ....{.....ﬂ,;.

2‘. uﬁUMk md f‘m e@i@ent ..D...;.......p.......
3. Ant? lm .'..b.‘..A.........'._.......?..........."...-....

‘:4.._ ‘ B!l--iunéﬁ.'_o'ooo'ooooonoo_looo.oooo;.;oé'.oooooo.oodo,.oon

'Otﬁer personal debts (e.g., finance company loan,
" bank loan, credit union

,
Lov

~37-

(Continued)

Item
—

3

Ampuht;inchéed in other markestasble securities
(e.g., other bonds or commodities) cefetdeeniadiiin. ¥

real estate (other than home or apartment)

ol

Cash value of pennion plans .;.........;;.,......{.. -
. ‘V.':\ L : o . |
-Value of livestock and farm €qUipment .eveeeeeeccnns -
: v’.lue of bu‘ine‘s ............‘.....:..'.1.—....‘.......‘......
. Amount still owed on: ' '

. .. . g . L. . N . l.

l. Land and real estate (other than home or 1 K

'.p‘rmnt)j{.E..,.............‘.........‘..9..... N M R

. g g
o Y

Debts on personal property (g;g., unpaid balance
on furniture,.other credit accounts, etc.) ceesecces

Amount owed to friends and relatives wessesseersieie

10&!1, etc.) LALAL A I N NN NN I Y

;. . N - . f, ',_ - “.Ifi[).L'

_Lettar Code -

- b

BEGIN DECK 78

07-08/
09-10/

11-12/

715-26/ )
21-22/
23<24/ .
25—26/ '
2?-28/
29-30/

31-32/

i
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Aruitoxt provided by Eic:

ACT USR OmLY

R !&’\ ACT STUDENT DATA FORM 13880- 81 P . = :
-, 1 you e sopiving ony ior 3 Bawg Grant. GO Ot % Ut ths (aem, ~° 30 :'i
Cthenwe, Compiote thue form 3nd mast 1t 10 ACT weih your 1960-31 Samwiy Sinancias Statement (FBS). .
rn—-mumumlm . - - o - B . . R <) o
- ' STUDENT INFORMATION : R J

WHAT SCHOOLS OA AGINCIES SHOULD RECIIVE THIS PORM?
- {Ertar the ACT cooes trom sem 77 of your 5PS.)
L

| [ [

b 1. nAMg i —
ael T NN
LPERMAMINT i .
ADORESS — — —
-ty ] S0 e
2. peona ( ) i

4 30CIAL SECUMTY NUMIER
8 30X (opronel) [Juwe  [Jmemse

. 5TATUS DUAING 1306-80 SCHOOL YEAR

3 #un-ome stucene 1 Hastume stucent [T Lass than neit-ime siudent
7. CLASSIFICATION OURING T348-01 SCHOOL YEAR

nlf 9 Qe g/ 9 3 transter susens

& MAJOR ARQA OF STUDY

5 WMEAS WILL YOU LIVE DURING THE 1996-81 SCHOOL YEAR?
Oocramme [Owinpsmen [ oM camoue

11 yOu 00 SONGING FIOOITS 10 MOre tHER ONG SN0V, wwmm-‘u
20 Goitarent Jor 8ach SCAOOL. #YDIBN 1 itern 18 Derow.

umﬂmwmmmtmtnmmm

s

PARENTAL INFORMATION

10 PATHENY i ‘12 NOTHEW
STEPFATMEA  neme STEPNOTHER
= ] ) .
-ty . e b asow -y ] g -
OCCUPATION . . OCCUPATION g
: - »o. NO, OF A
IMMLOYER TRE.ATH IMMOYER AT
p A Aghe
13 NAMES ANO AGES OF PARENTS OEPENDINTS, ) .
1. Nama Age 3 Nome L Age - 5 Newe Age
2 Name Age 4. Name - Age 6. Name ‘ AQe .
" STUDENT'S ESTIMATED RESOURCES" 18. MARRIED STUDENTS(OR SINGLE WITH DEPENDENTS)

INCOME AVAILABLE TO MEST SXPENSES:
DURING TEAM(S) PINANCIAL AIQ IS OBSINED

NUMBER CF DEPENOENTS mul [ [E[ I

m $ s . .
foummmﬂ! | amount savea tor scnoot {S SOCIAL SECUMTY NO. AGS
Earmngs winie n achook CoNege Womn-Siuay) H ! SPOUSES OCCUPATION
Parental sopont 3 i
Soouse s income ] ;. SPOUSES EMAMLOYER
300ul Secunty Denets : ] SPOUSES GROSS EARNINGS FROM
Veterany denefits/War Orphans Deneins 3 SULY 1, 1900 TQ JUNE 20, 1807 $.
R0 Denehes : WILL YOUR SPOUSE B8 A STUOENT DUMING. 108017 (Jves [Ine
S$CNOIATIMD recerved (NeMe SOUICH k - ] . wn's.nmmoum

Yare [osas. 3 - WL YOUR SPOUSE APRLY POR FINANCIAL AID FOR 1500017 D Yes
Other iIncomm inene SO $§ .

© TOTAL INCOME)S ;= ! O»e

8 i} -inere are any inet Y 318Gt yOur ey § AMBACIN HEUSDON. YOU MBY SROMM MM NINe. i

i} yOUu New MOre SPRCE, UIe LY J8CR Of Ihes tom, . . -

I =

ot
ACT wwi 381G CODW O Iy fOrm 13 (e SCNOCIS 41d DrOYrams you coded on your %5, & v
INfOrMALON Al YOU 3iwe ON tMirg /M WO t TECT tNe 3nalyws Gone Dy ACT Dul 3CNO0H teancise md CN USE 1T when Ny CONBIGET YOu 10F 11d

T ITY Iy CPe Amas2an Conege Tatng #e3qrem A (GATS resereed




. 40 ] | '
k)

DO NOT ¢«

¢ 00 nol e

s Ussonlys
¢ Plaise nM

Riudent's name [use



Arad P stz lion 4 lind pul
whg saunds 29 100 st afs pasend
Miure yJou maved persiipn 11 14, and 1L

0y answared "Yes" 10 Iny*dl the t:|l.|-B*'I
ind 4 of this lorm: skip Seclion C b

. STUDENT'S (AND SP



SRR R ARA RN RERRR N
. Mlynll\oqunmmlhhngol(mdwyu)nymwulnlnlnnlb'vn. :

III||I||IH|||||_'||||H||H|||.|||

1 CCSTEDCODE o wm ICTOODee0Ce sl le-z. A
o umnm i |_lccezceome (= A - 7
133 H u* | lecTecocrmood; mm[ﬂun T rrrze
: mmmmm g i- m“ [ vceccocooss |3 | °iczc: .z 020
HUH AR i g coecoesses| || i w ccz1 -iTo®
3si1g T [_[coscoozeas) |} = e
Mm“m R mnm | lcomccesces |} m {dccce 1o
B St coseccscod| |3 _W Tos2 .. 21700
__cocccevess | | _ijls ITJOOG..GOGG.OQ..G wﬂ 3 |gss: - mzoee
. < _ a3 cococmsso| |53 [ esEs - zoee
i1 m S m mloeoﬂeﬂnﬁﬂ.@@ HIE T CIoCLliom®
jith : o —_looccossooe| & mm ciezizauen
HI g e 5| ;. Y[ Tocecossses|| | {i} [Tesce :ccone
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‘.OI.LEGE SCHDMRSHIP SERVICE OF THE COI.I.EGE BDARD

wmrlsmEnNANCIALAIDFORMr £ nmwmmmwmﬂmmm
mmmmammmu.dnmmm WNMNmmuymummlm nmdm
for determining a student's newd for financlal aid. You submit the FAF 10 Income tax feturn 10 them. f 50, send It directly 10 the requesing in-
_ the College Service (CSS), an activity of the Coliege Board, VMIMNbMWMMMMhdp
whera it is analyzed. The information you report on the FAF is conRden- iad of aid. .
tial and is sent only to the recipients you indicate. B
The CSS does not award financial aid: mhulunlwuywrﬁnmdﬂ - w.u_ THEC$SSHVD AN ACKNDW!.EDGMENTR

abiiity to coptribute to the costs of education beyond high school. If an institution or program is isted in ttem 81, the CS5 will send "

- The FAF may be vsed to apply for: Acknowiedg! when p g of your FAF has been it

* o Bu EucstonalOpporuniy Gam Progan. . The scknosiedpnen s 30 Mo g e
. « many state scholarship snd grant programs g it m’,"':m umrlﬂmllymm MACRMIMI!
. « financlal aid d by lieg: wmmmum gs;mm Ma gnaty

cation beyond high school- mdh'ﬂ“ﬂ.ﬂh‘mmm . S

‘I’In.;d"' to-award A "‘sldmwmtﬂnmanumv ’

tom which directly inform vhether or not thay WHATISMYCS ESTIMATED CONTRIBUTION?

meﬂ:ib‘o'wﬂmnddnH.SomodeaBmm . Your estimsted s of monay the CSS calculates .

of separate fnancial aid appiications. m“mhﬂhn“nmdommomdmﬂmu

' program has

other education beyond high schoal. Each nstitution or

'TV:.H&COMPLHESTHEFA;T of nd P con

s completsd behalf of their children, $tu- 3 ided tribution . tednr

d 'wm'"'"w‘ ancial aid for the acade "“'1'”’ 80 s;r.ﬂfh;suphmm;.mw lfm.nm:rmhm'w
lfyoumm'vu"bmvpmdlm? 14, or 13 for ANY of the ‘ Esth 3 Contri - 23d $1.00 10 the sing foe and % the

yoars | your p UST P the parents’ section
umva)'ofunm.m&mmd’;mm*mm W“"wh'twﬂ-
. . or Complating the FAF,

mummwnmu,u,nuwmm m WHATISTHEFEE’FORFIIJNGTHEFAH

Institution you are applying to may fou is $4.75 for the first institution or program desig-

Mldldlwwmdscmmmmmmtmmﬁmﬂmm m.amm.muunmmsuommwmm [

or program. you are requesting the report of your CSS Estimated Contribution, you
wunpawmfmﬂonhnqumwmrmummmd : mndtwuammwmdmm

. ordlvomd nmnuomuldbcmplmdbyunpanmwhohu(of R The fee covers the costs of analyzing the FAF snd sending coples of .

- had) dy of you. i mayusob-nquludolplnnﬂpm the FAF and the analysis to institutions and programs. Please make your

' ulspouu.nnny See the instructions for Compieting the FAF, .. check or money mnmmsdmpmm

Student’s- information (Items 1-16wwmdlououdnp should be not send cash,
_muplondbynumdmu. ) mummmmmummmmmw
Qpportunity Crant (BEOG) Program.

WHEN SHOULD THE FAF BE COMPLETED? . '
! The FAF shouid be compieted alter janwary 1, 1979, Mail this form as WHERE OMAll.THEFAF .

s00n 88 potsible, preferably st least one month or more before the complated FAF in the attached lope to the sppropei
ma»nd:::uduammmmmmmmmnu CSSolﬂaWbebw

0 recsive the . -

Domﬁumnrum«m;s,::r. ..W’-IOW_ seonce oR cauasacoumnma
Ttis not necessary to delay filing the FAF until the 1978 U.S. income ax . .

return is filed. If the 1978 return has not beer! flled, estimate amounts Princeten, Nj 08361 mﬂ"’" ]

you expect to report on the retum.

WHAT PROCEDURES ARE FOLLOWED
7O,ENSURE ACCURACY?

. : it s important that you p and complete inf lon on
J ‘&hr» Failure to do so may j dize your for financial aid.
Dlmmmlﬂbumﬂm“yaﬂqfah&ulm&mnm

fund: you should know that any person who intentionally makes
or on this form is subject to fine, or
Mﬁwnmmt. orto both, under peovisions of the United States Crim-

'v 10 eNSUre accurate reporti "’;'dlh on the FAF. the C55 may
uthorization to, obrain an offi¢fai copy of the parents” or stu-

T dent’ U.S. income tax retum from the intemal Revenue Service .
(IRS send any income tax retums with the FAF to the CS5. Your 1f where you kve is not listed above. send your FAF to the C3S ottice in Princeton.
Np 4 o '

yon and any tax returns obuined by using the authonzation
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- BASIC'EDUCAT!ON'AL OPPORTUNITY GRANTPROGRAM | *

GENERAL INFORMATION
The Basic mOppodumycnnt(l!OGPrognmbnhdcul

mlmmlwm.mu,mmmmuunmudm?‘

£

period of enroliment beginning july 1, lm.mnlu

To use this form 10 apply to the BEQC Program , you mwdnd"v-s
i itern 83 and file the FAF alter January 1, 1979, TMGS\ﬁMomrdﬂn
necessaly - information to the BEQG Program at no cost 10 you, The
desdling for receipt of this form for purposas of applying to the BEOG
mmnum:s.mo 1f you want. in addition, 10 have the CS5 send
copres of this FAF 10 institutions and programs, ywmuummmunln
lmnuvdmdaqguwm l

- L3 '

. - . -

M

mmmuzm:mmmmmnom.css will receiven | -

Student Eugibility Report (SER) from the BEOC Program. TMSER is the
- official notitication of your efigibility for s BEOG and must be presented
to the school you will.attend to determine the amount of your grant,
mmmmsmmrymmmmmmmu

atoc SPECIAL CIRCUMSTANCES
1f you experience a dramatic change in income from 1978 to 1979, you

lorm, you may be found eligible to receive BEOG ssistancy -~

mb is i
MW}MM“MI’!MO‘MW

smended QO US.C, ‘IM)Q)) Applicants are advised that, except
:: noted In pmpuph 4, the disclosure of the requesied information .

2. This b ion Is being collected in order 1o calculate a studet's

mzqmmmuoc.nndpuuqmuu.um
three {2ctors used in determining the amount, If any, of the app¥.

3 ine uses,” a3 defined in 5 U.S.C. S528(a)(7), which may be
s

questions in items 1315, then ltems 49 (1378), nm.nmm;s:f
(1978), 741 (7B, 364 (197R), €571, 744, 748, 75 aindd 76 must s -

< compietetl.
Mnmmwwun&ui.n.nmmm ndss;

however, answering these items will facilitate the adéinistration of siate

ered a “No™ tesponse to that ikem.
Wwdmlmmwhmdmm“bhm ]

USE OF SOCIAL SECURITY NUMm

of the Privacy Act of 1974 {U.S.C, 5222) requires that when
Fedenal, State, or local government agency requests an individual 1o
his or her sacial security that lpdividual must

Yifficulties which the pv:,mn would in m:
the continuad use of the SSAN.

The SSAN -m be used 10 verily the identity of the applicant, and as an

may be eligible to apply for a BEQG based on estimated 1979

(idenifier). throughout the life of the grant in order to

rather than actusl 1978 income. For further details regarding your eligi-
bﬂiw-uom!ovnﬂ!OCh:M:mmnu,commrmghw\od T
or | aid and ‘ask about m i

IEOGSupplmmﬂFonn. . i - 1A

S
P AﬁDWIONAL INFORMATION

.. 1t vou wauld tike to receive addmoml lnlommlon on lho BEOC Pro- .
| aid,

as well a8 ‘please
mw uoc 8ox 84, Mmo«.ocm Mkfoucopydﬂn

Swdent Guide. =

" NOTICETO APPLICANTS .. ~

INFORM»\T!ON COLLECTED ON THIS FORM

FOR BASIC GRANT PURPOSES .

Subsection (ei(3) of the Privacy Act of 1974 (S U.S.C. 5522) requires that

an agency inform each mdavudud whom it asks 10 supply information:

7 (1) the guthority twhath d by ‘or by ive ordcr of

the Prasident) which authorizes the solicitation of the infor

whether disclosure of such information is mandatory or voluntary: ()

the principai QUrPOsE Of purposes for which the inférmation is intended

to be used: 1) the routine uses which may be macie of the information

_as pubiished in the Federal Register: and () the effects, if anv, of not .

prov-dm; ali o any part of the requested Inlovmazlon . ’

1. The autharity for collecting the requested mfomuuor- is secnon |,
411tbND of Title IV = A « 1 of the Higher Edupﬂon Act of 1965 as

N

. racord necessary dats accuedtely. As st} identifier, the SSAN is used in

mnmunu-dmmﬂm wbmqmmn
Program sligi l

g grant pa
M"SW'W
Aumomylornqulmﬂn of an applicant’s SSAN is
mﬂémmﬂ»ﬂ)dl’:ﬁ Au,v-hld\mmu-n

wmmmmu.ngm.mm mmwww
pdortoummﬂ 197! h'z’dc’ro?nmythc Idenﬂwohn Indlwd'gl.

The Office of Educatk

years, co
the disclosure of SSAN bers on appli forms and other neces-
unucocmmwnmionﬂub)molﬂﬂolv-A-1olm¢
Higher Education Act of 1963, xs amended (20 U.5.C. 1070T(b12).)

l‘:;ddmon it shouid be noted that the sociat security account number

ola;mtﬂlofmoappuamluho.1 d, Parents are advised that .
disclosure of their SSAN is voluntary and failure 10 provide it will not
atfect the appiicant’s eligidility for a BEOC award. Parent’s SSAN will be
recorced only on the application form itseif and will not be maintained
in anv other system of records. its use will be restricted tv & nmph of
cases which may be used for further verification of information ropomd
on the licstion by the and‘or parent(s).

¥ you are not applying 1o the BEOG Program‘grovision of your S!AN

is optional; howaver, because many of thche who compiete the FAF
have similar names, the SSAN is most helptul. and often critical, in .
assunng properi
institutions and programs using the FAF. You are, thcmon. nronghr
mcoungcd to include your SaAN if available.

o’

of an individuai sfudent by the CS5 and bv

- Inﬂ-wm.xlm.’muku

o
s

: ‘.h'
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